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Differentiation for all Learners

Literature worth reading and rereading

Rigorous instruction to meet the Common Core

Direct science and social studies content connections
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WHOLE GROUP 

W  rld
A

of Animals
by Mary McCann

ldW

Kindergarten Grade 1 Grade 2

  Multiple levels of 
differentiation

  Authentic texts built 
around unit themes

  Instructional support 
for all levels

Reteaching Masters

Name   Date   

For use with TE page T23b RT1.1 Unit 1 | My Family

Organize Ideas  Reteach 

© National Geographic Learning, a part of Cengage Learning, Inc.

When you organize things, you group  
them together. The things in a group go  
with each other. 

When you organize ideas, you group the  
big idea with parts that tell more about  
the big idea. Circle the big idea.

My garden has many plants. The plants are in groups. 
It is easy to find the plant I want. I like the peas best. I 
love to put peas in my salad. 

Read the passage.

My Family

I have a big family. I have four sisters and three 

brothers. I have a mom and a dad. I also have three dogs 

and two cats. I love my family. 

Follow the directions.

1. Circle the big idea.

2. Underline the parts that tell about the big idea.

3. Retell what you read.

RT1p1-2_96366_RT_F.indd   1 8/13/12   4:49 PM

Practice Masters

Name   Date                                  

PM1.11
© National Geographic Learning, a part of Cengage Learning, Inc.

For use with TE p. T6 Unit 1 | My Family

 Idea Web 

Organize Ideas
Write about what your family does together. 

What My Family 
Does 

Together

eats meals

Teamwork Activities Language Builder Picture Cards

esl_lbpc_G1U1_B8_goplcestogthr.indd   2

1/22/10   3:28:39 PM
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BLACK YELLOW MAGENTA CYAN

esl_lbpc_G1U1_B12_elephntfamily.indd   2
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INDEPENDENT PRACTICE 

Grade 3 Grade 4 Grade 5 Grade 6
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By Susan E. Goodman 

Denali
Animalsof

C O L L E C T I O N

Habitats
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Online Student Resources

© NGSP & HB  |  Terms of Use & Privacy Policy

54321

Digital Library My Assignments

Resources

Games

My Vocabulary Notebook

My Books

Student Book
Reach for Reading - Grade 1

Play a game, listen to a book or watch a 
video. Explore the site to find these and 
other resources.

Welcome! 
Announcements

?Classroom 01

  Welcome Jose Alvera!™

Magazine Maker

GEOMY POINTS

56
My

Reports

My Tests

  Sample Elementary School, Sample District

Decodable texts

Reach into Phonics Foundations 
Decodable Reading Library

Photons, Photos, 
and Light

Greek roots: astro, photo, hydro, phono

66

Phonics

Reach into Phonics Foundations  
Teacher’s Guide

Program Organization
Teach, model, and apply close reading in whole group with print and digital resources. Whole group, 
small group, and independent practice ensure teachers meet the demands of the Common Core. 

Organization
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Student Technology
• My Assignments
• Digital Library
 • Build Background Videos

 • Build Background Interactives
• Read with Me Selection MP3s
• Fluency Model MP3s

• Practice Masters
• Teamwork Activities
• Close Reading Mark-Ups

Vocabulary Games

Magazine Maker

Comprehension CoachStudent eEdition

My Vocabulary Notebook

© NGSP & HB  |  Terms of Use & Privacy Policy

54321

Digital Library My Assignments

Resources

Games

My Vocabulary Notebook

My Books

Student Book
Reach for Reading - Grade 4

Play a game, listen to a book or watch a 
video. Explore the site to find these and 
other resources.

Welcome! 
Announcements

?Classroom 01

  Welcome Jose Alvera!™

Magazine Maker

GEOMY POINTS

56
My

Reports

My Tests

  Sample Elementary School, Sample District

Professional DevelopmentOnline Lesson Planner

Student and Teacher’s eEditions

Interactive Whiteboard Lessons

Digital Library

Teacher Technology
•  Build Background Videos
 • Build Background Interactives
• eVisuals

• Family Newsletters
 • Teamwork Activities Teacher’s Guides
• Test-Taking Strategies Teacher’s Guides 

 • Other Teacher Resources
 • Online Professional Development

Integrated Technology
NGReach.com takes the print content to the next level with activities and resources to extend and enrich learning 
and content knowledge and provide teachers with easy-to-use digital support tools and time saving resources.

Technology
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by Gabrielle Burns

Redwoods
Michael Fay  
and the Giant 

Connect Across Texts You read about how 
a  seed  becomes a  flower  and is alive. Now 
read about giant redwood trees. 

Genre A  project  notebook shows what 
someone is studying. It uses words and photos.

121

K5ESL_SE_G1U2_Redwoods.indd   121 1/22/10   2:19:53 PM

HB29 06  G1_U2_124
Second proof

CALIFORNIA

Redwood Coast

Redwoods grow in California. 

California has what redwoods 

need to grow. 
124

K5ESL_SE_G1U2_Redwoods.indd   124 1/22/10   2:20:21 PM

fog

Redwoods need warm, wet 

weather. They get a lot of water 

from fog.
125

K5ESL_SE_G1U2_Redwoods.indd   125 1/22/10   2:20:32 PM

Exclusive Content

Grade 1 Anthology

Where is that big monster gato? Doña Flor 

wondered. I know, thought Flor, I’ll go to my 

animal friends for help.

“Go quietly to the tallest mesa,” said the deer.

Doña Flor walked very, very softly up to the 

tallest mesa. She looked around carefully for the 

giant cat. Then right near her she heard, “Rrrr-

oarrr! Rrrr-oarrr!” Flor jumped so high, she 

bumped into the sun and gave him a black eye.

Flor looked around. All she saw was the back 

of a cute little puma.

In Other Words
mesa plateau

262

ESL_SE_G4U4_C2_F_Dona_CPP.indd   262 1/14/10   5:02:54 PM

 Before You Move On 
1. Problem/Solution How does Doña Flor 

find the puma?
2. Ask Questions What questions do  

you have about the puma’s behavior?

Doña Flor began to tiptoe toward the puma when 

all of a sudden he roared into a long, hollow log. The 

sound became a huge “Rrrr-oarrr!” that echoed down 

into the valley.

Now, the little puma thought the loud noise 

was so funny that he rolled on his back and started 

laughing and laughing—until he saw big Doña Flor.

Aha! thought Flor. “Are you the chico who’s 

causing all the trouble?” she asked. The little puma 

tried to look very fierce. “Rrrr-oarrr!” he growled, but 

without the log, the growl wasn’t really very fierce.

In Other Words
tiptoe walk quietly

chico little one (in Spanish)

263

ESL_SE_G4U4_C2_F_Dona.indd   263 8/19/14   9:16:25 AM

Doña 
Flor

 by Pat Mora ♦ illustrated by Raúl Colón

Comprehension Coach

ESL_SE_G4U4_C2_F_Dona_CPP.indd   253 1/14/10   5:02:33 PMGrade 4 Anthology

Literature Worth Reading 
Reach for Reading Student Editions include National Geographic content and authentic literature 
worth reading and rereading. Four-week units built around a science or social studies topic include 
engaging fiction and nonfiction selections.

by David Conway
illustrated by Jude Daly

Lila and the 
Secret of Rain

RFR_G2_BB_00023_LilaandtheSecretofRain_cvr_FPP.indd   1 12/20/11   11:09 AM

Life in the ForestLife in the Forest
with National Geographic Explorer Aparajita Datta 

by Theresa Volpe

CVR_G1U2_BB_LifeInTheForestx.indd   1 11/8/11   5:52 PM

Read with Me Big Books (K–2)
Read-aloud Big Books include complex texts and introduce 
children to science and social studies topics. 

W
orld

History

PATHFIN
DER EDITIO

N

Explore some more! Try these other 
exciting titles from the Explorer Collection.

ABOUT THE SERIES
The Explorer Collection 
is a series of books for 
independent reading, 
drawing on articles 
from the NatioNal 
GeoGraphic explorer 
classroom magazine. 
The books cover the 
following themes.

SCIENCE
• Animals
• Habitats
• Earth Science
• Physical Science
• Space Science
• Sports & Health

SOCIAL STUDIES
• People & Cultures
• U.S. History
• World History

Each theme includes 
multiple tit les.

C O L L E C T I O N

RFR 6.3.3

ISBN 978-1-3054-0736-7

By Marylou Tousignant and Peter Zutz 

Egypt
Great Queens of

TIGHE:cover: 

• add 0/0 drop shadow to white COL-

LECTION type so it pops over image

• revise display type— “Great Queens” 

is currently too strong as is the

purple color; allow the photo to be the 

focus

• do not break title out over yellow 

border

• here is a quick suggestion from Mi-

chael >

--NGL DESIGN

Done. —jh 8.12.14

TIGHE: In red tab, please replace 

“Habitats” with “World History” on two 

lines. --NGL EDIT

done

TIGHE: Please provide source info for 

this cover image. Edit will provide an 

“About the Cover” caption in the Acks 

section at end of book. --NG EDIT  

SOURCE INFO:

Bas relief fragment portraying Cleopatra

http://www.bridgemanim-

ages.com/en-US/search?filter_

text=DGA+534518&filter_

group=all&sort_order=best_relevance

—jh 8.12.14

TIGHE: Please add the following text 

to the byline, which we are unable to 

access directly: “and Peter Zutz”

Final byline should read: “By Marylou 

Tousignant and Peter Zutz”    done

TIGHE: The font used for “GREAT 

QUEENS OF” is too stylized for our 

audience. Please replace with a similar 

font that has more legible clearer “E”s.  

--NGL DESIGN Done. —jh 9.24.14

TIGHE” remove shadow from 

rectangular image on cover.

–NGLDesign   done
EBC_Queens_PF_407367_CVR.indd   4-1 11/13/14   3:40 PM

Explorer Book Collection (3–6)
One title written at two levels is provided every week and 
is connected to the unit theme. These National Geographic 
books provide engaging expository text to help students make 
connections and deepen understanding.

Leveled Libraries
Leveled Libraries include National Geographic exclusives and various genres of authentic texts that include 
modern and classic classroom favorites and multicultural connections built around content themes.

Classics, Modern, and Classroom Favorites

Yes!

Will students encounter quality, 
authentic texts?

Literature Worth Reading
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How can we 
preserve our 
traditions?

?
Big  
Question

From Past  
 to Present

342

342-343_SE_G3U6_APP_UO.indd   342 22/05/15   5:18 PM

Share What You Know 
1  Talk about traditions in  

your home.

2  Share a song, story, or recipe  
that you learned from someone  
in your family.

3  Draw a picture that shows  
something about your traditions  
and culture.

Build Background: Watch a video about culture and traditions.
 NGReach.com

Content
SS.G3.12.B.ii compare ethnic and/or cultural celebrations in the 

United States

We sing old  
songs together.

Unit at a Glance
 Language: Ask for and Give Information, 

Give and Follow Instructions, Social 
Studies Words

 Literacy: Visualize
 Content: Culture and Traditions

Unit  

6

342-343_SE_G3U6_APP_UO.indd   343 22/05/15   5:19 PM

Build Background Video

Each unit promotes inquiry with a science- or 
social studies-based content Big Question.

Grade 3 Anthology

How can we 
preserve our 
traditions?

?
Big  
Question

National Geographic videos set the stage 
for learning and inquiry every unit. 

Science and Social Studies Connections
Each four-week unit is built around a science or social studies topic and Big Question. All literature 
and content, as well as reading, writing, speaking, and listening activities, are designed to deepen 
knowledge and make connections.

345

Social Studies Vocabulary Key Words

heritage
music
region
rhythm
vary

How can you help preserve music you like? Talk with a partner. Use 
Key Words to ask for and give information about the music. Use 
Language Frames from page 344 if you can.

 Together Talk

Key Words
Use Key Words and other words to talk about  music  
in different  regions .

How does the music  vary ? What music do you like from 
your  heritage ? 

Mariachi bands perform in a plaza in 
Mexico.

A blues singer in the United States 
plays a guitar.

A band plays Cuban  rhythms  in Havana.

344-373_SE_G3U6_APP_C1.indd   345 22/05/15   5:29 PM

Students learn 
domain-specific 

science and social 
studies vocabulary 
in order to engage 

with the Big 
Question on an 

expert level.

Grade 3 Anthology

Grade 3 Teacher’s Edition

Week 1 Learning Stations
Thematic Connection

Music and Dance

Cross-Curricular Reading Intervention

Option 1: Talking Music 

partners

large
group

Social Studies

Unit 6 | Part 1  36

Talking Music
Think about one kind of music you enjoy. 1. 

Find out about that kind of music. What is its 2. 
history? Who are some of its stars? You can 
use these resources: 

Experts • : librarians, music store clerk

Books • : encyclopedia, music books

Online • : NGReach.com

Take notes on what you learn. Prepare a 3. 
presentation with your partner.

Make your presentation to the class. Answer 
any questions that your classmates have. Listen 
to the other presentations. Ask questions.

Skill: Research, Make Presentations
Content: Music Genres

Notes for Music Presentation
The Blues
Origin: a mix of African American work 
songs and country music

The Blues is a 
kind of music.

It sounds like a mix 
of African American 
work songs and 
country music.

ESL_CCTA_G3U6P1_SS.indd   1 2/15/10   1:36:09 PM

PROGRAM RESOURCES & MATERIALS

Cross-Curricular Teamwork Activities: Card 36 

Student Resources Directory 

Teacher’s Guide on NGReach.com

encyclopedia  •  books about music and music history 

Gather Information and Take Notes CC.3.W.8
Report on a Topic CC.3.SL.4

Option 1: Comprehension Coach 

 
NGReach.com  Comprehension Coach

Read and Comprehend Literature CC.3.Rlit.10
Read Orally with Accuracy
 and Appropriate Rate
 on Successive Readings CC.3.Rfou.4.b

Phonics Games 

 
NGReach.com  Online Phonics Games

Apply Phonics and Word Analysis Skills  CC.3.Rfou.3

Additional Resources 

Reach into Phonics Foundations 

Option 2: Music and Fractions 

2x3=6

To find the music and fractions chart, go to NGReach.com.

small
group

large
group

Music and Fractions

http://ngreach.com

HOM E   •    F E AT U R E S   •    FOL L OW U P   •    K I D S   •    BL O G   •    R E S OU RC E SHOM E      F E AT U R E S       F OL L OW  U P       K I D S       BL O G       R E S OU RC E S

Music and Fractions

Search               

1 
81 

16

1 
4

1 
2

ARTICLE        Photo Gallery  |  Related Articles  |  Maps

NEXT 

Fraction Note What It Means

A whole circle equals a whole note.  
It lasts four beats.

