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terature worth reading and rereading

rect science and social studies content connections

Rigorous instruction to meet the Common Core

Differentiation for all Learners




Program Orgamiaaﬁam

Teach, model, and apply close reading in whole group with print and digital resources. Whole group,
small group, and independent practice ensure teachers meet the demands of the Common Core.
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= Authentic texts built
around unit themes

= Instructional support
for all levels
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INDEPENDENT PRACTICE
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Photons, Photos,
and Light

Teamwork Activities Language Builder Picture Cards Reteaching Masters Practice Masters

Decodable texts

Online Student Resources Reach into Phonics Foundations

Teacher’s Guide



Integrated Technology

NGReach.com takes the print content to the next level with activities and resources to extend and enrich learning
and content knowledge and provide teachers with easy-to-use digital support tools and time saving resources.

Technology

Student Technology
« My Assignments

- Digital Library

« Build Background Videos
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« Build Background Interactives
+ Read with Me Selection MP3s
« Fluency Model MP3s

« Practice Masters
» Teamwork Activities
« Close Reading Mark-Ups
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Comprehension Coach

Teacher Technology
+ Build Background Videos

« Build Background Interactives
- eVisuals
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« Family Newsletters
« Teamwork Activities Teacher’s Guides
« Test-Taking Strategies Teacher’s Guides
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« Other Teacher Resources

+ Online Professional Development
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Connect Across Texts You read about how

a seed becomes a flower and is alive. Now
read about giant redwood trees.

Genre A project notebook shows what
someone is studying. It uses words and photos.

Redwoods!
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texks?

Literature Worth Reading

Will studenks encounter quality,

Reach for Reading Student Editions include National Geographic content and authentic literature
worth reading and rereading. Four-week units built around a science or social studies topic include

engaging fiction and nonfiction selections.

Redwoods grow in California.
California has what redwoods
need to grow.

124

Exclusive Content

Redwoods need warm, wet
weather. They get a lot of water
from fog.

NATIONAL
GEOGRAPHIC

125

by Pat Mora ¢ illustrated by Ratl Colén

- '-1 3 ‘ Comprehension Coach
i .

Where is that big monster gato? Dona Flor
wondered. I know, thought Flor, I'll go to my
animal friends for help.

“Go quietly to the tallest mesa,” said the deer.

Dona Flor walked very, very softly up to the
tallest mesa. She looked around carefully for the
giant cat. Then right near her she heard, “Rrrr-
oarrr! Rrrr-oarrr!” Flor jumped so high, she
bumped into the sun and gave him a black eye.

Flor looked around. All she saw was the back

of a cute little puma.

In Other Words
mesa plateau

262

Dona Flor began to tiptoe toward the puma when
all of a sudden he roared into a long, hollow log. The
sound became a huge “Rrrr-oarrr!” that echoed down
into the valley.

Now, the little puma thought the loud noise
was so funny that he rolled on his back and started
laughing and laughing—until he saw big Dona Flor.

Aha! thought Flor. “Are you the chico who's
causing all the trouble?” she asked. The little puma
tried to look very fierce. “Rrrr-oarrr!” he growled, but

without the log, the growl wasn't really very fierce.

In Other Words. ) Before You Move On
tiptoe walk quietly
chico little one (in Spanish)

What questions do
you have about the puma’s behavior?

1. Problem/Solution How does Dofa Flor

-

Grade 4 Anthology

Leveled Libraries

Leveled Libraries include National Geographic exclusives and various genres of authentic texts that include
modern and classic classroom favorites and multicultural connections built around content themes.

e vy
iy
ATERIN Lan

1.

Read with Me Big Books (K-2)

Read-aloud Big Books include complex texts and introduce
children to science and social studies topics.

1
inthefForest

plorer Aparajita Datta

Literature Worth Reading

Classics,
odern, anq
Classrogm
Favoriteg

Explorer Book Collection (3-6)

One title written at two levels is provided every week and

is connected to the unit theme. These National Geographic
books provide engaging expository text to help students make
connections and deepen understanding.




Will students make reading, writing,

Content Connections
and conbent connections?

Science and Social Studies Connections

Each four-week unit is built around a science or social studies topic and Big Question. All literature
and content, as well as reading, writing, speaking, and listening activities, are designed to deepen
knowledge and make connections.

Content-Focused Reading

Oye, Celia! NEET e | S

National Geographic videos set the stage
for learning and inquiry every unit.

(] . . . . .
Each unit promotes inquiry with a science- or
- How can we social studies-based content Big Question.

preserve our
traditions?

| T

i £ _,/" Build Background Video 0Ty 2 e Bedo
| y i . . T

Grade 6, Unit 2 Library
Science and social studies connections

Flirss
’ iy Share What You Know %) (‘wesnsa
he
? : © Talk about traditions in Do\ together
your home.

2 How can we © Share s song, sory, or recipe extend students’ knowledge.
Question [P ety 3 Students have academic conversations on science Students wrap up a unit by discussing all their readings
: © Draw a picture that shows L e . . . . . . . .
;ggituhlﬁg;bwwowtradmons ¥ (D and social studies topics through their explorations as they relate to the Big Question and then extending
: — of the Big Question. the new knowledge with performance tasks.
Social Studies Vocabulary Key Words c"f“"“""f"" — "‘f""" : '"“'f""""‘ - . .
Grade 3 AnthOIogy ::Ii:i:ge I\ Option 1: Talking Music XK' Option 1: Comprehension Coach X' Phonics Games K Academlc Talk Unlt 6 Wrap-Up
Key Words :3;’""“ © Relate Readings to the Big Question g pagerssst == ns @ en s
vary Have students recall the unit’s Big Question: a

Use Key Words and other words to talk about music
in different regions.

How can we preserve our traditions? Introduce
the activity: Think about “Oye Celia!: A Song
for Celia Cruz,” “Blues Legend: Blind Lemon
Jefferson,” the blog and the biography about
flamenco guitarist Moraito Chico, and a Small
Group Reading book you have read. What
do these selections show about how cultural

== o
O iGReach.con Comprehension Coach (ONGReach.com Online Phonics Games

PROGRAM RESOURCES & MATERIALS

Cross-Curricular Teamwork Activities: Card 36 | Read and Comprehend Literature CC3RIt10 | ApplyPhoics and Word Analysis Skils  CC3Rfou3
! Read Orally with Accuracy

Student Resources Directory

Teacher's Guide on (D Giesdicon on Successive Readings C3Rfoudb

encyclopedia - books about music and music history

Gather Information and Take Notes cws
femonsione o it traditions are preserved?
Additional Resources !
Students learn - — m————
Mariachi bands perform in a plaza in A blues singer in the United States Reach into Phonics Foundations KKk
. are Mexico. plays a guitar. . .
domaln-speC|f|c Option 2: Musicand Fractions XXX | Option 2: Additional Reading ¥ Model a response to the question for the

blog and biography about Moraito Chico on
Practice Masters PM6.13-PM6.14: Voraito
Chico was part of a family of flamenco guitarists.
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PROGRAM RESOURCES
Week 1 Small Group Reading Titles, page SG42
Independent Reading Recommended Books,
PROGRAM RESOURCES & MATERIALS page SG72

Cross-Curricular Te rk Activities: Card 37 | Leveled

science and social
studies vocabulary
in order to engage
with the Big
Question on an
expert level.

nthology
— pages 410-411

Pagt OBJECTIVES
Thematic Connection: Preserving Culture
Review Content

Academic Talk

@ Talk Together anthoiogy pageio
Display the Big Question. Read aloud the first paragraph on page 410. Have
students revist their answers on Practice Masters CT6.1-CT6.3 and PM6.1
and recall their class discussions, the unit selections, the Complex Text, and their
Small Group Reading.

from Grade 3 Teacher’s Edition

PROGRAM RESOURCES
PRINT & TECHNOLOGY

ComplexText Practice Masters CT6.1-CT6.3
Unit Concept Map: Practice Master PM6.1

COMMON CORE STANDARDS Remind students to lsten s their classmates speak, then ask questions to gather
more details about the information they hear. Encourage elaboration and the
use of question words such as who, what, when, where, why, and how. Ask: What

different people did you read about? How did each one of them preserve traditions ?

hoose a book they haven't
read before from the Week 1 Small Group
Reading titles, the Independent Reading
Books, or the Leveled Book
Finder. After reading, have students write a
sentence about something new they learned.
Students may also wish to take books home
for additional reading.

cama

" " N i
How does the music vary ? What music do you like from Teacher's Guide on (GNGReshcon

your heritage? colored markers

Talk Together

cawn

Tex  CCaRmti0
s Castia P
e Writing
ccastic @ Write a Personal Narrative antology page 10
casia Read aloud the instructions. Have students recall the personal narratives they

ass wrote and use Anthology pages 64-67 to review the traits. Then ask students

How can you help preserve music you like? Talk with a partner. Use fesdandComprehend e cest ‘o reflect on examples from Practice Master PM6.1 and recal when they did
Key Words to ask for and give information about the music. Use . " G something similar. fite one or two paragraph
4 9 3 Week 1| Learning Stations  T341j oo they preserved a tradition. Have students share their paragraphs with partners
Language Frames from page 344 if you can.
345 T410 unite

Grade 3 Teacher’s Edition

Grade 3 Anthology Grade 3 Teacher’s Edition 9



Will reading and writing instruction

meel the demands of the CCSS?

\/ Yes!

Meeting the Demands of the Common Core

Reach for Reading Student Editions, Leveled Libraries, Explorer Books, Close Reading Mark-
Up Models, and Interactive Whiteboard Lessons provide students with rigorous texts and

instructional activities and practice in analyzing those texts.

Daily text-based speaking and writing activities confirm comprehension and aid deeper analysis of selections.

Lights in the Sea

Many Ihing lights Ive in the deep

i anglerti s s gt
oo

Antholog;
pages 16-117

Differentiate

27 Below Level

ISSUE Chidren cannot compare the anglerfsh and
theshark

STRATEGY Have chidren rerea the text on

page 116 and identiy details about each fish.After
ildren have lsted severaldetals,havethem point
1o detilstha ar similr and then ook foronesthat
are ifferen,

1. Use Text Features This partof the artcleis
about how some sea animals use light.

2.Predict Possible response:  read that sharks look
up because they know dark shapes may be food.
think fshapes glowed ight, they wouldn't be
darkand the sharks might not know they are food.

T116-117 unit2

Build Comprehension

Lights That Hide Animals
“The anglerfish's light attracts.
prey. Other ocean animals use.
lgnt 1o escape or hide from
predators,

Bioluminescent animals are.
hard to see in the bright

water. So the predator

moves on. 1

Som ol s oo
sain gt et

pages 15-119

Children cite
evidence from
the text to
respond orally
and in writing.

Writing <

@ Write a Comparison Kay Words

i Daily Language Arts

Lights- Then use the Daily Grammar lesson

FIRST READ Have children choose two of the animals from
the selection and make a st of details about EEl B N - S Daily Grammar [
each animal, Have children use their lsts to mesage s ey Pontoutthe megularverbshaveon
B Confirm identify ways these two animals are alike and M0 _§ | 1081102001000 pagaylis Sy

i Were.
use light correct? (Possible response: Yes, the anglerfish uses light
to attract prey)
B Active Reading U ton g
attracts small fish to the light. Have children join in reading SNAP!

SECOND READ

B Compare ti Howis
are predators in the sea) How are they different? (Possible response: The
anglerfish uses light to attract food, and the shark does not)

See Differentiate

B Make Inferences £ Why would a bioluminescent jellyfish be hard to see
Inbright water? (Possible response: | read that the jellyfish s hard to see
and Isee n the photo that the jelyfish isn't a dark shape like the fish on
page 117. The light makes it look clear in the water. | know that clear things
are hard to see. And 5o, | think that the jellyfish is hard to see because
it seems 1o be the same color as the water.)

different and then write sentences comparing

them. Model that tells how s like: A
glowworm and an anglerfish both use light to attract prey to eat. Encourage

children to use Key Words in their writing.

=

from “Living Lights" that they think uses light in the most interesting way.
Have the ilustrate the animal and how it uses light and present their
drawings to the class.

WRAP-UP tave chiren choose an aima they know or one

n page T981to teach about iregular vrbs.

1. Explain Light helps some ocean animls ook
predators by making

them hard tossee.

2. Details Possible response: Three ways animals

Multiple interactions with text
selections allow students to
demonstrate their literal and
inferential comprehension.

A

e gt 10 survive Intheir environments are
by attracting food, sending messages, and
using light o hide from predators.

Week3|Day3 T118-119

Grade 2

Multiple interactions
with text selections
allow students to
demonstrate their
literal and inferential

Students write
to explain ideas,

Anthology
pages 520-521

citing evidence

Anthology
pages s2-523

Common Core State Standards

Writing to Sources

Activities grounded in content develop students’ abilities to produce analytical writing. Students
construct responses to text and integrate sources into multiple modes of writing including
argument and informative pieces, narratives, and research reports.

Respond to Literature

Students write about novels and e
longer works of nonfiction.