A half circle equals a half note.  
It lasts two beats

A quarter circle equals a quarter 
note. It lasts one beat.

Math

Unit 6 | Part 1  37

Music and Fractions
Go online and look at the music and fractions 1. 
chart.

Choose your own notes to make a rhythm. 2. 
Have your rhythm add up to 4 whole beats.

Draw the notes that make your rhythm. 3. 

Draw a fraction model of your rhythm. 4. 
Show how you divided the whole circle into 
fractions, or parts.

Share your rhythm with the class. 

Skill: Fractions
Content: Music and Culture

ESL_CCTA_G3U6P1_M.indd   1 2/15/10   1:31:49 PM

PROGRAM RESOURCES & MATERIALS

Cross-Curricular Teamwork Activities: Card 37 

Student Resources Directory 

Teacher’s Guide on NGReach.com

colored markers

Read and Comprehend Informational Text CC.3.Rinf.10

Option 2: Additional Reading 

PROGRAM RESOURCES

Week 1 Small Group Reading Titles, page SG42

Independent Reading Recommended Books, 
page SG72

Leveled Book Finder

Have students choose a book they haven’t 
read before from the Week 1 Small Group 
Reading titles, the Independent Reading 
Recommended Books, or the Leveled Book 
Finder. After reading, have students write a 
sentence about something new they learned. 
Students may also wish to take books home 
for additional reading.

Read and Comprehend Literature CC.3.Rlit.10 
 

Week 1 | Learning Stations T341j

T341i-341j_93810_W1LS.indd   10 22/05/15   5:31 PM

Science and social studies connections 
extend students’ knowledge.

Week 0

Best Practices
Link to Experience As students talk, link selection 
topics to students’ family histories and cultural 
heritage. Provide an example: What types of music 
does your family like to listen to?

Academic Talk
 Relate Readings to the Big Question   page T365t

Have students recall the unit’s Big Question: 
How can we preserve our traditions? Introduce 
the activity: Think about “Oye Celia!: A Song 
for Celia Cruz,” “Blues Legend: Blind Lemon 
Jefferson,” the blog and the biography about 
flamenco guitarist Moraíto Chico, and a Small 
Group Reading book you have read. What 
do these selections show about how cultural 
traditions are preserved?

Model a response to the question for the 
blog and biography about Moraíto Chico on 
Practice Masters PM6.13–PM6.14: Moraíto 
Chico was part of a family of flamenco guitarists. 
I think families are one important way in which cultural traditions are preserved.  
Add the idea to the Unit Concept Map.

Use an Inside-Outside Circle to have students continue discussion on how the 
readings relate to the Big Question.
•	 Have students stand in concentric circles facing each other. 
•	 Direct students in the outside to ask questions. Students 

in the inside circle answer the questions. Offer possible 
questions to get students started: 
•	 Why are traditions valuable?
•	 How do musicians preserve traditions?
•	 How do the fans of musicians preserve traditions? 
•	 How do communities preserve traditions? 

•	 On a signal, students rotate to create new partnerships.
•	 On another signal, students trade inside/outside roles. 

Wrap-up Form small groups. Have each group spend a few 
minutes discussing the question: What is the most important thing that music 
gives us? Have a spokesperson for each group present its answer to the class. 

© National Geographic Learning, a part of Cengage Learning, Inc.

PM6.13

The author uses formal language in this biography because 

it gives facts about Chico’s life. The dates and places tell where and when 

Chico was born and gave his first performance. In the second paragraph, the 

author’s words explain flamenco music. In the third paragraph, the author 

gives information about Chico’s career. 

Name   Date  

For use with TE pp. T373a–T373h  Unit 6 | From Past to Present

 Mark-Up Reading 

Moraíto Chico was born in the town 
of Jerez in southern Spain in 1956. 
Chico became one of the greatest 
flamenco guitarists of his time. 
Flamenco music was in his blood. 
Both his father, Juan, and his uncle, 
Manuel, were well-known flamenco 
guitarists. He began performing 
when he was only 11 years old. His 
first performance was at a flamenco 
festival in Jerez. It is held every year 
in the dusty, open-air bullring. 

Chico always stayed close to his flamenco roots in southern Spain.  
The region has a long tradition of flamenco music. It was brought there 
by people who migrated from India long ago. They carried with them 
their songs and dances. They also brought musical instruments such 
as tambourines and castenets. These instruments, with their sharp, 
rhythmic sounds, became part of flamenco music. 

During his 40-year career, Chico played for many flamenco singers. He 
also performed alone. He played at flamenco festivals and recorded 
albums. The music he created was simple and moving. He died in 2011 
after a long illness. His son Diego, also a talented flamenco guitarist, is 
carrying on the family tradition.

Explanation: 

by Alex Hancock

 Moraíto Chico

G3U6_W2D4_PM6.13_031612.indd   19 31/10/14   7:36 AM

 Before You Move On 
1. Visualize Imagine that you are Blind 

Lemon Jefferson playing his guitar. What 
does it feel like being up on the stage?

2. Classify Details Find three words on this 
page that describe Blind Lemon Jefferson.

In Other Words
was born blind could not see

famous loved

Blind Lemon Jefferson was a singer and 

guitar player. He was born on a farm 

in Texas around 1893. Jefferson was 

born blind, but that didn’t stop him from 

reaching his dreams. He became one of 

the most famous American musicians 

of all time.

Blues Legend:

BY LIBBY LEWIS

Blind 
Lemon Jefferson

   Blind Lemon Jefferson

CoConnnnecect t AcAcrorossss T Texextsts R eaadd abouout anotother mumusiciann

whwhoo adaddeded d toto tthehe m mususicicalal  h hererititagaggee o of f ththee UnUnititeded SStatatttetetetetesssss.s.ssss

GeGenrnree IIn n aa bibiogograraphphyy,, anan a aututhohorr tetelllls s ababouo t ththe yyy
impop rtant events iin n ananototheher pepersrsonon’ss llififee.

367

ESL_SE_G3U6_C1_PS_CPP.indd   367 1/27/10   8:08:26 AM

Comprehension Coach

Oye, Celia! 
A Song for Celia Cruz

by Katie Sciurba      illustrated by Edel Rodriguez 

ESL_SE_G3U6_C1_F_CPP.indd   351 1/27/10   8:11:27 AM
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Inside-Outside Circle

Inside-Outside Circle

Week 2 | Day 5 T373h

T373e-373h_93810_W2D5.indd   8 22/05/15   6:18 PM

Comprehension Coach

Oye, Celia! 
A Song for Celia Cruz

by Katie Sciurba      illustrated by Edel Rodriguez 

350-363_SE_G3U6_C1_F.indd   351 22/05/15   5:52 PM

Students have academic conversations on science 
and social studies topics through their explorations 
of the Big Question.

 from Grade 3 Teacher’s Edition

Content-Focused Reading

Unit 6 Wrap-Up

Academic Talk
 Talk Together Anthology page 410

Display the Big Question. Read aloud the first paragraph on page 410. Have 
students revisit their answers on Practice Masters CT6.1–CT6.3 and PM6.1 
and recall their class discussions, the unit selections, the Complex Text, and their 
Small Group Reading. 

Remind students to listen as their classmates speak, then ask questions to gather 
more details about the information they hear. Encourage elaboration and the 
use of question words such as who, what, when, where, why, and how. Ask: What 
different people did you read about? How did each one of them preserve  traditions ?

Writing
 Write a Personal Narrative Anthology page 410

Read aloud the instructions. Have students recall the personal narratives they 
wrote and use Anthology pages 64–67 to review the traits.  Then ask students 
to reflect on examples from Practice Master PM6.1 and recall when they did 
something similar. Have students write one or two paragraphs describing when 
they preserved a  tradition . Have students share their paragraphs with partners.

objecTives 
Thematic Connection: Preserving Culture
Review Content   

Program resoUrces

print & technology  

Complex Text Practice Masters CT6.1–CT6.3

Unit Concept Map: Practice Master PM6.1   

commoN core sTaNdards
Writing
Use Appropriate Development CC.3.W.4 

and Organization
Write Over Shorter Time for CC.3.W.10 

Specific Tasks and Purposes
Speaking and Listening
Draw on Preparation to Explore Ideas CC.3.SL.1.a
Ask Questions to Check CC.3.SL.1.c 

Understanding
Stay on Topic and Link to CC.3.SL.1.c 

Others’ Remarks
Determine the Main Ideas and CC.3.SL.2 

Supporting Details of Text Read Aloud
Ask and Answer Questions   CC.3.SL.3
Language and Vocabulary
Use Knowledge of Language  CC.3.L.3
Choose Words for Effect CC.3.L.3.a
Use Words that Signal Spatial CC.3.L.6 

and Temporal Relationships 

Anthology 
pages 410–411

Write a Personal Narrative 
Use your concept map to help you think of a time when you 
preserved a tradition. Write a personal narrative about it.

In this unit, you found 
lots of answers to the 
Big Question. Now, 
use your concept map 
to discuss the Big 
Question with the 
class.

How can we 
preserve our 
traditions?

?
Big 
Question

Concept Map

How can
we preserve our 

traditions?

We can read or 
listen to old tales.

410

ESL_SE_G3U6_APP_UW_CPP.indd   410 1/27/10   11:47:31 AM

Talk About It! Write It!

Write It!Do It! 

Make Instructions

Think of something traditional 
that a family member taught 
you to do. Write or draw a 
short set of steps. Read the 
instructions to a partner. Your 
partner restates each step and 
pantomimes it. Switch roles.

Write a Letter

Pretend you are making a time 
capsule. Think of a tradition 
that you want to save. Write 
a letter to future children. Tell 
why it is important to preserve 
this tradition.

Interview a Musician

Work in a group of four. Two 
group members pretend 
to be Cruz and Jefferson. 
The other two interview 
them. One question could 
be, “Why would you like to 
pass your music on to future 
generations?”

Write Song Lyrics

Think of a favorite singer or 
musician. What is this person’s 
style of music? 
Write song 
lyrics about the 
person. Share 
your lyrics with 
the class.

Share Your Ideas
Choose one of these ways to share your ideas about 
the Big Question.

Unit 6 Wrap-Up

Dear Kids of the Future,

We need to preserve blues 
music. It tells stories of how 
people have survived.

411

ESL_SE_G3U6_APP_UW_CPP.indd   411 1/27/10   11:47:46 AM

T410 Unit 6

T410-411_93810_WU.indd   410 2/7/15   4:07 PM

Students wrap up a unit by discussing all their readings 
as they relate to the Big Question and then extending 
the new knowledge with performance tasks. 

Grade 3 Teacher’s Edition

Grade 3, Unit 6 Library

Grade 6, Unit 2 Library

Comprehension Coach

by Robert Sisson FORMULA
FOR
SURVIVAL

deception

078-091_SE13602_U2P1_SL.indd   79 10/28/14   10:20 AM

Yes!

Will students make reading, writing, 
and content connections?

Content Connections
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Meeting the Demands of the Common Core
Reach for Reading Student Editions, Leveled Libraries, Explorer Books, Close Reading Mark-
Up Models, and Interactive Whiteboard Lessons provide students with rigorous texts and 
instructional activities and practice in analyzing those texts. 

Day 3

Differentiate

 Below Level
issue Children cannot compare the anglerfish and 
the shark.

strategy Have children reread the text on 
page 116 and identify details about each fish. After 
children have listed several details, have them point 
to details that are similar and then look for ones that 
are different.

answers Before You Move On

1.  use text Features This part of the article is 
about how some sea animals use light.

2.  Predict Possible response: I read that sharks look 
up because they know dark shapes may be food.  
I think if shapes glowed light, they wouldn’t be 
dark and the sharks might not know they are food.

Build Comprehension

First reaD

Day 3 Read and Comprehend

1   Confirm Predictions Were your predictions about how sea animals 
use light correct? (Possible response: Yes, the anglerfish uses light 
to  attract   prey .)

2   active reading Use a suspenseful tone to describe how the anglerfish 
attracts small fish to the light. Have children join in reading SNAP!

seCOND reaD

Day 4 Reread and Analyze

3   Compare  How is the anglerfish like the shark? (Possible response: Both 
are  predators  in the sea.) How are they different? (Possible response: The 
anglerfish uses light to  attract  food, and the shark does not.)  
See Differentiate

4   Make inferences  Why would a bioluminescent jellyfish be hard to see  
in bright  water ? (Possible response: I read that the jellyfish is hard to see  
and I see in the photo that the jellyfish isn’t a dark shape like the fish on 
page 117. The light makes it look clear in the  water . I know that clear things 
are hard to see. And so, I think that the jellyfish is hard to see because 
it  seems  to be the same color as the  water .)

Anthology 
pages 116–117

Lights in the Sea

Many living lights live in the deep 
sea. An anglerfish has a rod on its 
head. The end of the rod glows. 
It attracts small fish. When a fish 
swims to the light—SNAP! The 
anglerfish eats it.

rod

This anglerfish uses its light to 
catch fish.

In Other Words
rod long, thin body part

116
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 Before You Move On 
1. Use Text Features Look at the heading. 

What is this part of the article about?
2. Predict How might light help some ocean 

animals hide from  predators ?

In Other Words
surface top of the  water  

Ocean  predators  often 
look up to the surface. 
They know a dark shape 
may be  food .

This shark looks for dark 
shapes in the water.

117

ESL_SE_G2U2_C2_NF_CPP.indd   117 9/18/14   8:38:14 AM

1 2

3

t116–117 unit 2

T106-119_93759_W3D3.indd   117 11/18/14   9:49 PM

Week 0

Daily

Language 

Arts

Daily

Language 

Arts Daily Language Arts
Daily Grammar   
Point out the irregular verbs have on  
page 110 and has on page 116 of “Living 
Lights.” Then use the Daily Grammar lesson 
on page T99l to teach about irregular verbs.

Answers Before You Move On

1.  Explain Light helps some ocean animals look 
clear and escape from  predators  by making 
them hard to see.

2.  Details Possible response: Three ways animals 
use light to survive in their environments are 
by  attracting   food , sending  messages , and 
using light to hide from  predators .

Writing
 Write a Comparison

Have children choose two of the animals from 
the selection and make a list of details about 
each animal. Have children use their lists to 
identify ways these two animals are alike and 
different and then write sentences comparing 
them. Model writing one comparison that tells how two animals are alike: A 
glowworm and an anglerfish both use light to  attract   prey  to eat. Encourage 
children to use Key Words in their writing.