ON LEVEL seot ABOVE LEVEL tot01

Under the Persimmon Tree part2
by Suzanne Fisher Staples

Also includes Daily
Writing Focused
on Skills and Daily
Writing Focused
on Literature.

Dancing Home parr2

by Alma Flor Ada and Gabriel M. Zubizarreta

Build Comprehension

Build Comprehension
+ Character’s Actions o

Her d
Lupe knows he hurt her mother, o)

+ Make Judgments  ow does Camille help Margie? (Possible:
response: Margle sees that Camille can laugh of teasing. She.

their fatheris dead. The two wil return to their home)
« Character's Feelings Wiy does Nusrat want Nojmah and her
brother o come to the United States with her? (Possble response:

heritage. This helps her accept her own heritage)

Writing Options
« Friendly Letter Have students write  tter to Najmah,

Writing Options.
 Blog Post

from the book in their post. + Book Review Have students write a review of the second.

+ Sequel q

ok
characters be?

they made about Lupe and Margie. Then ask them to wiite a was correct.
new entry on whether or not thelr prediction was correct.

KKK comectAerossTexts 2EeRome

PracicaMaster 6127

NG o Pracice Mastr 51,28

NG o Practica Mastr 561,26

Week4|Days2-5  SG27

Grade 6

Writing Projects
Children study a model and use the writing process to structure clear and
coherent narrative, persuasive, and informative/explanatory writing.

Prewrite

Write Like a Scientist
Write an Article :'?

Wirite an article that compares how Two
animals survive, Add your artacle o a
class science magazine.

1. Choose a Topic Talk with a partner. Think of interesting
animals to write about. Choose two animals that fit into
a group because of how they protect themselves.

My favorite animal ___ sounds interesting.

Tell me why you like it.

is

Study a Model

An artiche gives facts about a topic. Read Kate's
article about what poroupines and sea urching
do ko survive,

2. Get Organized Porcupines and sea urchins fit into
a group. They are both animals with spikes. Use a
comparison chart to show how your animals fit into

. agroup.

Bristly Beasts
by Hadn Petvin

Do yeri ko thal, Somme anmals uss

apikis o peolnc] (hamsabms? Bath

Comparison Chart

Than Liapic pamtwecs

Beradhi g e stamal Animals with Spikes

Porcupines and Sea Urchins

comprehension. N
Writing < frOm the text. PONLDINES Srdd Se8 LIThing use Splkos 1 i How they use spikes | * move spikes toward other animals

> O Identify Persuasive Techniques £ What are some of the persuasive
words or, 5: O Writea

ponses: < ol therrvehs

very cheap; now is the time, finest lands on the Continent; best investment; Remind students that one way to respond to what they read i to give their fa tl r - Tt artiehe * scare away the animals

always improving in value) b k they S
B Make Inferences £ Why o you think Homaday took bison from private think the bison would have been left alone if the railroad hadn't come. Model a The porcuging has sharp quils on s i T -

pac oo po any bison left respones e ht e et stred i Whn @ Pngly Coyoln SO Iy, vy, The beat What the spikes are | ¢ sharp !
0 Determine Goals it was e goa!ofthe American Bison Sociery to the porcuping lurns and [ iR e i like « can stick in other animals

As students write their opinions, have them refer to specific details from the - dariadla e eaib
report. Then their y Witing Rt ol iSn BAll. Thes cills stick, T i e

coyole lpaves in 8 hueryf

protect bison from extinction)

see Differentiate Mu ’ ti
D English Learners o ,p’e CIOSe in the oceans, Sedunching atso use Draft
tssve i I w5 Thir ekl Sraf it bockis . -
ot knowleig or thisreading PR [) Below Level r ea Ak, i
ey o . ISSUE Students ar notclear about the effects the a d_ g ’esson When anything touchas Bha urchin Use your comparison chart to write a draft.
apportforaden ey read Titad hadonh . -
1 frerers 5 Spies dn that dingchion ) ; L

[ Below Level P —— WWRAP-UP  serind suens ot vy tove e edng s STRATEGY ettt s thereportnd re ,ntegrate d o Mﬂ; nr;rnatl e « Write a topic sentence that tells your main idea.
issue oy armiand Howser e amvalofnew

e lost b losing  species o extinc N - ,
statecy s et s he e by protecing s habitar I Above Level eVer y un,t « Turn your details into sentences that explain how each

e strategy,but compare it with thefrt. 2.Clarify Homaday flt esponsive forprotecting ISSUE Students can wiite a substantiated opinion.

animal protects itself.
128 129

ourwildife.He brought asmal group of bison rom
private herds o the Bron Zoo. He took action

STRATEGY Have students include specific quotes
from the report tosupport thlropinions.

Week2|Day2 T520-521 Week2|Day2 T523

10 Grade 4 Teacher’s Edition Grade 2 1



Common Core State Standards

Will K-2 sktudenks de.vei.og a strong
foundational skills base?

Foundational Skills

' Comprehensive, targeted teaching materials ensure that children develop the necessary decoding CQmprehen5|on and Elugr!cy o
e Children read colorful, content-rich fiction and nonfiction
[

and encoding skills to become fluent readers and writers. Read On Your Own books to apply the skills they have learned.

Sounds, Letters, and Words

Children receive explicit instruction in phonological awareness, phonics, and high frequency words.

Day 1 Learn Sounds, Letters, and Words A step-by-step systematic
teaching routine provides

OBJECTIVES

e Phonological Awareness the lesson path.

Use Decoding Routine 1 to connect sounds and spellings in beginning blends g

E4 Read and Spel Blends with s

& o ::“::"m;:::m:qmm @ Add Initial Sounds & with s and to blend words. «
Use Phonological Awareness Routine 4

PROGRAM RESOURCES + Sayaword: pin. Say the word with me: pin Step 1 Develop Phonological Awareness Blends with s

Multiple rereadings

RNT 8 TECHNOLOGY - Adda sound: Let's add /5 o the beginning of pin: /5 pin. What s the word? (spin) 1. Tellchildren: These words have 5/ /1/ a the stop, stay, star, Of Read On You r

Sing with Me Phonics Songs Book, page 32 - Say the new word: spin. Say the new word with me: spin. beginning. stairs, stone

Phonics Picture Cards 206, 210 For Phonological Awareness Routine 4, see page BP2. 2. Tell children: / will say a word. Listen for /s/ /t/ at the

e Own Books an

Blends with : Practice Master PM3.1 Have children repeat the routine with the words top/stop, nap/snap, lip/slip. hand. fyou don't hear , don't do anything. thing, stem

Write-On/Wipe-Off Boards d I H d d b I

Sound/spelling Cards 1, 5,6,7,8,9,11,13,16 3. Repeat for beginning blends sk, sm, sn, sp, sw, sc, skip, small, sneeze, O n I n e eco a e
Check & Reteach

TECHNOLOGY ONLY spell, swim, scar, slip

Sing it M s Songs .o O3, OBJECTIVE: Add Initial Sounds £/ = t . ’ - praCtlce teXtS

‘Ask: What word do you get ifyou add /5 to wing? (swing)

‘Word Builder - - 1. Display the picture-only side of Phonics Picture 1
Pheicsanes T T S e ol omeng So hemerdsing i i The ocean is filled with animals. Some Most fish have fins. Most fish have provide daily
3 y again. Have children repeat. \% . . A . . . .

Repeatwithstartar) and i ). 3. Tarthe card over,Point to the letters s t the Cord 206,89 of them are fish. These fish find shelter in scales, too. The fish in this photo are shad. fl ti
beginning of the word and say: The letters s| stand P “w"sw." Uency praC |Ce.
for the first two sounds you hear in sling. Blend s/ ard210:swing the ocean.

. d /1/ with /s/ /I/. Gi les of rd i i
Phonics i Repemuth g e p

Hop on the log.
3. Then write and read other words with s blends. N
skid, small, snack,

© Learn Blends withs &

Sing with e Phonic Sengs Book 1o 2 Point out the sound/spellings for each blend.

p— 4 i
Rl

1. Write sk Remind children that when they see sk English Learners

Scaffold language. Explain that a far s a place
to have fun. Point to rides in the pictures as
you say: You can spin and swing on rides at the

two consonants together at the beginning of
fai Play Track 1 and have children lsten follow word, they should blend the sounds toguther ” PHONICS TRANSFER . . Grade 2
o e e ssonand e Al e mepeninamcets e | A sONQ introduces children
Play Track 2 and have children sing on their 2. Add . Blend: /5/ /k/ /i/, sweeping your hand below \ Ay e e et R R/ e e b e
own. Practice the gestures until children can

the spellings. Have children blend the sounds s an approximate sound transfer of the ¢/ sound h h H k ”
skip nicmermimes anesnoons | 1O the target phonics sKkill.
3. Add p. Say: /p/. Model blending the whole word. —> transfer for /wi.
e vt e Hend withyou Tl e o, STRATEGY Fove
4. Repeat the routine, writing and blending other | Stem, swim, scan, slip, « tell whether sounds /s, /t/,and /w/ are usedin
words with beginning s blends. spin, spell their home languages.

« practice making each sound.

e Interactive games provide ample

perform smoothly.

B @ Swing arms while spinning around.
B Stop and stand on tiptoes.

B Reach up high.

Songs Book page 32

For Decoding Routine 1, see page BF5. stand swblends, such as stand/steer, swim/swat.

e See Diffretite et o opportunities to practice and review.

words with beginning s blends.
CClAfou3g

STRATEGY Sing the song again, having children
ciL2d reach up high in the air when they hear words that :
SpellHi ords ciL2d begin with s and another consonant. Then have

el Citze e S ot e e Review Phonics and High Frequency Words r

T133a unit3 Week 1|Day1 T133b

Reach into Phonics Foundations
« Go there if you want to swim. 9 q . .
: . provides a complete Tier Il intervention
u « You would want to swing there. . .
] — program for children needing broader
. ‘?‘f‘.’: —_ * You can see lots of string there.

o foundational skills instruction.
P . « She stops and strums there.

Grade 1

Look at the picture with a partner. Take

turns reading the clues. Find the spots -~ A i
) 3 -~ + A strip of grass is there.
the clues describe. i e

One dog is smelling a bug there.

An array of teaching
tools, including Phonics
Picture Cards, Sound/
Spelling Picture Cards,
and an online Word
Builder, accompanies

NTO PO MBS
FOUNDSTIC

each lesson. Phonics Picture Cards = r-;l.unnmnnu

DZEERaRnns
ChL L LT
DEODBEEnNE

Word Builder

Grade 1
Sound/Spelling Cards rade

12




Will 3-&6 students have access to targeted
foundational skills and practice?

Common Core State Standards

Foundational Skills

J Y ' Students have multiple opportunities in Reach for Reading fluency and word study lessons to apply
es ® word knowledge to reading and writing activities. Reach into Phonics Foundations provides e 8 onics Foundations Teacher's Guide
resources for students that allow them to gain the foundational building blocks they need to be
fluent readers.

Script 1: Lessons 1-6

Objectives -

e vt ot ot “7::“:! Objectives Reach into Phonics
’ Foundations Teacher’s Guide

v Orally blend,
/ Phonics. Identify/produce target letter/sound correspondences.

Grade 3 peeing e o

b e correspond to key
Reach Into Phonics Foundations Teacher’s Edition i e foundational skills

. o ———— in print concepts,

o cation K oot
TEACH AND PRACTICE SENTENCE STRUCTURE H
S — e i phonological

.

Lesson 73

LANGUAGE AND LITERACY

R-Controlled Yowels /ar/ar; lér/or

‘Words with R-Controlled Vowels Work through Step | of Script 57. Punctuation Seeit—Hear it—Say it
O o Loerries Diplay selected etertils
prmm— owwenileomnowsounds'elingsforwors
Work through Sep 2 of Seipe 57 Lesson it ot st seundspeling awareness,
lsolte Sounds A Warm-Up (5 minutes R
D’:d :PE‘U‘V';!; farlar, Iarlor 4 eVisual 57: READ DECODABLE TEXT frequency words. .
T N . . . . - T honics, and word
) Use Reading Routine 3 5. ) to guide Th V| | the Word Build | cter s
it ool ovel
frorisi ISk € eVisual In the Word bullder online " - -
for r-controlled vowels farfar and /éror Signa o recogn iti on
Langungesuppart | O Mo (P Bk 1) tool is used to model and practice . 9 '
0 com cine 1 ; check e . . D Practice Soundispelings Guided Pracicel
- ‘e blendi d spelling whol d I [ow
o £ f o e s
L Y—— h ending and spelling whole words. | i
them £
> If students need preteaching, use A SoundiSpelling A Sound/Spelling iual words in the g H real words.
Reading Routine 2 (p. il Srayr Craze hern reread the H P Lenerties Disply seected ltter .
i ]
Reading ON YOUR OWN FH H
Routine ‘l Introduce Sound/Spellings H H
When a student’s reading indicates H §
/far/ar /Jér/or understanding, assign the following H H
Step 1 Develop Pl emlc;wkamness independent practice. Point/pause/tap (signal). H H
C® Practice Book, p. 55 fpause/tap (ig
ttheen. oy the e words. anfnr
o ——_ hewordiogether.Ponouserp gl
e hrd mark Sevas otio werd 1
e ——
AONONNNNNNNNNNNNNNNNNNNNNNNNNNNNNNNANANNNNNNNNNN - | .. . I " Afm bt
L5 L A L L G G S S S T R R R R R R R R R S R R R R RS RS R S Repest autforder, « arners epeatthe wod ogetes.Pinpausefap gl
Seript 57 Procedure
1. Blend Whole Words — —
o o htenrdSening z prr— Py 3

Words for Blending

et sar ko e 0 Teacher scripts provide routines with a predictable flow to be used with specific lessons.