Wrap-up Have children choose an animal they know or one 
from “Living Lights” that they think uses light in the most interesting way. 
Have them illustrate the animal and how it uses light and present their 
drawings to the class. 

Key Words
 attack    attract    features    food 
 message    predators    prey 
 recognize    seem    shelter    water 

Anthology 
pages 118–119

In Other Words
escape get away

moves on leaves

Some jellyfish are hard to 
see in bright water.

Lights That Hide Animals

The anglerfish’s light attracts 
 prey . Other ocean animals use 
light to escape or hide from 
predators.

Bioluminescent animals are 
hard to see in the bright 
water. So the predator 
moves on. 

This comb jelly makes 
light to scare predators.

118
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 Before You Move On 
1. Explain How does light help ocean 

animals escape from some  predators ?
2. Details Name three ways some animals 

use light to survive in their environments.

In Other Words
that’s exciting that is very interesting

great adventure very fun thing to do

Many animals are bioluminescent. 
To me, that’s exciting. 

There are many questions left to 
answer. Trying to find the answers 
will be a great adventure. ❖

Pinecone fish can also make light.

Some squids are bioluminescent.

119
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Daily text-based speaking and writing activities confirm comprehension and aid deeper analysis of selections.

Children cite 
evidence from 
the text to 
respond orally 
and in writing.

Grade 2

Multiple interactions with text 
selections allow students to 
demonstrate their literal and 
inferential comprehension. 

Week 0

4   Identify Persuasive Techniques  What are some of the persuasive 
words or phrases used in the advertisements on page 520? (Possible responses: 
very cheap; now is the time, finest lands on the Continent; best investment; 
always improving in  value ) 

5   Make Inferences  Why do you think Hornaday took bison from private 
herds and not the wild? (Possible response: There were no longer any bison left 
in the wild.)

6   Determine Goals What was the goal of the American Bison Society? (to  
 protect  bison from extinction)

Differentiate

 English Learners
issue Students have not had sufficient experience of American history education to draw on 
prior knowledge for this reading.

str ategy Use maps and place events on a time line to provide scaffolding and background 
support for students as they read.

 Below Level
issue Students have difficulty deciding which reading strategy to focus on.

str ategy Before students begin reading, assign one strategy for them to focus on. Have them 
apply it at the end of each page, until they are comfortable with that strategy. Then go on to a 
new strategy, but compare it with the first.

Answers Before you Move On

1.  Evaluate The ads offered settlers special deals 
to buy farmland. However, the arrival of new 
settlers took land from the bison and the Native 
Americans.

2.  Clarify Hornaday felt responsible for protecting 
our wildlife. He brought a small group of bison from 
private herds to the Bronx Zoo. He took action.

anthology 
pages 520–521

520

Settlers Follow the Railroad

Railroads united the country. They 

joined the East Coast to the West 

Coast. Trains also made it easier 

for people to travel great distances 

across the Plains. Many settlers 

traveled to the West by train. As 

more people traveled to the West, 

the number of bison decreased.

Ads like this encouraged 
many settlers to move to 
the West.

ESL_SE_G4U8_C1_PS_NF_CPP.indd   520 1/27/10   11:33:41 AM
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 Before You Move On 
1. Evaluate How would the ads on page 520 

prompt people to move to the West? What 
were negative effects of ads like this?

2. Clarify How was Hornaday a good citizen? 

In Other Words
promote support

William Hornaday Takes Action

In 1889, William Hornaday from 

the New York Zoological Society 

discovered that bison were in 

danger of becoming extinct. He 

decided to do something about  

the problem. “It is the duty of  

every good citizen,” he said, “to 

promote the protection of forests 

and wildlife.”

In 1899, Hornaday brought a small 

group of bison to the new Bronx 

Zoo. He got the bison from private 

herds, not from the wild. These 

herds were owned by individual 

ranchers.

In 1905, Hornaday and others 

formed the American Bison  

Society to  protect  the remaining 

bison from hunters. Hornaday’s 

work helped save the bison from 

becoming extinct.

William Hornaday, 
pictured here with a 
bison calf, believed 
nature was worth 
protecting.

In 1899, bison were also 
kept at the National Zoo 
in Washington D.C.
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Week 0

Differentiate

 Below Level
issue Students are not clear about the effects the 
railroad had on the bison.

strategy Have students reread the report and 
make notes about the railroad. Then have students 
read their notes and make a decision.

 Above Level
issue Students can write a substantiated opinion. 

strategy Have students include specific quotes 
from the report to support their opinions.

Writing
 Write a Response

Remind students that one way to respond to what they read is to give their 
opinions about it. Ask students to express their opinions about whether they 
think the bison would have been left alone if the railroad hadn’t come. Model a 
response: I read that the settlers started killing off the bison before the railroad came. 
However, the railroad seemed to make it worse.

As students write their opinions, have them refer to specific details from the 
report. Then have students add their responses to their Weekly Writing folders.

See Differentiate

Wrap-up Remind students that they have been reading about 
protecting endangered animals and the environment. Ask students to think 
about what would be lost by losing a species to extinction, and what would 
be gained by protecting its habitat.

Anthology 
pages 522–523
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Samuel Walking Coyote  
Starts a Herd

Samuel Walking Coyote also 

helped save bison from extinction. 

Walking Coyote was a Kalispel 

from the Flathead Reservation in 

Montana. He was hunting buffalo 

with a group of Blackfeet one 

winter day in 1872. Eight calves 

wandered into the camp. The 

calves were orphans.

Walking Coyote took the orphan 

calves back home and kept them. 

His small herd grew. Eventually, he 

sold it. The new owners allowed 

the herd to roam freely on the 

Flathead Reservation.

The yellow area shows where bison 
roamed wild before the 1800s.

Flathead Reservation in 1906

In Other Words
Reservation lands set aside for 

Native Americans

Blackfeet Native Americans from 
another group
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 Before You Move On 
1. Make Comparisons What do the maps on 

pages 522 and 523 show?
2. Summarize What is the conclusion of this 

report?

In Other Words
offspring animals born

determined hard-working

Bison Today

For some Native Americans, bison 

are a symbol of their culture and 

strength. Many groups, such as the 

Blackfeet in Montana, are working 

to bring more bison back to their 

natural habitat.

Today, the United States has more than 200,000 

bison. Many of these are offspring from Walking 

Coyote’s original herd.

There are now bison herds in South Dakota, Texas, 

and several other states. Thanks to the efforts of 

a few determined people, bison are no longer in 

danger of extinction. ❖

The yellow areas show where 
American bison roam wild today.

Yellowstone National Park in 
Wyoming has the largest population 
of free-roaming plains bison on 
public land.
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Multiple interactions 
with text selections 

allow students to 
demonstrate their  

literal and inferential 
comprehension.

Students write 
to explain ideas, 
citing evidence 
from the text.

Grade 4 Teacher’s Edition

Respond to Literature
Students write about novels and 
longer works of nonfiction.

Grade 6

Also includes Daily 
Writing Focused 
on Skills and Daily 
Writing Focused  
on Literature.

Thematic Connection
Identity and Choices

NOTES:

Under the Persimmon Tree PART 2

by Suzanne Fisher Staples

above level 1010L

Dancing Home PART 2

by Alma Flor Ada and Gabriel M. Zubizarreta

on level 960L

Build Comprehension
•	 Character’s	Actions	 Why does Lupe decide to stay with 

Margie and her family instead of leaving with her father? (Possible 
responses: Lupe has had to adjust to one new family already. 
Her father hurt her when he stopped contacting the family, and 
Lupe knows he hurt her mother, too.)

•	 Make	Judgments	 How does Camille help Margie? (Possible 
response: Margie sees that Camille can laugh off teasing. She 
admires Camille and her comfort with her family’s diversed 
heritage. This helps her accept her own heritage.) 

Writing	Options
•	 Blog	Post	 Have students write a post covering the dance 

performance that Margie takes part in. Ask them to use details 
from the book in their post.

•	 Sequel	 Have students write a list of ideas for a sequel to the 
book. Would Margie be the main character? How old would the 
characters be?

•	 Journal	Entry	 Have students look back at the prediction 
they made about Lupe and Margie. Then ask them to write a 
new entry on whether or not their prediction was correct.

Build Comprehension
•	 Goals	and	Outcome	 What was Najmah’s goal throughout the 

novel? (She is trying to find her father and brother.) What is the 
outcome of her search? (Her brother finds her and tells her that 
their father is dead. The two will return to their home.)

•	 Character’s	Feelings	 Why does Nusrat want Najmah and her 
brother to come to the United States with her? (Possible response: 
She wants to protect them; she wants to keep them close to her 
because they are part of the culture she loves.)

Writing	Options
•	 Friendly	Letter	 Have students write a letter to Najmah, 

asking about her life back in Golestan. Encourage them to ask 
her questions about her experiences after the book ends.

•	 Book	Review	 Have students write a review of the second  
half of the book. Tell them to note whether or not their  
opinions changed.

•	 Journal	Entry	 Have students summarize the events of part 2 
and then write whether or not their prediction about Najmah 
was correct.

Connect	Across	Texts AFTER READING Form heterogeneous groups, and have each member of the group summarize his or her 
book. Then have groups use Practice Master SG1.28 to guide discussion.

NGReach.com  Practice Master SG1.28

Name   Date  

For use with TE pages SG24–SG27  Unit 1 | The Power of Choice

 Discussion Guide 

Connect Across Texts
Share the story words with your group. Then take notes as you 
listen to each summary.

Home of the Brave, Part 2

Great Expectations, Part 2

Dancing Home, Part 2

Under the Persimmon Tree, Part 2

Compare and contrast the books you have read. Discuss these 
questions with your group.

1. How does each character make important decisions?

2. Think about the plots of each book. Were you surprised by 
events in each of the novels?

3. Big Question  How does each character make important choices 
for himself or herself?

© National Geographic Learning, a part of Cengage Learning, Inc.

SG1.28

SG1p22-28_PM93452_W4.indd   28 10/6/14   8:46 PM

AFTER READING

NGReach.com  Practice Master SG1.27

AFTER READING

Name   Date  

For use with TE pages SG24–SG27  Unit 1 | The Power of Choice

Story Words

clinic
communicate
drought
faith
survive

 Discussion Guide 

Under the Persimmon Tree 
PART 2
Review the story words with your group. Then 
discuss these questions together.

1. Analyze Character How are Najmah’s and Nusrat’s names 
important?

2. Analyze Plot: Problem and Solution Use these questions 
and the notes on the problem and solution chain to help you 
identify Najmah’s problems and their solution.
•	Problems	 Describe two of Najmah’s problems.

•	 Solutions	 Describe how others help Najmah find a solution.

3. Monitor Your Reading Point out any parts of the novel that 
confused you. Explain how you worked to figure out what 
you did not understand.

4. Big Question  Generalize How will the choice to return to the 
family farm affect Najmah’s life?

© National Geographic Learning, a part of Cengage Learning, Inc.

SG1.27

SG1p22-28_PM93452_W4.indd   27 10/6/14   8:46 PMNGReach.com  Practice Master SG1.26

Name   Date  

For use with TE pages SG24–SG27  Unit 1 | The Power of Choice

Story Words

affect
bilingual
conversation
opportunity
translate

 Discussion Guide 

Dancing Home PART 2
Review the story words with your group. Then 
discuss these questions together.

1. Analyze Character How does Margie change in 
the novel?

2. Analyze Plot: Problem and Solution Use these questions 
and the notes on the problem and solution chain to help you 
identify Margie’s problems and their solution. 
•	Problems	 Describe at least two problems that Margie has.

•	 Solutions	 Describe how Margie’s problems are solved.

3. Monitor Your Reading Point out any parts of the novel that 
confused you. Explain how you worked to figure out what 
you did not understand.

4. Big Question  Generalize How does the choice to dance affect 
Margie’s life?

© National Geographic Learning, a part of Cengage Learning, Inc.

SG1.26

SG1p22-28_PM93452_W4.indd   26 10/6/14   8:44 PM

AFTER READING

Week	4	| Days 2–5	 SG27

SG1p24-27_93452_TRTB.indd   27 22/05/15   9:34 PM
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Prewrite

 Choose a Topic 1. Talk with a partner. Think of interesting 
animals to write about. Choose two animals that fit into 
a group because of how they protect themselves.

 Get Organized 2. Porcupines and sea urchins fit into 
a group. They are both animals with spikes. Use a 
comparison chart to show how your animals fit into 
a group.

Comparison Chart

Draft

Use your comparison chart to write a draft. 

Write a topic sentence that tells your main idea. • 

Turn your details into sentences that explain how each • 
animal protects itself.

My favorite animal 
is  .

 sounds interesting. 
Tell me why you like it.

p

Animals with Spikes Porcupines and Sea Urchins

How they use spikes  move spikes toward other animals
 scare away the animals

What the spikes are
like

 sharp
 can stick in other animals

ESL_SE_G2U2_APP_WP_CPP.indd   129 1/25/10   1:54:37 PM

Writing Projects
Children study a model and use the writing process to structure clear and 
coherent narrative, persuasive, and informative/explanatory writing.

Grade 2

Yes!

Multiple close reading lessons are integrated every unit

Writing to Sources
Activities grounded in content develop students’ abilities to produce analytical writing. Students 
construct responses to text and integrate sources into multiple modes of writing including 
argument and informative pieces, narratives, and research reports.

Will reading and writing instruction 
meet the demands of the CCSS?

Common Core State Standards
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Foundational Skills
Comprehensive, targeted teaching materials ensure that children develop the necessary decoding 
and encoding skills to become fluent readers and writers.

Learn Sounds, Letters, and WordsDay 1

Phonological Awareness
 Add Initial Sounds 

Use Phonological Awareness Routine 4
•	 Say a word: pin. Say the word with me:	pin. 
•	 Add a sound: Let’s add /s/ to the beginning of pin:	/s/ pin. What is the word? (spin)
•	 Say the new word: spin. Say the new word with me:	spin.	
For Phonological Awareness Routine 4, see page BP2.

Have	children	repeat	the	routine	with	the	words	top/stop, nap/snap, lip/slip.

Check & Reteach
objeCtIve: Add Initial Sounds 

Ask:	What word do you get if you add /s/ to wing?	(swing)

If	children	do	not	say	swing,	have	children	practice	matching	and	identifying	sounds.	Say:	

wing. Have	children	repeat	the	sounds	with	you	as	you	tap	the	desk	for	each	sound.	Then	

say:	swing. Have	children	say	the	sounds,	identify	the	new	sound,	and	say	the	word	again.	

Repeat	with	star	(tar)	and	slip	(lip).

Phonics
 Learn blends with s   

Sing with Me Phonics Songs Book page 32  

Scaffold	language.	Explain	that	a	fair	is	a	place	
to	have	fun.	Point	to	rides	in	the	pictures	as	
you	say:	You can spin and swing on rides at the 
fair. Play	Track	1	and	have	children	listen,	follow	
along,	and	then	listen	again	and	chime	in.		
Play	Track	2	and	have	children	sing	on	their	
own.	Practice	the	gestures	until	children	can		
perform	smoothly.

1 	 4 	 Swing	arms	while	spinning	around.
2 	 	Stop	and	stand	on	tiptoes.
3 	 	Reach	up	high.

Sing with Me Phonics  
Songs Book page 32

Spinning, swinging at the fair. 

Spinning, swinging through the air. 

Stop and stay way up high. 

Reach for stars up in the sky. 

Spinning, swinging at the fair. 

Spinning, swinging through the air.

At the Fair

PB MP3 or Song CD 00 Track 00 Tune: TK

32 Song MP3 or Song CD 2 Tracks 1-2 Tune: “Twinkle, Twinkle, Little Star”

ESL_BBS_G1_Phonics_v13.indd   32 12/30/09   4:00:05 PM
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4

objeCtIveS 
Thematic Connection: To Your Front Door

 Add Initial Sounds 

 Read and Spell Blends with s

 Read and Spell High Frequency Words  

pRogRAm ReSouRCeS

print & technology  

Sing with Me Phonics Songs Book, page 32

Phonics Picture Cards 206, 210

Read On Your Own Book 9

Blends with s: Practice Master PM3.1

Write-On/Wipe-Off Boards

Sound/Spelling Cards 1, 5, 6, 7, 8, 9, 11, 13, 16

technology only

Sing with Me Phonics Songs MP3 or CD 2,  
 Tracks 1–2

Word Builder

Phonics Games  

Common CoRe StAndARdS
Reading
Blend Sounds to Orally  CC.1.Rfou.2.b 

Produce Words
Add Initial Sounds CC.1.Rfou.2.c
Decode Blends with s CC.1.Rfou.3
Read Irregularly Spelled Words CC.1.Rfou.3.g
Language and Vocabulary
Spell Blends with s CC.1.L.2.d
Spell High Frequency Words CC.1.L.2.d
Spell New Words Phonetically CC.1.L.2.e 

1
Sing with MeSing with Me ™

ESL_PSWMBB_LvB_FCov_FPP.pdf   1/7/11   3:16:24 PM

Sing with Me 
Phonics Songs Book

T133a Unit 3

T133a-T133d_93728_W1D1.indd   1 10/7/14   3:38 PM

Week 0

Differentiate

 English Learners 
Phonics Tr ansfer

Issue The /s/ sound in Haitian Creole is 
approximately the same as it is in English, but these 
children may need help creating an /s/ sound. There 
is an approximate sound transfer of the /t/ sound 
in Vietnamese and Hmong, but there is no sound 
transfer for /w/. 

strategy Have children:

•	 tell whether sounds /s/, /t/, and /w/ are used in 
their home languages.

•	 practice making each sound.
•	 pronounce and act out words that begin with  

st and sw blends, such as stand/steer, swim/swat.

 Special Needs  
Issue Children are having difficulty blending 
words with beginning s blends.

strategy Sing the song again, having children 
reach up high in the air when they hear words that 
begin with s and another consonant. Then have 
children segment the sounds and blend the words.

Use Decoding routine 1 to connect sounds and spellings in beginning blends 
with s and to blend words.

Step 1 Develop Phonological awareness Blends with s

1. Tell children: These words have /s/ /t/ at the 
beginning.

stop, stay, star,  
stairs, stone

2. Tell children: I will say a word. Listen for /s/ /t/ at the 
beginning of the word. If you hear /s/ /t/, raise one 
hand. If you don’t hear it, don’t do anything.

step, top, stamp, 
stick, sting,  
thing, stem

3. Repeat for beginning blends sk, sm, sn, sp, sw, sc, 
and sl.

skip, small, sneeze, 
spell, swim, scar, slip

Step 2  Introduce the sound/spelling

1. Display the picture-only side of Phonics Picture 
Card 206. Say: This is a sling. A sling is a strap that 
holds something. Say the word sling with me: sling. 
Have children repeat.

2. Turn the card over. Point to the letters sl at the 
beginning of the word and say: The letters sl stand 
for the first two sounds you hear in sling. Blend /s/ 
and /l/ with me: /s/ /l/. Give examples of words 
with sl. Repeat with swing.

3. Then write and read other words with s blends. 
Point out the sound/spellings for each blend. 

210
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Card 206: sling 
Card 210: swing

slip, slid, sled, slap, 
 swim, switch, sweep

skid, small, snack, 
spot, stop, scab, slam

Step 3  Blend sound-by-sound

1. Write sk. Remind children that when they see  
two consonants together at the beginning of  
a word, they should blend the sounds together. 
Say: /s/ /k/.

2. Add i. Blend: /s/ /k/ /ĭ/, sweeping your hand below 
the spellings. Have children blend the sounds 
with you.

3. Add p. Say: /p/. Model blending the whole word. 
Then have children blend with you. 

4. Repeat the routine, writing and blending other 
words with beginning s blends.

sk

ski

skip

small, snap, spill, 
stem, swim, scan, slip, 

spin, spell

For Decoding Routine 1, see page BP5.

See Differentiate 
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Sounds, Letters, and Words 
Children receive explicit instruction in phonological awareness, phonics, and high frequency words.

A step-by-step systematic 
teaching routine provides 
the lesson path.

A song introduces children 
to the target phonics skill.

Grade 1

3

© NGSP & HB
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An array of teaching 
tools, including Phonics 
Picture Cards, Sound/
Spelling Picture Cards, 
and an online Word 
Builder, accompanies 
each lesson.   

Sound/Spelling Cards
Word Builder

Phonics Picture Cards

Review Phonics and High Frequency Words

Fun Spots
Look at the picture with a partner. Take 

turns reading the clues. Find the spots 

the clues describe.

22
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Go there if you want to swim.• 

You would want to swing there.• 

You can see lots of string there.• 

She stops and strums there.• 

A strip of grass is there. • 

One dog is smelling a bug there.• 

23
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Reach into Phonics Foundations 
provides a complete Tier II intervention 
program for children needing broader 
foundational skills instruction.

The ocean is filled with animals. Some 

of them are fish. These fish find shelter in 

the ocean.

by Nora Winter

In the 
Ocean

4

K5ESL_G2U2_W4_Fpp.indd   4 2/23/10   10:20:12 AM

Most fish have fins. Most fish have 

scales, too. The fish in this photo are shad.

shad

5

K5ESL_G2U2_W4_Fpp.indd   5 2/23/10   10:20:15 AM

4 1

Short o
dog hop log
on top

High Frequency Word
we

WORD COUNT: 16

Grade 1: Unit 1 Week 3
Decodable 1.3b
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Hop on the log.

Comprehension and Fluency
Children read colorful, content-rich fiction and nonfiction  
Read On Your Own books to apply the skills they have learned.

Interactive games provide ample 
opportunities to practice and review. 

Multiple rereadings 
of Read On Your 
Own Books and 
online decodable 
practice texts 
provide daily 
fluency practice. 

Grade 2

Grade 1

Yes!

Will K-2 students develop a strong 
foundational skills base?

Common Core State Standards
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Decodable Passages 117© NGSP & HB

 
Out of Harm’s Way

Karl loves to teach kids how to be safe. Karl went on a walk and 
thought about many things that could harm kids. 

Inside their houses, kids can slip on wet floors. Sharp knives can 
cut a kid’s hand. Kids can trip on cords or rugs in the dark. Karl says, 
“Think smart to stay safe at home. Never run on wet floors. Switch 
on a bright light at night. Stay away from sharp knives and tools.” 

Karl went to a park. Most kids like to play in parks and 
backyards. Karl tells kids how to stay safe in parks and yards.  
Karl says, “Don’t play with strange dogs. If a dog starts to bark, 
march away.” 

Kids can be harmed in a park when they ride bikes or play sports. 
Karl says, “Pads should be worn when you ride bikes or play sports. 
A hard fall can harm you.” Sometimes, cars drive past fast. Karl says, 
“On the way to the park, listen for horns, and wait for the cars to 
pass. At the park, play far away from busy streets.” 

Kids need to know how to be safe in a storm. Trees might drop 
sharp branches that can cut an arm. A bad cut will leave a mark or a 
scar. Karl says, “To stay safe, stay inside during a storm.”

Karl helps a lot of kids.

Words with r-controlled vowels spelled ar

arm
backyards
bark
cars

dark
far
hard
harm

harmed
harm’s
Karl

march 
mark
park

parks
scar
sharp

smart
starts
yards

Words with r-controlled vowels spelled or

horns or sports storm worn

High Frequency Words

house know never should

Decodable Passage 26
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INSIDE Decodable Book 2: R-Controlled Vowels Practice Book 167Fold
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R-Controlled Vowels

Teens Reach Out  

and Recycle

We need things for our yard 

sale NOW! Chairs, tools, games, 

skirts, shirts, French horns! 

Don’t throw them away. We can 

use them! Call 555-9146.

Community

Bulletin Board

country house now

High Frequency Words

art 
artist 
barn
Bert
birds
car 
concert 
curb

dirt 
fern 
first 
for 
hard 
horns
hurt 
March 

Mark 
market
New York
north 
park 
porch 
shirts
skirts

star 
start 
third 
turn 
world
yard 

Words with R-Controlled Vowels

ms.pb.B.TOFU.167-170.indd   167 5/9/08   12:53:54 PM

Students read decodable 
passages and Tear-Out/Fold-
Up Books to apply what they 
have learned.

Name 

© NGSP & HB 55

Reading Practice

Storm Watch

Carrie always enjoys watching a good storm. 

She lives on a farm with a red barn and fields 

of corn. When the storm blows, the rain whips 

across the fields and lightning fills the sky. 

Sometimes, part of the corn is torn straight 

from the stalks by the wind. During one storm, 

hail fell on the car and it set off the car alarm 

horn. 

Carrie likes a good storm far better than fair 

weather. But she prefers to watch it from inside 

the house!

Words with R-controlled Vowels
A. Name each picture. Write the name.

1. 

 

2. 

 

3. 

 

4. 

 

       

5. 

 

6. 

 

7. 

 

8. 

 

       

barn

storm9.

10.

11.

12.

13.

14.

15.

16.

17.

 B.  Now read the story. Circle the words that go in the chart. 
Write them in the chart. Write each word one time.

porch car thorn

horn corn star jar

corn

torn

horn

barn

part

car

farm

alarm

The Reach into Phonics Foundations 
online Practice Book provides 
activities for targeted skills practice 
and reinforcement.

28
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Online printable Sound/Spelling 
Cards with clear photographic 
images introduce sounds and their 
corresponding spellings.

objectives
Learning to Read
•	Develop	Phonemic	Awareness:	Isolate	Sounds	
•	Associate	Sounds	and	Spellings:	/är/ar,	/ôr/or 
•	Blend	Sounds	to	Decode	Words
Spelling
•	Spell	Words	with	R-Controlled	Vowels	

teach and practice

1  Complete	Reading Routine	1		
(p.	vi)	to	introduce	/är/ar.

2  Repeat	the	routine	to	introduce	/ôr/or.

	If	students	need	preteaching,	use		
Reading Routine 2	(p.	viii).

Lesson 73

Language and Literacy
R-Controlled Vowels /är/ar; /ôr/or

ELA 2.R2.1; ELA 3.R1.1

              Introduce Sound/Spellings

Step 1 Develop Phonemic Awareness   
Insert	 the	 target	 sound	 in	each	blank.

1. Tell	students:	These words have    at the end.	Say	the	three	words.

/är/ar /ôr/or

car,	far,	jar or,	for,	nor

2. Tell	students:	These words have    in the middle. Say	the	three	words. park,	hard,	mark corn,	port,	storm

3. Tell	students:	I will say a word. Listen for    . If you hear it at the end, raise one hand. 
If you hear it in the middle, raise both hands. If you don’t hear it at all, leave your hands down.

car,	tall,	star,	stand,	
far,	barn,	back,	park

for,	fat,	storm,	not,	
horn,	log,	sport

Step 2 introduce the sound/spelling

1. Display	the	picture-only	side	of	the	Sound/Spelling	Card.	Say	the	name	of	the	picture.	
Have	students	repeat.

2. Say	the	target	sound.	Have	students	repeat.
3. Turn	the	card	over.	Point	to	and	name	the	spelling.	Have	students	repeat.
4. Give	examples	of	words	with	the	sound-spelling	in	various	positions. art,	barn,	star or,	port,	for

5. Have	students	say	the	sound	as	they	write	the	spelling	in	the	air.	

Step 3 blend sound-by-sound

1. Write	the	spelling	of	the	first	sound.	Point	to	it	and	say	the	sound.		
Have	students	say	the	sound.	Repeat	for	each	sound/spelling	before	the	vowel.

2. After	you	write	the	vowel	spelling,	blend	the	sounds	through	the	vowel,	sweeping	your	
hand	below	the	spellings.	Have	students	blend	the	sounds.

3. If	there	are	additional	spellings	in	the	word,	repeat	the	process.
4. 	When	the	word	is	complete,	sweep	your	hand	below	it.	Have	students	read	it.

star horn

5. Repeat	the	procedure	for	other	words.	 cart,	arm,	chart form,	horn,	sport

Step 4 spell sound-by-sound

1. Say	the	word	and	use	it	in	a	sentence.	Have	students	repeat	the	word.
farm:	Cows	live	on	a	
farm. cord:	Plug	in	the	cord.

2. 	Guide	students	to	segment	the	sounds	in	the	word.	Then	ask:	What’s the first sound in 
the word?	Guide	students	to	match	each	sound	to	a	Sound/Spelling	Card	and	identify	
the	spelling.	Say:	Check the card. What’s the spelling? Students	may	say	the	spelling	and	
then	write	it.	Repeat	until	the	word	is	complete.

3. Write	the	word	on	the	board.	Ask	students	to	check	their	spelling	of	the	word.
4. If	a	student	misspelled	the	word,	have	him	or	her	circle	the	word	and	write	it	correctly.