5. Repeat the procedure for other words.

2. spell Words

Smp 4 spell Sound-by-Sound N + Say: St Words for Spelling
g B TR LT T s .
B s Letter and word tiles in the Word Builder
an ., hav him or her - . . . Lesson 1 Practice for Lesson 1
s “ online tool can be used to introduce high
20 Tz . Plan Resources N
frequency words and model blending. s h o -
Sound/spellings: bibl, Ik, 11, /g, sis/ and 2, N paper. 1por student und/Spellings -7
A consistent routine introduces each sound/spelling. Students SELES L ebemortdure e e o
learn phonemic awareness and then blend words by sound. st ttes - - : g i
: . z : 1: : Unaccented syllables (polysyllabic words)
Decodable Passage 26 — B W: F-,,:m,,,,,",, Wd P N o
a A with R.con e T o e
N ot et e S - In the Kennel
~ ‘ Rt S i
_#‘ g\ *. -t E. Practice Sound/Spellings E Set 15 Listen and write the word ;
bod RS SO0 D T
. g p— Bt St e vt et i
1O @ GtormWateh
Sh Commumnity atching a good Storm M k
Bulletin Board s o__sm_|1s___en
u_e Words wit 10 - . -
- | ai_ L FFEE S— :
_ay s Skill lessons introduce new sound/ Students use downloadable Student 66 Decodable Readers give students
S Carrielikes a goodStormfar better than fair . . .
N J et et e spellings and High Frequency Words Practice Pages to apply new the opportunity to apply new and
. — and review previously taught skills. knowledge of the sound/spellings practiced skills to connected text.

Online printable Sound/Spelling Students read decodable The Reach into Phonics Foundations and sight words taught in the lesson.

Cards with clear photographic passages and Tear-Out/Fold- online Practice Book provides
images introduce sounds and their Up Books to apply what they activities for targeted skills practice
corresponding spellings. have learned. and reinforcement.
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Will differentiated resources Frcw&de

‘ ) - ) Differentiation
scoffolds ko increase reading achievenment

Whole Group Differentiation

Supports for students during whole group instruction allow the teacher to provide immediate
differentiation and feedback for below level, on level, English language learners, students with
special needs, and more.

Small Group Differentiation
4 levels of

The needs of all students are met every week using a range of leveled, authentic texts and €Ngaging teyis
National Geographic exclusives that include teacher supports. Differentiated selections and are provjgeg
lessons enrich the unit content.

Yes!

Manageable chunks of text

[ - . - 4
; b Visuals support comprehension
, 3
'he “Wild” West >
B I you ask anyone about the history of the West, they may tell you
e e ok e 8
The real istry of th West s much more nteresting. s the sty Aectie bkad SN
e ighlighted key vocabulary
backgrounds, but they had one thing in common. They lived in a eople fom thelEsst Cosstichihell nitad Stats begary "“’V‘"g‘
time of great changes. It was the time of the westward expansion . D EEE I T D HER CEE
By 1801, settiers from the East occupled US. land all the way to O n-page sc affo | d S
T Is and label
e comprenhension
=
Anthology

pages 386-387
Sample of Grade 4 Leveled Library
Read and Build Comprehension page 3751

Practice Intonation, Accuracy, Rate As H SetaPurpose Have a student read aloud the purpose statement. Discy

students read, monitor their intonation, accuracy, what the main idea of the text might be.

ardliets B Analyze Author’s Point of View How does the author show that he d
not consider the settlers to be the true pioneers of the American West? (The
author refers to Native Americans as “the real pioneers.”)

H Analyze Text Features How does the map illustrate the difference betwi

the U.S. in 1801 and today? (The map uses blue to show the area claimed b
the U.S.in 1801. It uses brown and blue to show the land today.)

gl Differentiate

[EY) Special Needs

ISSUE Students have difficulty visualizing using only the text details they read.

m STRATEGY Refer students to the illustration on page 386. Ask: What details show how the
people travel? What do you imagine they hear and feel? How does this help you understand tl

1. Visualize 7 Possible response: | read about the text in the first paragraph?

Books are available in multiple
Lexiles and Guided Reading Levels.

Thematic Connection
Weather

Week 1 Nchﬁac;?ing Resources

[BL) BELOW LEVEL s |

Introduction to Weather
by Pamela Bliss

The caterpillar stays in the
chrysalis. The caterpillar
turns into a pupa.

The pupa grows wings. It is
a butterfly now. It comes
out of the chrysalis. O

[BL) BELOW LEVEL ssor 1 BELOW LEVEL sso

‘Wind
by Nash Kramer

Content Connection: Content Connection:

D PIONEER EDITION D PATHFINDER EDITION

Lexile: 450L | GR:P Lexile: 640L | GR:R

Weather Conditions

COWbOyS ”dmg across the p|ain5_ I pic(ure them Anthology (Content Connection: Hurricanes Content Connection: Expository Nonfiction | Pages: 32 | Lexile: S80L | GRS Expository Nonfiction | Pages: 32 | Lexile:690L | GR:Q
galloping horses across the flat, dusty land. m Below Level Pages 252-253 Science Vocabulary Science Vocabulary OBJECTIVES
2. Cause/Effect Most settlers did not iffi identifyi Use Wordwise on page 7 to introduce new words: Use Wordwise on page 7 to introduce new words: ‘Thematic Connection: Weather
b d P —rs ISSUE Students have dlfflculty yingac d-effect Read and Comprehend Informational Text
move west of the Mississippi River because the data e eyewall dropsonde e eyewall Ed Ask Questions to Comprehend Text

STRATEGY Remind students that an effect is something that happened. The cause is why

4 Explain Text Structure: Cause and Effect
it happened. Rephrase the question about the Mississippi River: What happened when

land belonged to other countries at the time.
The settlers probably thought that they had

Build Comprehension

y add My y

reached the farthest point in the West.

D:

3 Read and Comnrehend

Have children continue to find and read labels on subsequent pages and

Grade 5

Teacher’s Edition

16

for all learners

identify the part of the photo to which they refer.

SECOND READ

Day 4 Reread and Analyze

plant? (hunger)

Differentiate

ISSUE Children have difficulty distinguishing
between important and unimportant ideas.
STRATEGY Read the text aloud, leaving out these
details: A butterfly sits on a plant; A butterfly egg is
small; It will hatch soon; The caterpillar is hungry; The
caterpillar stays in the chrysalis. Explain how children
can understand the main idea with only the text

ISSUE Children do not use newly acquired

Grade 1 Teacher’s Edition

many settlers reached the river? Why did that happen? Point out that the first answer is the FIRST READ Build Comprehension
effect and the second is the cause.

After reading, use the Concept Check on page 12. Remind
students to use details and examples to support each answer.
1. Main Idea Why is a hurricane dangerous? (A hurricane s the

Build Comprehension

After reading, use the Concept Check on page 12. Remind
students to use details and examples to support each answer.
1. Main Idea Why is 2 hurricane dangerous? (t s the most

Details Why do Hurricane Hunters fly into storms? (They fly
into storms to collect data about storms, such as wind speed

and air temperature. They outif land
5o that they can warn people and help keep them safe)
Explain How do warnings keep people safe? (When people
hear the warnings, most leave their homes to go to a safe place
away from the storm.)

eye wall different from its eye? (The eye wall is the wall of
clouds that surrounds the eye, or center, of the hurricane.
Usually,the eye wall has the strongest winds, but in the eye,
there is no wind. It s totally calm)

Explain Whatis a dropsonde? (tis a piece of weather
equipment that looks like a cylinder) Why is it useful to
hurricane hunters? (They toss itinto a storm so that it

4. C Visual
ahurricane. (Possible response: The eye, or center, i calm since

OBJECTIVE: Comprehend Visual Information

cng
temperature. The dropsonde radios data back to the plane)

PROGRAM RESOURCES

PROGRAM RESOURCES

SUGGESTED PACING
DAY 2. Intoduce and read pages 1-19

DAY 3 Read pages 20-32and discuss

DAY 4 Reteach or conductintervention
DAY 5 Connectacros texts

Summary People have looked to the sky for thousands of
years, wondering why and how the weather changes. In ancient
' i

. " . . Earth i X Practice Master SG4.2

H Active Reading Have children point to the labels for butterfly and - e B“‘;"ff"‘" A FEilErme ET: ts s winds can blow down e Mostr 564.4

T386-387 Unit6 egg. Ask: What do the labels tell us? (the name of what is in each photo) E Below Level also cause whole cities flood. People can get hurt or killed hurt or kil i Practice Master SG4.7 Practice Master SG4.7
nit s ey 2. Visual Howisa h

SUGGESTED PACING
DAY 2. Introdice and read pages 1-17
DAY 3. Read pages 18-32 and discuss
DAY 4 Reteach or conductntervention
DAY 5 Connectacross texts

Summary Wind is a powerful force of nature. It can blow large.
‘amounts of sil from one place to another It can even change the
shape of the Earth by wearing away rock and land. These changes

B Determine Importance & Guide children to determine the youread. Then have children reread the page text there is no wind there. The eye can be about 15 miles wide) 4. Make Inferences Why is a hurricane hunter's work f:;i':::z‘;"::‘:“?;s"‘;::2::“::"::c':::;:::i::'::"::‘:m m: o alond percd clne ppenyen
i > i and identify the details that were left out. Explain 5. Evaluate Would you like to be a Hurricane Hunter? (Possible. important? le abo ) N N " )
importance of page 251. What did you read and see? (The caterpillar e e S o s —. tesponse: Yes) Why or why not? (Possible response Flying 5. Details. How was New Orleans affected by Hurricanes Lil and prindiples, Warm atses,fo example,because s igher than o o o s
makes a chrysalis.) What is the important information on this page? N . and| jing that | wa Katrina? (Lil hit the city but no one was injured. Katrina flooded k> = .

H 1 1 . . . understanding the main idea. but no one clouds, rainfalland b o
Frequent differentiation (The caterpillar is changing) Hor do you know? (The words tell about i) Pegpeope syt paentftheciy ) : e,
i p EL i precict what the weather will e inthe future.
H Determine Cause and Effect What causes the caterpillar to eat the D English Learners e TR D Moyt

Activate Prior Ask: What

il the time.

O Identify Main Idea and Details & What s the main idea on pages vocabulary in expressing main ideas and details. today? What o you think it will be ke tomorrow? Sometimes itis soft and breezy. Sometimes it i really strong)
252-2537 (The caterpillar changes shape and forms in the chrysalis.) STRATEGY Display the words butterfly, caterpillar, e BT > psts . o N storm's Build shy o Build i h
. - . P clips of weather, such as hail, wind, tornadoes, and hurricanes. Digital Library to introduce the wind and some of its powerful
What are two important details that help us find the main idea? (The change, chrysals, pupa, and attach. Guide children to I P " el e e e A s ExZ\am that weather changes when heat, water, and aif combine in afecs 4 "
i i m over he map tells . water,
caterpillar turns into a pupa. The pupa grows wings.) Uit g i e s e s (Th between different ways.
and change. Encourage children to use the language i h llon the exstside of Africa) dds to their Story Words Use Practice Master SG4.1 o extend vocabulary.
frame, The main idea of . is ) Story Words Use Practice Master SG4.1 to extend vocabulary. affected, page 17 D e
: : data page 13 paricepage7 qualy page7 ) st page23
See leferennate vibrate, page 17 violent, page 16
Week 3 |Day3 T252-253 Week1|Day1 SG41 SG42 Unita

Grade 4 Teacher’s Edition

17



18

NIRRT RRITS

\/ Yes!

Daily Language Support

Language Development

Daily, systematic, scaffolded instruction for beginning, intermediate, and advanced levels of
language proficiency are provided in the Teacher Editions each week and help to build language

through purposeful tasks.

W ek 1 Daily English Learner Support

|3% OBJECTIVES

PROGRAM RESOURCES

Sing with Me Language Songs, page 16

Sing with Me MP3

Academic Talk flip chart, page 8

Language Function: Give Information Rubric, page A3.46

OBJECTIVE

4D Give Information

I M Give Information

For extra language support, group English Learners together during
the Academic Talk activity. Display “My Big, Strong Plant” from Sing
with Me Language Songs page 16 and replay the song. Use Speaking
and Listening Routine 1 and Academic Talk flip chart page 8 to
support students in their discussions. Encourage them to stay

on topic.

Evaluate students’ ability to give information using the Language
Function: Give Information Rubric.

For Speaking and Listening Routine 1, see page BP11.