/f/	/är/	/m/
	f		 ar		 m

/k/	/ôr/	/d/
	c		 or		d

5. Repeat	the	procedure	for	other	words. car torn

Reading
Routine 1

T120

37
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Sound/Spelling  
Card 37
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Sound/Spelling  
Card 38
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teach and practice

3  Blend Whole Words  
Work through Step 1 of Script 57. 

4  Spell Words  
Work through Step 2 of Script 57.

read decodaBle text

5  Use Reading Routine 3 (p. ix) to guide 
students as they read Decodable Passage 26 
for r-controlled vowels /är/ar and /ôr/or:

•	 Out of Harm’s Way (Practice Book, p. 117)

check Understanding Have students read 
the word lists at the end of the passage.

 If students have difficulty decoding the 
text in the passage, review the steps of 
Reading Routine 1 (p. vi). Have them 
practice reading individual words in the 
passage, and then have them reread the 
entire text.

on yoUr oWn

 When a student’s reading indicates 
understanding, assign the following 
independent practice. 

 Practice Book, p. 55

language Support
Talk through each picture 
to develop meaning for 
the words in the yellow 
boxes. Present the two 
different meanings of the 
words in Items 1–3. For 
example, for Item 1, say:
•	Look. The people 
form, or make, a star 
(trace the star with a 
finger). Here (point to 
the  second  picture) 
is  another  meaning of 
form. The  picture shows 
three forms, or kinds,  
of art.

Script 57 Procedure 
1. Blend Whole Words

Model Use the top panel of the eVisual to model whole-word blending and structure the 
practice for blending the key words.

•	 Point to the star and say: The word star has three sounds. Listen while I blend the sounds. 
•	 Point to the s. Slide your hand below star as you say: I can blend the three sounds: /s/ /t/ /är/. 

Now, I’m going to say the whole word: star. 
•	 Repeat, having students blend the word with you. Then have them say the word naturally.
•	 Use the word in a sentence. Ask students to suggest other sentences with the word. 
•	 Repeat for horn, pointing out that the letters or stand for /ôr/.
•	 Write the words at the right on the board. Have students chorally read each one. Remind 

them to use whole-word blending.

Practice Guide students through items 1–5. Read the text, pausing before a word with ar or 
or so that students can blend the sounds as you point to each spelling. Then have students say 
the whole word as you sweep your hand under it. Read the phrase or sentence with the word.

2. Spell Words
•	 Say: Star. I see the first star in the sky. Star. Have students repeat the word. 
•	 Have students say: /s/. Help them identify the matching Sound/Spelling Card and the spelling 

for the sound. Have students write the letter: s. 
•	 Repeat for /t/ and /är/ so that students have spelled the entire word.
•	 Write the word, and have students compare it to their spelling. Have them circle it if they 

spelled it incorrectly and then write it correctly. 
•	 Repeat the steps to spell the words at the right.

part 

start 

yard 

march 

torn 

thorn 

stork 

north

Words for Spelling

4

far 

car 

dart 

smart 

garden 

fork 

storm 

sports 

hornet 

horse

Words for Blending

3

T121

eVisual 57: 
R-Controlled Vowels

NGReach.com

Word Builder
•	eVisual
•	Letter	Tiles
•	Word	Tiles

© The Hampton-Brown Company, Inc.

Words with R-Controlled Vowels

Look for a pattern and learn new words.

Transparency 57 

1.

5.

star

They form 
a star.

Carmen painted a storm.

2.

Park the car.
The park is 
not far.

3.

a hard stone a hard job

4.

horn

barn

three forms
of art

The porch is part of 
the farmhouse.

porch

Carmen started to sketch.

T120-T127_TG_83191_G3.indd   121 06/02/15   7:12 PM

Grade 3 
Reach Into Phonics Foundations Teacher’s Edition

The eVisual in the Word Builder online 
tool is used to model and practice 
blending and spelling whole words.

Letter and word tiles in the Word Builder 
online tool can be used to introduce high 
frequency words and model blending.

A consistent routine introduces each sound/spelling. Students 
learn phonemic awareness and then blend words by sound.
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3Script 1: Lessons 1–6

B.  Introduce High Frequency Words  
(3 minutes)

Modeled Practice

See it—Hear it—Say it
Spell it—Say it

High Frequency Words Display selected words.
• Now, we will learn new high frequency words.

Point to the first word. Monitor for whole-group participation.
• This word says  .
• Say the word. Point/pause/tap (signal). (affirm or correct)
• Say it again. Point/pause/tap (signal). (affirm or correct)
• Say each letter in the word. Point/pause/tap (signal). (affirm or correct)
• Say the word. Point/pause/tap (signal). (affirm or correct) 

Repeat steps for each word.
Practice each word by signaling students to read each word in order and out of 
order.

• Read each word on my signal. Point/pause/tap (signal).
Affirm or correct.

C.  Introduce Sound/Spellings  
(5 minutes)

Modeled Practice

See it—Hear it—Say it

Letter Tiles Display selected letter tiles.
• Now, we will learn new sounds/spellings for words.

Point to the first sound/spelling.
• This letter name is  . It says /  / in many English words.
• Say the letter name. Point/pause/tap (signal). (affirm or correct)
•  Say the sound. Point/pause/tap (signal). (affirm or correct) 

Repeat steps for each sound/spelling.
Signal students to read each letter in order and out of order.

•  Read each letter name on my signal. Point/pause/tap (signal). 
Signal students to say each sound in order and out of order.

•  Say the sound for each letter name on my signal. Point/pause/tap (signal).

D.  Practice Sound/Spellings  
and High Frequency Words  
(15 minutes)

Guided Practice I
Assign partners: A and B (vary partners from day to day or week to week).

See it—Say it
Segmenting and Blending: Guided practice seeing the letters in words,
separating them into their individual sounds, and blending the sounds into  
real words.

Letter Tiles Display selected letter tiles.
Set 5: Point to letters.

• Partner A, tell Partner B the names of each letter.
• Partner B, tell Partner A the sound(s) each letter makes.

Switch roles from lesson to lesson.
Monitor as students share.

See it—Say it—Hear it—Read it
Set 6: Form Word 1.

•  Partner B, say the sounds of each letter and blend them into a real word for  
Partner A.

• Partners, repeat the word together. Point/pause/tap (signal).

Monitor as students share. 
Form Word 2.

•  Partner A, say the sounds of each letter and blend them into a real word for  
Partner B.

•  Partners, repeat the word together. Point/pause/tap (signal).
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2 Script 1: Lessons 1–6

Objectives
Skill Strand: Students should be able to:

WORD STUDY

✓ High Frequency Words Identify target words both in and out of context.

✓ Phonological Reinforcement Orally blend, segment, and manipulate target sounds in words presented orally.

✓ Phonics Identify/produce target letter/sound correspondences.

✓ Decoding Segment and blend words using target sounds/spellings and formerly taught 
sounds/spellings both in and out of context.

Structural Analysis Recognize base words, roots, and affixes as morphological units.

Fluency Read studied word skills in a decodable context with appropriate accuracy, rate, 
and prosody.

Vocabulary Identify pictures containing word parts studied.

✓ Encoding (spelling)/Writing Produce letter formations for targeted spellings in isolation and in the context of 
words/phrases/sentences from dictation.

SENTENCE STRUCTURE

Capitalization Begin sentences and proper nouns with capital letters.

Punctuation End sentences with appropriate punctuation.

Lesson
A. Warm-Up (5 minutes) Quick-paced review of previously learned sounds/spellings and high  

frequency words.

Letter Tiles
(Skip this section in Lesson 1)

Display selected letter tiles.
Set 1: Form and point to Word 1.

• Look at the word.
Elicit whole-group response.

•  Everyone, say the word after the signal. Point/pause/tap (signal).  
(Word 1—affirm or correct)

Repeat steps for each word in set.
After all words are presented, ask:

•  In these words, which letter changed to form a new word: first or last?  
Point/pause/tap (signal). (First—affirm or correct)

Set 2: Form and point to Word 1.
• Look at the word.

Elicit whole-group response.
• Say the word. Point/pause/tap (signal). (affirm or correct) 

Repeat steps for each word in set.
After all words are presented, ask:

•  In these words, which letter changed to form a new word: first or last?  
(last—affirm or correct)

Display selected decodable words. 
Set 3: Point to Word 1.

•  Read these words after the signal. Point/pause/tap (signal).
Point/pause/tap (signal) each word, while students respond. Affirm or correct.

Display high frequency words. 
Set 4: Point to Word 1.

•  Read these words after the signal.
Point/pause/tap (signal) each word in order, while students respond. Affirm  
or correct.
Repeat out of order.

Script 1: Lessons 1–6

Objectives 
correspond to key 
foundational skills 
in print concepts, 
phonological 
awareness, 
phonics, and word 
recognition.

Teacher scripts provide routines with a predictable flow to be used with specific lessons.

Grades 4–6 
Reach into Phonics Foundations Teacher’s Guide
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52

Plan
Review: N/A

Introduce:
Sound/spellings: b/b/, c/k/, f/f/, g/g/, s/s/ and /z/,  
t/t/, a/ă/ 
High Frequency Words: the, of, and

Resources
Letter Tiles: b, c, f, g, s, t, a
High Frequency Word Tiles: the, of, and
Practice Page: 1
Notebooks/lined paper: 1 per student
Decodable Reader: N/A

Teacher Notes
This lesson:

• moves from letters and sounds to words.
•  introduces the short ă sound, and uses it in words with the consonants in this lesson to form words 

immediately in the lesson sequence.
Point out to students that the letter ‘s’ sounds like /s/ and can also sound like /z/ at the end of English words.

Instruction: Follow lesson script closely

A. Warm-Up Sets 1– 4: N/A

B. High Frequency Words Words: the, of, and

C. Sound/Spellings Letter Tiles: b, c, f, g, s, t, a

D.  Sound/Spellings and  
High Frequency Words

Letter Tiles
Set 5: b, c, f, g, s, t, a
Set 6: at, bat, fat, sat, cat
Set 7: am, bam, Sam, bag, sag, gas
Set 8: tag, gag, cab, tab, gab, as

Dictation sound(s)
Set 9: 1 /b/ 2 /g/ 3 /f/ 4 c/k/ 5 /s/ or /z/ 6 /t/ 7 /ă/
Dictation words
Set 10: 1 bat 2 tag 3 cab 4 sat 
Set 11: 1 gas 2 tab 3 cat 4 bag 
HF words
Set 12: 1 the 2 of 3 and

E. Practice Sound/Spellings Practice Page: 1
Dictation
Set 13: 1 /b/ag = bag 2 /g/ag = gag 3 /k/ab = cab 4 /g/ab = gab 5 /f/at = fat  
 6 /t/ag = tag 7 /s/at = sat 8 a/t/ = at 9 a/z/ = as 10 sa/g/ = sag 11 ta/b/ = tab
 12 ca/t/ = cat 13 ga/s/ = gas 14 ba/t/ = bat
Set 14: 1 sat 2 cab 3 bag 4 gas 5 cat 6 fat
Set 15: 1 tag 2 sat 3 cab 4 tab 5 cat 6 as 7 at 8 bat 9 gas

Lesson 1

Lesson 1

Skill lessons introduce new sound/
spellings and High Frequency Words 
and review previously taught skills.

Reach into Phonics Foundations  
Decodable Reading Library 12

In the Kennel 

Unaccented syllables (polysyllabic words)

Reach into Phonics Foundations  
Decodable Reading Library 12

In the Kennel 

Unaccented syllables (polysyllabic words)

Reach into Phonics Foundations  
Decodable Reading Library 12

In the Kennel 

Unaccented syllables (polysyllabic words)

66 Decodable Readers give students 
the opportunity to apply new and 
practiced skills to connected text.
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126 Practice for Lesson 1

Practice for Lesson 1

Sound/Spellings

Name 

Set 13 Listen to the words and write the letter for the sound/spelling in the words.  
1–7 are beginning sounds and 8–14 are ending sounds.

Beginning sound/spelling

 1. 

 2. 

 3. 

 4. 

 5. 

 6. 

 7. 

Ending sound/spelling

 8. 

 9. 

 10. 

 11. 

 12. 

 13. 

 14. 

Set 14 Listen and write the beginning and ending sound/spelling in the words with a short ă 
vowel sound.

 1.  a 

 2.  a 

 3.  a 

 4.  a 

 5.  a 

 6.  a 

Set 15 Listen and write the word.

 1.   

 2.   

 3.   

 4.   

 5.   

 6.  

 7.  

 8.   

 9.   

Students use downloadable Student 
Practice Pages to apply new 
knowledge of the sound/spellings 
and sight words taught in the lesson.

Reach into Phonics 
Foundations Teacher’s Guide

Foundational Skills
Students have multiple opportunities in Reach for Reading fluency and word study lessons to apply 
word knowledge to reading and writing activities. Reach into Phonics Foundations provides 
resources for students that allow them to gain the foundational building blocks they need to be 
fluent readers.

Yes!

Will 3–6 students have access to targeted 
foundational skills and practice?

Common Core State Standards
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Whole Group Differentiation
Supports for students during whole group instruction allow the teacher to provide immediate 
differentiation and feedback for below level, on level, English language learners, students with 
special needs, and more.

Small Group Differentiation
The needs of all students are met every week using a range of leveled, authentic texts and 
National Geographic exclusives that include teacher supports. Differentiated selections and 
lessons enrich the unit content.

Sample of Grade 4 Leveled Library

Books are available in multiple 
Lexiles and Guided Reading Levels.

Thematic Connection
Weather

on level 640l

PATHFINDER EDITION

Lexile: 640L  |  GR: R

Content Connection: Hurricanes

Science Vocabulary  
Use Wordwise on page 7 to introduce new words:

data    eye    eye wall

Have students add new words to My Vocabulary Notebook.

Build Comprehension  
After reading, use the Concept Check on page 12. Remind 
students to use details and examples to support each answer.
1. Main Idea Why is a hurricane dangerous? (A hurricane is the 

most powerful storm on Earth. Because of its strong winds, it 
can blow down houses, buildings, and trees. A hurricane can 
also cause whole cities flood. People can get hurt or killed 
during a hurricane.)

2. Details Why do Hurricane Hunters fly into storms? (They fly 
into storms to collect data about storms, such as wind speed 
and air temperature. They also find out if the storm will hit land 
so that they can warn people and help keep them safe.) 

3. Explain How do warnings keep people safe? (When people 
hear the warnings, most leave their homes to go to a safe place 
away from the storm.)

4. Comprehend Visual Information Describe the eye of  
a hurricane. (Possible response: The eye, or center, is calm since 
there is no wind there. The eye can be about 15 miles wide.) 

5. Evaluate Would you like to be a Hurricane Hunter? (Possible 
response: Yes) Why or why not? (Possible response: Flying 
would be exciting and I would feel good knowing that I was 
helping people stay safe.)

Science Vocabulary  
Use Wordwise on page 7 to introduce new words:

dropsonde    eye    eye wall 

Have students add new words to My Vocabulary Notebook.

Build Comprehension  
After reading, use the Concept Check on page 12. Remind 
students to use details and examples to support each answer.
1. Main Idea Why is a hurricane dangerous? (It is the most 

powerful storm on Earth. Its strong winds can blow down 
houses, buildings, and trees. A hurricane can also cause whole 
cities to flood. People can get hurt or killed during one.)

2. Comprehend Visual Information How is a hurricane’s 
eye wall different from its eye? (The eye wall is the wall of 
clouds that surrounds the eye, or center, of the hurricane. 
Usually, the eye wall has the strongest winds, but in the eye, 
there is no wind. It is totally calm.)

3. Explain What is a dropsonde? (It is a piece of weather 
equipment that looks like a cylinder.) Why is it useful to 
hurricane hunters? (They toss it into a storm so that it 
can gather data such as the storm’s wind speed and air 
temperature. The dropsonde radios data back to the plane.)

4. Make Inferences Why is a hurricane hunter’s work 
important? (They can warn people about storms and save lives.) 

5. Details How was New Orleans affected by Hurricanes Lili  and 
Katrina? (Lili hit the city but no one was injured. Katrina flooded 
80 percent of the city and stranded more than 50,000 people.)

Check & Reteach
objeCtive: Comprehend Visual Information

Have partners take turns using the diagram on pages 8–9 to explain why the eye wall has the highest winds. (wind blows toward the  storm’s 
center) Have them explain how the information adds to their understanding. (It helps understand how a hurricane forms.)
For students who cannot comprehend visual information, reteach with the map on pages 6–7. Remind students that the text says that hurricanes 
form over the ocean (page 5). Say: The map tells where hurricanes develop most often. What information on the diagram tells you where they form? 
Have students look at the light blue areas and read the caption to tell where hurricanes form. (They form above warm ocean water between 
Asia and Australia; between North and South America; and on the east side of Africa.) Have students explain how this information adds to their 
understanding. (It tells me where ocean waters are warm enough to form hurricanes.)

below level 450l

PIONEER EDITION

Lexile: 450L  |  GR: P

Content Connection: Hurricanes

Week 1 | Day 1 SG41

SG40-41_93841_TREX.indd   41 11/7/14   12:19 PM

Week 1 Teaching Resources
Nonfiction

below level 690L

Wind
by Nash Kramer

Content Connection: 
Wind 

Expository Nonfiction  |  Pages: 32  |  Lexile: 690L  |  GR: Q

pRogRam ResouRces

technology only 

Practice Master SG4.1

Practice Master SG4.2

Practice Master SG4.4

Practice Master SG4.7

Digital Library: Wind

suggesTed pacing

DAY 2  Introduce and read pages 1–17

DAY 3  Read pages 18–32 and discuss

DAY 4  Reteach or conduct intervention

DAY 5  Connect across texts

Summary Wind is a powerful force of nature. It can blow large 
amounts of soil from one place to another. It can even change the 
shape of the Earth by wearing away rock and land. These changes 
can happen over a long period of time, or they can happen very 
suddenly. Sometimes the wind can cause serious problems. During 
the 1930s, for example, winds blew away the dusty soil of the Great 
Plains during a prolonged drought, creating a huge “Dust Bowl.” 
Today, scientists try to help people understand how the wind works 
so that they can minimize the damage it causes. 

Activate Prior Knowledge Ask: What do you know about 
the wind? (Possible responses: The wind changes all the time. 
Sometimes it is soft and breezy. Sometimes it is really strong.)

Build Background Use photos and video clips from the 
Digital Library to introduce the wind and some of its powerful 
effects.

Story Words Use Practice Master SG4.1 to extend vocabulary.

affected, page 17 damage, page 14 inspect, page 23

occur, page 10 suffer, page 23

pRogRam ResouRces

technology only 

Practice Master SG4.1

Practice Master SG4.2

Practice Master SG4.3

Practice Master SG4.7

Digital Library: Weather

suggesTed pacing

DAY 2 Introduce and read pages 1–19

DAY 3 Read pages 20–32 and discuss

DAY 4 Reteach or conduct intervention

DAY 5 Connect across texts

Summary People have looked to the sky for thousands of 
years, wondering why and how the weather changes. In ancient 
times, people invented myths to account for those changes. 
Scientists now know that the air is made up of particles, and 
that those particles are subject to change according to certain 
principles. Warm air rises, for example, because it is lighter than 
cool air. It can mix with water vapor in the troposphere to create 
clouds, rainfall, and snow. Satellites high in the atmosphere gather 
information about weather patterns so that meteorologists can 
predict what the weather will be in the future.

Activate Prior Knowledge Ask: What is the weather like 
today? What do you think it will be like tomorrow?

Build Background Show Digital Library photos and video 
clips of weather, such as hail, wind, tornadoes, and hurricanes. 
Explain that weather changes when heat, water, and air combine in 
different ways.

Story Words Use Practice Master SG4.1 to extend vocabulary.

data, page 13 particle, page 7 quality, page 7

vibrate, page 17 violent, page 16

objecTives 
Thematic Connection: Weather 
 Read and Comprehend Informational Text

 Ask Questions to Comprehend Text

 Explain Text Structure: Cause and Effect

below level 580L

Introduction to Weather
by Pamela Bliss

Content Connection: 
Weather Conditions 

Expository Nonfiction  |  Pages: 32  |  Lexile: 580L  |  GR:S

SG42 Unit 4

SG42-45_93841_TRTB.indd   42 11/7/14   12:39 PM

Grade 4 Teacher’s Edition

Day 3

 Read and Build Comprehension  page T375r
1   Set a Purpose Have a student read aloud the purpose statement. Discuss 

what the main idea of the text might be.
2   Analyze Author’s Point of View How does the author show that he does 

not consider the  settlers  to be the true pioneers of the American West? (The 
author refers to Native Americans as “the real pioneers.”) 

3   Analyze Text Features How does the map illustrate the difference between 
the U.S. in 1801 and today? (The map uses blue to show the area claimed by 
the U.S. in 1801. It uses brown and blue to show the land today.) 

Differentiate

 Special Needs
issue Students have difficulty visualizing using only the text details they read.

str ategy Refer students to the illustration on page 386. Ask: What details show how the 
people travel? What do you imagine they hear and feel? How does this help you understand the 
text in the first paragraph?

 Below Level
issue Students have difficulty identifying a cause-and-effect relationship.

str ategy Remind students that an effect is something that happened. The cause is why 
it happened. Rephrase the question about the Mississippi River: What happened when 

many  settlers  reached the river? Why did that happen? Point out that the first answer is the 
effect and the second is the cause.

anthology 
pages 386–387

Fluency

Practice Intonation, Accuracy, Rate As 
students read, monitor their intonation, accuracy, 
and rate.

Answers Before you Move On

1.  Visualize  Possible response: I read about the 
cowboys riding across the plains. I picture them 
galloping horses across the flat, dusty land. 

2.  Cause/Effect  Most  settlers  did not 
move west of the Mississippi River because the 
land belonged to other countries at the time. 
The  settlers  probably thought that they had 
reached the farthest point in the West.

The “Wild” West 

If you ask anyone about the history of the West, they may tell you 

about a wild, lawless time, when brave cowboys rode their horses 

across wide, dusty plains. This is a popular vision of the Old West. 

It is often shown on TV and in the movies. But it is not the 

whole story.

The real history of the West is much more interesting. It is the story 

of millions of different kinds of people, all with different ideas about 

the land and their future on it. They came from many different 

backgrounds, but they had one thing in common. They lived in a 

time of great changes. It was the time of the westward  expansion .

 Set a Purpose
Find out how the American 
West was settled.

Many different kinds of people settled in the West.

386
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 Before You Move On 
1. Visualize Can you picture the cowboys 

described in the first paragraph? What are  
they doing? What do they look like?

2. Cause/Effect Why didn’t most  settlers   
move beyond the Mississippi River in 1801?

In Other Words
occupied lived on

claimed by that were divided between

People from the East Coast of the United States began moving 

west in large numbers around 1790. These western  settlers  were 

mostly farmers, but they saw themselves as pioneers, the first 

people to settle the land. 

They were wrong, though. Native Americans, the real pioneers,  

had been living on the land for thousands of years before them. 

Still, the American settlers took the land they wanted, often 

by force. 

By 1801, settlers from the East occupied U.S. land all the way to 

the Mississippi River. Beyond it were large territories claimed by 

France, Spain, and Great Britain. At the time, it may have seemed 

that the western boundary of the U.S. had been reached.

In 1801, the United 
States was much 
smaller than it is today. 

The United States in 1801

387
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T384-393_93896_W1D3.indd   387 5/22/15   8:56 PMGrade 5 
Teacher’s Edition

Visuals support comprehension

Highlighted key vocabulary

On-page scaffolds

Manageable chunks of text

Week 0

Differentiate

 Below Level 
Issue Children have difficulty distinguishing 
between important and unimportant ideas.

strategy Read the text aloud, leaving out these 
details: A butterfly sits on a plant; A butterfly egg is 
small; It will hatch soon; The caterpillar is hungry; The 
caterpillar stays in the chrysalis. Explain how children 
can understand the main idea with only the text 
you read. Then have children reread the page text 
and identify the details that were left out. Explain 
why the left-out details were not necessary to 
understanding the main idea. 

 English Learners 
Issue Children do not use newly acquired 
vocabulary in expressing main ideas and details.

strategy Display the words butterfly, caterpillar, 
change, chrysalis, pupa, and attach. Guide children to 
use the words as they discuss how caterpillars grow 
and change. Encourage children to use the language 

frame, The main idea of  is  .

Build Comprehension
FIrst reaD

Day 3  Read and Comprehend

1   active reading Have children point to the labels for  butterfly  and 
egg. Ask: What do the labels tell us? (the name of what is in each photo) 
Have children continue to find and read labels on subsequent pages and 
identify the part of the photo to which they refer.

seCOND reaD

Day 4  Reread and Analyze

2   Determine Importance  Guide children to determine the 
importance of page 251. What did you read and see? (The  caterpillar   
makes a  chrysalis .) What is the important information on this page? 
(The  caterpillar  is changing.) How do you know? (The words tell about it.)

3   Determine Cause and effect What causes the  caterpillar  to eat the 
plant? (hunger)

4   Identify Main Idea and Details  What is the  main idea  on pages 
252–253? (The  caterpillar  changes shape and forms in the  chrysalis .) 
What are two important details that help us find the main idea? (The  
 caterpillar  turns into a  pupa . The  pupa  grows wings.) 

See Differentiate

Anthology 
pages 252–253

The caterpillar stays in the  

chrysalis. The caterpillar  

turns into a  pupa .

252

chrysalis

K5ESL_SE_G1U4_Butterfly.indd   252 1/14/10   3:02:26 PM

The pupa grows wings. It is  

a butterfly now. It comes  

out of the chrysalis.

253

pupa

K5ESL_SE_G1U4_Butterfly.indd   253 1/14/10   3:02:37 PM

4

Week 3 | Day 3 t252–253

T246-257_93728_W3D3.indd   253 02/06/15   11:27 AMGrade 1 Teacher’s Edition

Visuals and labels support 
comprehension

Frequent differentiation 
for all learners 

Yes! 4 levels of engaging texts are provided every week

Will differentiated resources provide 
scaffolds to increase reading achievement?

Differentiation
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Language Development
Daily, systematic, scaffolded instruction for beginning, intermediate, and advanced levels of 
language proficiency are provided in the Teacher Editions each week and help to build language 
through purposeful tasks.

English Learner Extension ActivitiesUnit 3
objEctivEs 

 Ask for and Give Information

 Present in Sequence

 Listen and Take/Make Notes

 Listen and Ask Questions

 Speak Clearly  

progrAm rEsourcEs

print & technology

Theme Theater Rubric, page A3.47

Academic Talk flip chart, page 8

mAtEriALs
materials for props such as construction paper, 
scissors and glue, tongue depressors, garden 
tools, food serving and eating utensils, and so on   

suggEstEd timing
Conduct this activity on Week 1, Day 5  
during your speaking and listening time.   

Multi-Level Strategies
  Coach students on how to pantomime actions 

and use props to communicate.

  Tell students to practice lines slowly, focusing on 
correct sentence structure.

  Encourage students to change their voices for 
the character.

Theme Theater: Step into the Story
introduce the Activity 
Tap prior knowledge by asking students to summarize “Two Old Potatoes and Me.”

Prompt brainstorming: Imagine you are the girl in the story and you found another old 
vegetable or fruit in the kitchen. What might you find? Collect ideas. Now imagine that 
you planted it. What would happen? Encourage elaborations: Why do you think that?

Form casts of five students each. Have each cast use Speaking and Listening 
Routine 2 to negotiate a story extension. Guide students at different proficiency 
levels to select appropriate roles.
For Speaking and Listening Routine 2, see page BP12.

plan and rehearse 
Have casts work together to create storyboards to show the action and dialogue. The 
characters should use Academic Talk flip chart page 8 to ask for and give information 
and the action should follow a clear sequence. For example, the girl can ask her 
grandfather for information about planting and then work with her dad to do the 
planting. Ask: Would the girl and her dad use formal or informal language? (informal) 
Why? (because they are family) 

See Multi-Level Strategies

Have students create or bring props from home. 

it’s showtime! 
Clear space and let the action begin! Have students use Speaking and Listening 
Routine 3 as they perform. Ask students in the audience to write down questions 
they have about the plants in the presentations. At the end of each performance, give 
students a chance to ask their questions. Evaluate performances using the Theme 
Theater Rubric. For each performance, assess the audience members’ listening skills.
For Speaking and Listening Routine 3, see page BP13.

debrief and compare 
Ask each group to share what they enjoyed in the performances. Encourage them to 
compare and contrast the performance events to events in “Two Old Potatoes and 
Me.” Have them add any ideas they learned about plants to their unit concept map.

 = Beginning   = Intermediate   = Advanced

T205c Unit 3

T205c-T205d_93803_U3ELEA.indd   205 22/05/15   7:34 PM

Plant Life

Oral Language Project: News Report
Introduce the Activity 
Tap prior knowledge: What is a news report like? What kind of language do reporters 
use—formal or informal? Why? Guide students to understand that news reports give 
information to the general public. Explain that each student will create a news report 
to define and explain an amazing plant.