Comprehension Day 1

PROGRAM RESOURCES
Marco’s Story: EL Resource 3.1

OBJECTIVE

4 Explain Text Structure: Sequence

Sequence

Preview or review the lesson for English Learners. Read aloud the
explanation on Anthology page 146. Then read aloud the text, “Marco’s,
Story,” on EL Resource 3.1.

Use with page T145a

Review the first two sentences of “Marco’s Story.” Have volunteers read
the first two boxes in the sequence chain on Anthology page 146 and
model the process: | make a box for what Marco does first. When | hear the
word next, | know | will add a new box to my sequence chain. Repeat for
the last two boxes.

Then read the Talk Together prompt on Anthology page 146. Use the

following strategies to help students at all language proficiency levels

talk about the steps of a plant’s life cycle.

I Provide a sentence starter for each step:

« After that,

Ml Remind students to use a sequence word from the top of
Anthology page 146 to talk about each step of the cycle.

« First, « Finally,

[ Encourage students to use multiple sequence words to discuss
the cycle: First, in April, the seed grows in the soil.

4T = tested skill fof
English Lear

= d skill
T141s unit3 = esed s

Exchanging Information and Ideas Analyzing Language Choices
Adapting Language Choices Presenting

Evaluating Language Choices Writing

Academic Talk Day 1 Use with page T144

Selecting Language Resources
Understanding Text Structure
Understanding Cohesion

Academic Talk Day 2

PROGRAM RESOURCES

Sing with Me Language Songs, page 17

Sing with Me MP3

Question Words: EL Resource 3.2

Academic Talk flip chart, page 8

OBJECTIVE

Ask for and Give Information

I M Ask for Information

Build language skills with this activity just for English Learners. Display
“Your Big, Strong Plant” from Sing with Me Language Songs page 17.
Play the song and invite students to sing along. Ask: What kind of words
are who, what, when, and where? (question words) Connect: You can
use question words to ask for information. Review the chart with question
words on EL Resource 3.2.

Use for ELs only

Model getting information: / want to know about a person, so | use the
question word who: Who helped you plant the garden? Invite students to
ask for information with each question word.

Have partners work together to ask about the plant they used for Share
What You Know (Anthology page 143). Use Academic Talk flip chart
page 8 to encourage students to speak naturally.

Rag Daily Gramm Day

Use with page T148

PROGRAM RESOURCES

Complex Sentences: eVisual 3.2

More Complex Sentences: eVisual 3.7

OBJECTIVE

I Use Complex Sentences

Complex Sentences

To provide additional grammar practice, review Complex Sentences
eVisual 3.2 and eVisual 3.7.

Post the meaning for each conjunction:

[ after tells the sequence of events

[ because and since tell the cause

when tells the time that something happens

if describes a condition

[l although tells the other side of an argument

Help students combine these sentences with the conjunction in
parenthesis and explain its meaning:

1. I watered the garden. | planted some seeds. (after)
2. | watered the garden. The soil was dry. (because)

[ = Beginning [ = ntermediate [ = Advanced

er:

, review the reading.
se when appropriate

. What does this word
thinks the potatoes

57 (bad) Explain how
we choose to use.

ippropriate word to use

ke in the garden?

s in “l put a piece of

hat does “with the eye

his detail?

planting the

potato plant?

e about the last three

e sentences start

e have on the readgr?
epeating the same

Grade 3

ith pages T151-T156

~———p> 7439 Retell a Story

haracters have to wait

Are resources provided bo dévai.op

language proficiency for ELLS?

For more lessons for English Learners,
see pages T142-T165 of the Volume 1
" Reach Teacher's Edition.

Reading Day 4

OBJECTIVE

Comprehend Text

Read and Build Comprehension

Continue working with English Learners to monitor their
comprehension.

Use with page T162

f) Page 162, paragraph 3:

[ 1] Analyze Language Choice Reread the sentence. Does this
sentence use formal or informal language? (informal) What would we
say in the classroom? (Are you ready to eat the potatoes you grew?)

Writing Day 4 Use with page T163a
OBJECTIVE
Write Sentences
Il W Writer’s Craft

Read the Writer's Craft on Anthology page 163. Have English Learners
work in a group to build sentences. Each student adds a word at a time
until the group generates three sentences.

Then encourage students to condense, or shorten, sentences. For
example, change: / love potatoes. They are heavy. They are brown. to:
I love heavy, brown potatoes.

PROGRAM RESOURCES
Retelling a Story Rubric, page A3.47
OBJECTIVE

Use with page T164a

I E M sequence

After English Learners have completed their sequence chains, use the
Retelling a Story Rubric to assess their ability to retell the story to their
partners. Partners reverse roles and repeat.

Week 1| Daily English Learner Support  T141t

English and content-area literacy.

Reading, academic talk, writing, and grammar
activities provide ample opportunities for
students to gain proficiency in academic

Students progress along
the continuum of Emerging,
Expanding, and Bridging levels.

English Learner Extension Activities

End-of-unit projects support Language Development and allow opportunities
for students to connect reading, writing, speaking, and listening to the content.

Unlt 3 Engl

OBJECTIVES

ZED Ask for and Give Information
Present in Sequence

ZED Listen and Take/Make Notes
ZED Listen and Ask Questions
4D speak Clearly

PROGRAM RESOURCES
PRINT & TECHNOLOGY

Theme Theater Rubric, page A3.47
Acadenmic Talk flip chart, page 8

MATERIALS

‘materials for props such as construction paper,
scissors and glue, tongue depressors, garden
to0ls food serving and eating utensils, and so on

SUGGESTED TIMING

Conduct this activity on Week 1, Day 5
during your speaking and listening time.

[ Coach students on how to pantomime actions
and use props to communicate.

M Tell students to practice lines slowly, focusing on
correct sentence structure.

I Encourage students to change their voices for
the character.

[ =seginning [l =Intermediate [l = Advanced

T205¢ Unit3

Each unit includes an Oral Language Project and Theme Theater in which students work
collaboratively to plan and deliver a presentation or performance.

ish Learner Extension Activities

—>Theme Theater: Step into the Story

Introduce the Activity
Tap prior knowledge by asking students to summarize “Two Old Potatoes and Me."

Prompt brainstorming: Imagine you are the girl in the story and you found another old
vegetable or fruit in the kitchen. What might you find? Collect ideas. Now imagine that
you planted it. What would happen? Encourage elaborations: Why do you think that?

Form casts of five students each. Have each cast use Speaking and Listening
Routine 2 to negotiate a story extension. Guide students at different proficiency
levels to select appropriate roles.

For Speaking and Listening Routine 2, see page BP12.