Plan 
Brainstorm possible cast members such as botanists, new reporters, and news 
anchors. Include non-speaking roles, such as videographer, cue card holder, etc.

Have each group use Speaking and Listening Routine 2 to negotiate a real or 
imaginary plant to report about. Then they should use Academic Talk flip chart 
page 10 and think about how the botanist will define and explain the plant. 
Encourage reporters to write about ideas to use as prompts during the news report.
For Speaking and Listening Routine 2, see page BP12.

Rehearse 
Remind students to listen actively as they talk with one another in the news reports. 
Model and review listening for details and asking questions. 

See Multi-Level Strategies

Have students brainstorm props they will need for their report, such as a microphone 
and note cards. They can also collect live plants, find images in the Digital Library, or 
create plants out of paper.

We’re Live! 
Have students use Speaking and Listening Routine 3 as they deliver their news 
reports. Evaluate the reports using the Oral Language Project Rubric.  
For each performance, assess one group’s 
listening skills.
For Speaking and Listening Routine 3, see page BP13.

Debrief and Compare  
Ask each group to share and compare what 
they most remember in the performances. 
Then encourage them to add ideas to their 
unit concept maps, as appropriate. Multi-Level Strategies

  Students can draw a picture of the plant and 
then label the important parts.

  Students can decide on a plant and then explain 
what makes it amazing.

  Challenge students to give more details about 
the plant, including specific details about how it 
grows.

objeCtIves 
 Define and Explain

 Present in Sequence

 Adjust Your Language for Your Audience

 Listen for Important Details

 Listen and Ask Questions  

PRogRAm ResouRCes

print & technology

Oral Language Project Rubric, page A3.48

Academic Talk flip chart, page 10

technology only

Digital Library

mAteRIALs
materials for props such as construction paper, 
scissors and glue, markers, table and chairs   

suggesteD tImIng
Conduct this activity on Week 3, Day 5  
during your speaking and listening time.   

English Learner Extension Activities T205d

T205c-T205d_93803_U3ELEA.indd   206 22/05/15   7:34 PM

For more lessons for English Learners, 
see pages T142–T165 of the Volume 1 
Reach Teacher’s Edition.

Thematic Connection

Growing Plants

Connecting Ideas 

Condensing Ideas 

Reading Day 3   Use with pages T151–T156

PROGRAM RESOURCES
Read with Me Selection Recordings

OBJECTIVE
Comprehend Text

Read and Build Comprehension 
To reinforce language comprehension and fluency, review the reading. 
Play the recording or read the selection aloud. Pause when appropriate 
to check understanding.

a) Page 152, paragraph 2: 
   Analyze Word Choice The girl says “Gross.” What does this word 
tell you about the girl and the potatoes? (The girl thinks the potatoes 
are too old to eat.) What do you think gross means? (bad) Explain how 
the situation makes a difference in which word we choose to use. 
(She’s talking casually with her dad.) 

  Analyze Language What would be a more appropriate word to use 
in the classroom? (disgusting) 

b) Page 153, paragraph 1: 
 Use Key Words Why do the girl and Dad use a rake in the garden?  
(to smooth the  soil )

c) Page 153, paragraph 2: 
   Unpack Sentences Point out the commas in “I put a piece of 
potato, with the eye facing up, in each hole.” What does “with the eye 
facing up” refer to? (the potatoes) 

 Analyze Word Choice Why did the author add this detail?  
(It helps the reader see how carefully the girl is planting the 
potatoes.)

d) Page 155:
 Use Key Words What is one  characteristic  of a potato plant?  
(A potato plant has violet  blossoms .)

e) Page 157, last three sentences:
   Analyze Word Choice What do you notice about the last three 
sentences on this page? (They are all short. All the sentences start  
with We. Each sentence is on a separate line.) 

 Analyze Effect What effect does this word choice have on the reader? 
(The reader can feel how it seems like they are repeating the same 
thing over and over again. It also feels like the characters have to wait 
a long time.) 

Reading Day 4   Use with page T162

OBJECTIVE
Comprehend Text 

Read and Build Comprehension 
Continue working with English Learners to monitor their 
comprehension.

f) Page 162, paragraph 3: 

   Analyze Language Choice Reread the sentence. Does this 
sentence use formal or informal language? (informal) What would we 
say in the classroom? (Are you ready to eat the potatoes you grew?)

Writing Day 4   Use with page T163a

OBJECTIVE
Write Sentences

   Writer’s Craft 
Read the Writer’s Craft on Anthology page 163. Have English Learners 
work in a group to build sentences. Each student adds a word at a time 
until the group generates three sentences.

Then encourage students to condense, or shorten, sentences. For 
example, change: I love potatoes. They are heavy. They are brown. to:  
I love heavy, brown potatoes.

Comprehension Day 5   Use with page T164a

PROGRAM RESOURCES
Retelling a Story Rubric, page A3.47

OBJECTIVE
 Retell a Story

   Sequence
After English Learners have completed their sequence chains, use the 
Retelling a Story Rubric to assess their ability to retell the story to their 
partners. Partners reverse roles and repeat. 

Week 1 | Daily English Learner Support T141t
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 OBJECTIVES 

Week 1 Daily English Learner Support

 = Beginning      = Intermediate      = Advanced = tested skill      =  tested skill for  
English Learners

Exchanging Information and Ideas 

Adapting Language Choices 

Evaluating Language Choices 

Analyzing Language Choices 

Presenting 

Writing 

Selecting Language Resources 

Understanding Text Structure 

Understanding Cohesion 

Academic Talk Day 1   Use with page T144

PROGRAM RESOURCES
Sing with Me Language Songs, page 16
Sing with Me MP3 
Academic Talk flip chart, page 8
Language Function: Give Information Rubric, page A3.46

OBJECTIVE
 Give Information

  Give Information
For extra language support, group English Learners together during  
the Academic Talk activity. Display “My Big, Strong Plant” from Sing 
with Me Language Songs page 16 and replay the song. Use Speaking 
and Listening Routine 1 and Academic Talk flip chart page 8 to 
support students in their discussions. Encourage them to stay  
on topic.

Evaluate students’ ability to give information using the Language 
Function: Give Information Rubric.

For Speaking and Listening Routine 1, see page BP11. 

Comprehension Day 1   Use with page T145a

PROGRAM RESOURCES
Marco’s Story: EL Resource 3.1 

OBJECTIVE
 Explain Text Structure: Sequence

Sequence
Preview or review the lesson for English Learners. Read aloud the 
explanation on Anthology page 146. Then read aloud the text, “Marco’s 
Story,” on EL Resource 3.1. 

Review the first two sentences of “Marco’s Story.” Have volunteers read 
the first two boxes in the sequence chain on Anthology page 146 and 
model the process: I make a box for what Marco does first. When I hear the 
word next, I know I will add a new box to my sequence chain. Repeat for 
the last two boxes.

Then read the Talk Together prompt on Anthology page 146. Use the 
following strategies to help students at all language proficiency levels 
talk about the steps of a plant’s life cycle.

 Provide a sentence starter for each step:

•	 First, .	 •	After	that,	 .	 •	Finally,	 .

 Remind students to use a sequence word from the top of  
Anthology page 146 to talk about each step of the cycle.

 Encourage students to use multiple sequence words to discuss  
the cycle: First, in April, the seed grows in the soil.

Academic Talk Day 2   Use for ELs only

PROGRAM RESOURCES
Sing with Me Language Songs, page 17
Sing with Me MP3
Question Words: EL Resource 3.2
Academic Talk flip chart, page 8

OBJECTIVE
Ask for and Give Information

  Ask for Information 
Build language skills with this activity just for English Learners. Display 
“Your Big, Strong Plant” from Sing with Me Language Songs page 17. 
Play the song and invite students to sing along. Ask: What kind of words 
are who, what, when, and where? (question words) Connect: You can 
use question words to ask for information. Review the chart with question 
words on EL Resource 3.2.

Model getting information: I want to know about a person, so I use the 
question word who: Who helped you plant the garden? Invite students to 
ask for information with each question word.

Have partners work together to ask about the plant they used for Share 
What You Know (Anthology page 143). Use Academic Talk flip chart 
page 8 to encourage students to speak naturally.

Daily Grammar Day 2   Use with page T148

PROGRAM RESOURCES
Complex Sentences: eVisual 3.2
More Complex Sentences: eVisual 3.7

OBJECTIVE
 Use Complex Sentences

Complex Sentences
To provide additional grammar practice, review Complex Sentences 
eVisual 3.2 and eVisual 3.7. 

Post the meaning for each conjunction: 

   after tells the  sequence  of  events 

   because and since tell the cause

  when tells the time that something happens

  if describes a  condition 

 although tells the other side of an argument

Help students combine these sentences with the conjunction in 
parenthesis and explain its meaning:

1. I watered the garden. I planted some  seeds . (after)
2. I watered the garden. The  soil  was dry. (because)

T141s Unit 3
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English Learner Extension Activities
End-of-unit projects support Language Development and allow opportunities 
for students to connect reading, writing, speaking, and listening to the content.

Grade 3

Day 3 Review and Compare
Historical Fiction and Report

Grammar Focus
 Past Tense  Anthology page 525

Project Student eEdition page 525. Have volunteers read aloud the introduction 
and review the chart. 

Then display eVisual 8.16 and read aloud the passage, pausing to identify the 
first irregular and regular past-tense verbs and the spelling rules: To form the past 
tense of go, you must remember the past-tense form went. To form the past tense of 
watch, add -ed to the base word watch. Have students identify the remaining past-
tense verbs in the passage and explain the spelling rule for each. 

NGReach.com  Grammar Passage: eVisual 8.16

Grammar Passage

Our class went to the wildlife sanctuary. We watched many animals living in 
their natural habitats. We spied snakes crawling under rocks. We saw beautiful birds 
swoop over our heads. The guide told us that birds often stop there when they 
migrate south in the winter. Then they come back in the spring. 

We were glad that people created the sanctuary and now work to protect so 
many animals. It was a terrific field trip.

Presentation
Tool

InterActIve WhIteboArd tIp: Underline 
regular past-tense verbs. Circle irregular past-tense verbs. 

Interactive
Whiteboard

 Read Past-Tense Verbs Anthology page 525

Read aloud the directions and passage from “Buffalo Music.” After students find 
the past-tense verbs in the passage, have them look through “Saving Bison from 
Extinction” and find the past-tense verbs. 

See Differentiate

 Write Past-Tense Verbs Anthology page 525 

Read aloud the directions and have students work independently. Provide 
support as necessary. Assign Practice Master PM8.12.

Check & Reteach
objeCTiVe: Use past-tense verbs 

As students use past-tense verbs in their paragraphs, check for understanding of the 

spelling rules.

If students have difficulty, tell them to circle the verbs in their paragraphs. Then have 

them determine the base word of the verb. If it is a regular verb, have students review 

the spelling rule and then check for the -ed ending. If it is an irregular verb, have students 

review the irregular verbs they have learned and check for the correct spelling of the  

past tense. 

Differentiate

 English Learners
ISSUE In many languages, the past tense does not 
change form as it does in English.

STRATEGY Have students practice using and 
comparing past- and present-tense regular verbs by 
completing sentence frames.

•	  I  through the forest preserve now. 
(walk)

•	  I  through the forest preserve 
yesterday. (walked)

•	 I  about protecting habitats now. (learn)
•	  I  about protecting habitats yesterday. 

(learned)

 Below Level
ISSUE Students are confused by irregular past-
tense verbs.

STRATEGY Have students make a chart of 
common irregular verbs, such as sit, eat, run, catch, 
sleep, bring, teach. They can then use it as a reference 
when they write.

NGReach.com  Practice Master PM8.12
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Name   Date  

For use with TE p. T524a  Unit 8 | Saving a Piece of the World

With your partner, write a paragraph to tell how bison were 
almost hunted to extinction. Use past tense verbs in your 
sentences.

 Grammar: Practice 

In the Past

• Add -ed to form the past tense of most verbs.
• Drop the final e and add -ed to verbs like live (lived).
•  Double the final consonant and add -ed to verbs like 

hop (hopped).
• Change the y to i and add -ed to verbs like cry (cried).
•  Learn the special past–tense forms of irregular verbs like 

come (came) and have (had).

Grammar Rules Past Tense

Write the past tense form of the verb to complete each sentence.

Samuel Walking Coyote was a Native American who  to 

protect the bison. One day, several orphaned calves  into 

his camp. Walking Coyote  the orphaned calves. Soon, 

his small herd  . He  his herd to people who 

 to let the bison roam free. William Hornaday  

to protect the bison, too. Hornaday  a small group of 

bison to the Bronx Zoo. He  the bison from becoming 

extinct by forming the American Bison Society.

(help)

(walk)

(raise)

(grow) (sell)

(plan)

(bring)

(try)

(saved)

PM8.12

helped

raised

walked

grew sold

triedplanned

brought

saved

T524a Unit 8
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Grade 3

Grade 4

On-page supports 
provide strategies 
for differentiating 
core instruction for 
English learners.

Integrated Language Support

Reading, academic talk, writing, and grammar 
activities provide ample opportunities for 
students to gain proficiency in academic 
English and content-area literacy.  

Students progress along 
the continuum of Emerging, 
Expanding, and Bridging levels.

Multi-Level Strategies provide 
opportunities for students at all 
levels to participate in authentic, 
meaningful ways.

Each unit includes an Oral Language Project and Theme Theater  in which students work 
collaboratively to plan and deliver a presentation or performance.

Daily Language Support

Yes!

Are resources provided to develop 
language proficiency for ELLs?

Differentiation



Assess reading levels 
with the Reading 
Placement Test and 
place children in the 
appropriate leveled 
books.

Grades 1–2
Teacher’s Manual i

Grades 1–2
Teacher’s Manual i

Reading Placement Test

888-915-3276
NGL.Cengage.com

Reading
Placement Test

Day 1 Listen and Comprehend
Fantasy

ART FILE: TECH
CUSTOMER:

CREATED BY:

EDITED BY:

REVISION: (place checkmark)

JOB NUMBER:

DATE:

DATE:

TIME:

created @ NETS only altered @ NETS

simple mod.

blackline greyscale color

complex v. complex

lf 2-8-10

7 min

G4U5_P1_D1_A

NAT 12121

sequence

What has
a sequence?

a story
a recipe

instructions

How can
you show a
sequence?

use numbered
steps use an
events chain

use words like 
first, next, 
and last

Word Map

Fluency
Model Expression Explain the concept: When 
fluent readers read with expression, they use the sounds 
of their voices to express feeling. Model expression by 
reading aloud the first paragraph of “The Alien Vines.” 
Read it first with expression, and then without. Have 
students practice expression by reading aloud the 
song lyrics on Anthology page 284. 