Plan and Rehearse

Have casts work together to create storyboards to show the action and dialogue. The
characters should use Academic Talk flip chart page 8 to ask for and give information
and the action should follow a clear sequence. For example, the girl can ask her
grandfather for information about planting and then work with her dad to do the
planting. Ask: Would the girl and her dad use formal or informal language? (informal)
Why? (because they are family)

See Multi-Level Strategies
Have students create or bring props from home.

It’s Showtime!

Clear space and let the action begin! Have students use Speaking and Listening
Routine 3 as they perform. Ask students in the audience to write down questions
they have about the plants in the presentations. At the end of each performance, give
students a chance to ask their questions. Evaluate performances using the Theme
Theater Rubric. For each performance, assess the audience members’ listening skills.
For Speaking and Listening Routine 3, see page BP13.

Debrief and Compare

1t 1 = Ask each group to share what they enjoyed in the performances. Encourage them to
Multi-Leve! Strategles compare and contrast the performance events to events in “Two Old Potatoes and

Me.” Have them add any ideas they learned about plants to their unit concept map.

Oral Language Project: News Report

Introduce the Activity

Tap prior knowledge: What is a news report like? What kind of language do reporters
use—formal or informal? Why? Guide students to understand that news reports give
information to the general public. Explain that each student will create a news report
to define and explain an amazing plant.

Plan
Brainstorm possible cast members such as botanists, new reporters, and news
anchors. Include non-speaking roles, such as videographer, cue card holder, etc.

Have each group use Speaking and Listening Routine 2 to negotiate a real or
imaginary plant to report about. Then they should use Academic Talk flip chart
page 10 and think about how the botanist will define and explain the plant.
Encourage reporters to write about ideas to use as prompts during the news report.
For Speaking and Listening Routine 2, see page BP12.

Rehearse
Remind students to listen actively as they talk with one another in the news reports.
Model and review listening for details and asking questions.

See Multi-Level Strategies

Have students brainstorm props they will need for their report, such as a microphone
and note cards. They can also collect live plants, find images in the Digital Library, or
create plants out of paper.

We're Live!
Have students use Speaking and Listening Routine 3 as they deliver their news
reports. Evaluate the reports using the Oral Language Project Rubric.

For each performance, assess one group’s
listening skills.

For Speaking and Listening Routine 3, see page BP13.

Debrief and Compare

Ask each group to share and compare what
they most remember in the performances.
Then encourage them to add ideas to their
unit concept maps, as appropriate.

Differentiation

Plant Life

OBJECTIVES

4D Define and Explain

4D Presentin Sequence

& Adjust Your Language for Your Audience
& Listen for Important Details

Z&D Listen and Ask Questions

PROGRAM RESOURCES
PRINT & TECHNOLOGY

Oral Language Project Rubric, page A3.48
Academic Talk flip chart, page 10
TECHNOLOGY ONLY

Digital Library

MATERIALS

materials for props such as construction paper,
scissors and glue, markers, table and chairs

SUGGESTED TIMING
Conduct this activity on Week 3, Day 5
during your speaking and listening time.

Multi-Level Strategies
[ Students can draw a picture of the plant and
then label the important parts.

M Students can decide on a plant and then explain
what makes it amazing.

[ Challenge students to give more details about
the plant, including specific details about how it
grows.

English Learner Extension Activities T205d

Grade 3

Integrated Language Support

Differentiate

« l____throu
(walk)
. throu

.
o
(learned)

Grade 4

English Learners

ISSUE In many languages, the past tense does not
change form as it does in English.

STRATEGY Have students practice using and
comparing past- and present-tense regular verbs by
completing sentence frames.

yesterday. (walked)
about protecting habitats now. (learn)
about protecting habitats yesterday.

O S W ey

On-page supports
provide strategies
for differentiating
core instruction for
English learners.

gh the forest preserve now.

gh the forest preserve

Multi-Level Strategies provide
opportunities for students at all
levels to participate in authentic,
meaningful ways.
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Will assessmwenks hetp quide instruction and

Hirfrr

\/ Yes!

Assessments

1. Assess & Place

Handuriting Assessment

Placement Test

Use the Benchmark
Tests to measure
proficiency in
Common Core reading
and writing skills.

Use the Prerequisite
Foundational Skills
Assessments in

the Unit 1 Teacher’s
Edition to assess
children’s concepts of
print, phonological
awareness, decoding,
fluency, and
handwriting skills.

Assess reading levels
with the Reading
Placement Test and
place children in the
appropriate leveled
books.

prepare students for success?

Monitor progress and inform instruction in real time throughout the year with a variety of
diagnostic, formative, and summative assessment tools in print and digital formats.

2. Assess & Monitor Progress

Teacher’s Edition

Embedded assessment informs instruction at point of use.

Check & Reteach
OBJECTIVE: Comprehend Plot 7

Ask volunteers to read aloud the events in their event chains from Talk Together.

If students have difficulty identifying the most important events or placing them in

sequence, ask guiding questions such as: What happens first? What happens next?

Assessment Handbook

» Weekly and Unit Tests assess skills taught throughout the unit.

» Assessments prepare children for high stakes assessment with
multiple choice and constructed response items as well as

performance tasks.

I —

Foundational Skills Test

Decoding Ttk

Oral Reading Assessment

coocooe

EES

Reading Comprehension Test CED

Divctions:Rea the stoy. Thease theauestonscboutth sty

Spring Parade *:-»

Oemsda 1 - Undt & Bl
) Dirsotions: Toas . Wi sl you 0 ek i grose
Jﬁm Bpac e oo, rmad e quesion. Chome
AL & o i}
You ‘t':-::.,g:l"c ﬁg _g_;rqmbm
¥ Pk, e plece with good wod Plarn
P R B g O i T "
. Pl g iy T g 1 e
o
e
: Q
B O
e
i 0] E
eAssessment

« Language Function Rubrics and
Oral Language Rubrics provide
criteria for evaluating and tracking
children’s language proficiency
level throughout the unit.

Oral Language Rubrics D

Alag

« Affective and Metacognative
Measures provide regular
opportunities for self assessment
and progress sharing with family
members.

What | Do: Vocabulary Strategies
wthec

s thatis ru foryou

« Profiles and reports help track progress and identify
when children need reteaching. Use these tools to share

progress with each child’s family.

Weekly and Unit Assessments

Weekly and Unit Assessments o

Online Report in eAssessment

Assessment

3. Show Success

Monitor
children’s
progress in the
Common Core
reading and
writing skills by
administering
the Benchmark
Tests.

Reading

A Fable: The Dog
and His Bone

6 What does the fable teach
‘may end up with nothing,

I¢’s a Frog’s |How a Frog Grows
Life +An adult frog lays its eggs. It

% Benchmark Reading Tests

each eg

Class Grouping Summary
Benchmark Reading Tests

Grade 2 Examples
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