Comprehension
 Plot  Anthology page 286  page T281q

Project Student eEdition page 286 and read aloud the first paragraph. Then use 
the word map to teach the term sequence. Explain: When you explain the plot of 
a story, describe the most important events in  sequence , or the order in which they 
happened. Then display eVisual 5.1 and have students listen for the main events 
as you read aloud “The Alien Vines.”

NGReach.com  Read Aloud: eVisual 5.1

Read Aloud
The Alien Vines

One morning, Diego finds two small vines in his garden. Near the plants, he finds 
a note that says, “These vines aren’t from planet Earth. They come from a faraway 
planet called Alienopolis. They are adapted to their own world, which is dry and cool. 
What will happen to them in Earth’s  humid  climate?” 

Diego thinks that the whole thing is a joke, a funny prank thought up by one 
of his friends. He laughs and loudly says, “Growing space vines sounds like a 
marvelous  experiment ! I can’t wait to get started.”

Diego plants the little vines in the soil by the side of his house. He waters them. 
Then he waits to see if the vines will grow. He doesn’t have a long time to wait! In just 
a few hours, the plants grow into long, twisting vines. As Diego watches, the vines 
creep up the wall and curl in through his dining room window.

 “Don’t worry, Earthling,” a friendly voice whispers. “We come in peace.” Diego 
stares in amazement as one of the vines gently reaches out to shake his hand.

Presentation
Tool

Fantasy

InterActIve WhIteboArd tIp: Underline 
and number the main events to show their sequence.

Interactive
Whiteboard

 Map and Talk Anthology page 286

Read aloud the instructions. Then review the first two illustrations and model the 
process: I make a box for the first thing that happens: Diego plants a vine. Ask: What 
happens next? (He waters the vine.) I will write that in the next box. Have a volunteer 
repeat the process for the next boxes.

 Talk Together Anthology page 286

Have students use Practice Master PM5.2 to make an events chain about a fast-
growing plant. Remind them to include the most important events in sequence.

Check & Reteach
objeCTive: comprehend plot 
Ask volunteers to read aloud the events in their event chains from Talk Together. 
If students have difficulty identifying the most important events or placing them in 
sequence, ask guiding questions such as: What happens first? What happens next?

T285a Unit 5
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Tighe: Please delete the now empty row 
in Grammar and Writing.

Tighe: 2/14 bookmap 
update folio to A1.44. 
-LJ

Weekly and Unit Assessments  Unit 1     

Grade 2 Assessment A1.41 Unit 1 | Hello, Neighbor!

The Class Profile will help you 
group students for review and 
reteaching. Use the Student 
Profiles to complete this 
summary information for your 
class. Write a minus sign (–) 
if the student would benefit 
from review and reteaching.
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Characters CC.2.Rlit.7

Main Topic CC.2.Rinf.2

Key Details CC.2.Rinf.1

Text Features CC.2.Rinf.7, Rinf.5

G
ra

m
m

a
r 

a
n

d
 W

ri
ti

n
g

Singular and Plural Nouns CC.2.L.1, L.1.b

Collective Nouns CC.2.L.1.a

Proper Nouns CC.2.L.2.a

Possessive Nouns CC.2.L.2.c

Writing in Response to Prompt CC.2.W.8

V
o

ca
b

u
la

ry

Social Studies Vocabulary  CC.2.L.6

Academic Vocabulary  CC.2.L.6

Multiple-Meaning Words  CC2.L.4

Alphabetize Words  CC.2.L.4.e

Class Profile
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t 
N
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m

e
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Name   Date  

Reading  Form A  
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Grade 2 Assessment 2 Benchmark Test

Directions: Read the fable. Then answer the questions about the fable.

  

1  Long ago, this fable was written to teach a lesson.

2  A dog found a big, juicy bone. He 

hurried through the woods to hide 

his treasure. He came to a quiet, 

little pond and walked on a plank to 

get across. He stopped a moment 

and looked into the clear water. It 

was like a mirror.

3  “My, what a huge bone that dog 

has!” he thought. He did not understand that he was 

looking at a reflection of himself.

4  “I want that bone!” he thought. He was a greedy dog.

5  When he opened his mouth to grab the new bone, his 

real bone fell into the water.  Splash! The bone was gone. 

So was the reflection.

6  What does the fable teach us? If we are too greedy, we 

may end up with nothing.

NOTE:  LW:  This art need to be changed. 
Take the hanging flesh from the bone 
and make this just a simple dog bone. 
Also the “bridge” needs to change to 
match the story which says that the 
dog walked on a plank to get across.  
The illo should show 1 board or plank 
that would be stretching across.

002-014_38001_BMRT2_A.indd   2 5/31/12   10:51 AM

Name   Date  

Writing  Form A  
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Grade 2 Assessment 20 Benchmark Test

13  You will write a short report about frogs. In your report, answer the 
question “How does a frog change as it grows?” Read the information  
in the source below. Then use the information to write the first draft of 
your report. Do your writing on a separate sheet of paper. 

It’s a Frog’s 
Life

How a Frog Grows

•	An adult frog lays its eggs. It 

usually lays them in water.

•	A tadpole hatches out of 

each egg.

•	The tadpole has a long tail 

but no legs. It breathes 

through gills, just like a fish. 

Gills are flaps just behind the 

tadpole’s head.

•	As the tadpole gets bigger, 

its tail gets shorter. It grows 

legs! It also starts to develop 

lungs inside its body.

•	An adult frog has no tail 

and four legs. It breathes air 

through its lungs, just like 

you do!

Source 

Eggs

Tadpole

Adult frog

LW: We changed prompt in item 13 and 
added a line - please adjust spacing on 
page to accommodate the extra line. 
Thx.

LW: For life cycle graphic: 

1) Make all three arrows the same length

2) Add labels in purple (grade/level color) 
as follows: 

a) centered above eggs: Eggs

b) centered below tadpole: Tadpole

c) centered below frog: Adult frog

Thx! 

016-021_38001_BMWT2_A.indd   20 5/31/12   10:51 AM

Name  Student Profile Page 1 of 3

Benchmark Reading Tests
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Circle the item number for each item answered correctly. Assign 1 point for each correct 
answer. For items scored with a rubric, enter the student’s score in the space provided. 
Calculate the total Reading Test score on the last page of this profile.

Form A Form B Form C

Date: Date: Date:

Common Core State Standards
Item Numbers

Points/ 
Possible 

Points
Item Numbers

Points/ 
Possible 

Points
Item Numbers

Points/ 
Possible 

PointsCode Reading Standards for Literature

CC.2.Rlit.1 Ask and answer such questions as who, what, where, when, why, and how to 
demonstrate understanding of key details in a text. (RL.2.1)   3 11  / 2   2  / 1   3 9  / 2

CC.2.Rlit.2 Recount stories, including fables and folktales from diverse cultures, and 
determine their central message, lesson, or moral. (RL.2.2)   1   9  / 2 10  / 1   1  / 1

CC.2.Rlit.3 Describe how characters in a story respond to major events and challenges. 
(RL.2.3)   5  / 1   3 13  / 2   5  / 1

CC.2.Rlit.4 Describe how words and phrases (e.g., regular beats, alliteration, rhymes, 
repeated lines) supply rhythm and meaning in a story, poem, or song. 
(RL.2.4) 13  / 1   5 12  / 2   8 14  / 2

CC.2.Rlit.5 Describe the overall structure of a story, including describing how the 
beginning introduces the story and the ending concludes the action. (RL.2.5)   6 10  / 2   1   9  / 2 12  / 1

CC.2.Rlit.6 Acknowledge differences in the points of view of characters, including by 
speaking in a different voice for each character when reading dialogue 
aloud. (RL.2.6)   4 12  / 2   4  / 1   4 11  / 2

CC.2.Rlit.7 Use information gained from the illustrations and words in a print or digital 
text to demonstrate understanding of its characters, setting, or plot. (RL.2.7)   2  / 1   6 11  / 2   2 10  / 2

CC.2.Rlit.9 Compare and contrast two or more versions of the same story (e.g., 
Cinderella stories) by different authors or from different cultures. (RL.2.9) 16 (  / 3)  / 3 16 (  / 3)  / 3 16 (  / 3)  / 3

CC.2.Rlit.10 By the end of the year, read and comprehend literature, including stories and 
poetry, in the grades 2-3 text complexity band proficiently, with scaffolding 
as needed at the high end of the range.

(included above) (included above) (included above)

Reading Literature Subtotal  / 14  / 14  / 14

  

075-077_38001_BM
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Class Grouping Summary 
Benchmark Reading Tests
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Grade 2 Assessment 82 Benchmark Test

Circle the form of the Benchmark Reading Test that you administered. Next to each Common Core State Standard, write the names or initials of 
students who would benefit from more instruction or practice on tasks related to the Standard.

Common Core State Standards Form:   A   B   C

Code Reading Standards for Literature Date:

CC.2.Rlit.1 Ask and answer such questions as who, what, where, when, 
why, and how to demonstrate understanding of key details 
in a text. (RL.2.1)

CC.2.Rlit.2 Recount stories, including fables and folktales from diverse 
cultures, and determine their central message, lesson, or 
moral. (RL.2.2)

CC.2.Rlit.3 Describe how characters in a story respond to major events 
and challenges. (RL.2.3)

CC.2.Rlit.4 Describe how words and phrases (e.g., regular beats, 
alliteration, rhymes, repeated lines) supply rhythm and 
meaning in a story, poem, or song. (RL.2.4)

CC.2.Rlit.5 Describe the overall structure of a story, including describing 
how the beginning introduces the story and the ending 
concludes the action. (RL.2.5)

CC.2.Rlit.6 Acknowledge differences in the points of view of characters, 
including by speaking in a different voice for each character 
when reading dialogue aloud. (RL.2.6)

CC.2.Rlit.7 Use information gained from the illustrations and words in 
a print or digital text to demonstrate understanding of its 
characters, setting, or plot. (RL.2.7)

CC.2.Rlit.9 Compare and contrast two or more versions of the same 
story (e.g., Cinderella stories) by different authors or from 
different cultures. (RL.2.9)

CC.2.Rlit.10 By the end of the year, read and comprehend literature, 
including stories and poetry, in the grades 2-3 text 
complexity band proficiently, with scaffolding as needed 
at the high end of the range. (RL.2.10)

082-086_38001_BMGR2.indd   82 5/9/12   4:05 PM

3. Show Success

Monitor 
children’s 
progress in the 
Common Core 
reading and 
writing skills by 
administering 
the Benchmark 
Tests.

2. Assess & Monitor Progress1. Assess & Place
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P
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E

A
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RS8

Name  Date 

Handwriting Assessment

Resources: A copy of pages RS9–RS10 for the child to write on.

Directions: Read each set of item directions aloud; they are also written on the child’s page. If the child is not a native 
English speaker, you may give directions in the child’s native language if you speak it. For each item, check the box 
that best describes the child’s overall handwriting ability.

If the child’s writing ability is clearly limited and he or she struggles to copy individual letters, do not continue with 
word and sentence formation.

If you want to assess handwriting periodically throughout the year, apply the rubric below to the Spelling Tests.

Skills Items

Forms individual letters 1  Copy the letters.

 ❏ Beginning

 ❏ Developing

 ❏ Proficient

What to look for: pencil grip, fluidity in strokes, speed, accuracy, 
and confidence.

Forms words 2  Copy the words.

 ❏ Beginning

 ❏ Developing

 ❏ Proficient

What to look for: the ability to form letters of approximately the same size, the 
position of the letters on each of the lines, and consistent spacing between letters  
in each word.

Forms sentences 3  Copy the sentences.

 ❏ Beginning

 ❏ Developing

 ❏ Proficient

What to look for: the ability to form upper- and lowercase letters,  
appropriate spacing between words, and punctuation.

© National Geographic Learning, a part of Cengage Learning, Inc.

RS8 Unit 1
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Use the Prerequisite 
Foundational Skills 
Assessments in 
the Unit 1 Teacher’s 
Edition to assess 
children’s concepts of 
print, phonological 
awareness, decoding, 
fluency, and 
handwriting skills.

© National Geographic Learning, a part of Cengage Learning, Inc.

Oral Reading Assessment  Unit 1  

Grade 2 Assessment A1.1 Unit 1 | Hello, Neighbor!

Jim is a man who lives in my neighborhood. 

He has six cats. JimÕs cats are big and fat! When 

Jim is not at home, JimÕs cats are sad. The cats sit 

by the big window and nap. People see the cats 

there all day.

When Jim is there, he and his cats like to 

play. The cats like to play with toys. The cats are 

not sad then. The cats love Jim and like to be 

with him.

I am a big kid. What can I do to help Jim and 

his cats? I go by JimÕs home. I can smile at the 

cats when they sit by the big window. This helps 

JimÕs cats. I like that!

A1p1-4_93940_W1_ORA.indd   1 2/15/15   5:40 PM
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Foundational Skills Test  Unit 1, Week 1  

Grade 2 Assessment A1.5 Unit 1 | Hello, Neighbor!

Week 1

what

help

people

do

there

by

day

then

Decoding 
• Short a

• Short i

• Final s

• Possessives

The Decoding Test on page A1.9 is multiple-
choice and may be administered to a group 
of children. Give each child a copy of the test. 
Record each child’s responses on a copy of 
the Student Profile on page A1.10.

Say:  Listen to this word:  .  

Choose the word:  .

1  man

2  bags

3  lip

4  kids

5  Pat’s

6  Tim’s

High Frequency Words  
Make a copy of this page so you can cut out the 
list of High Frequency Words. Have the child read 
the list of words out loud to you. Record the child’s 
responses on a copy of the Student Profile on  
page A1.10

 = one child  = two children  = three or more children

A1p5-7_93940_W1FS.indd   5 2/15/15   5:41 PM

Name   Date  

Reading Comprehension Test  Unit 1, Week 1    

NOTE: The “q” in quiet in the 
1st line is odd when this 
font is to spec.  
-Please use Leawood 
Kinderbook alt per spec, 
on whole passage, 
except the “q” which will 
need to be in Leawood 
book KINDERALT. we do 
not want the q to curl 
back.

done

 Please reduce art by 
approximately 20% so 
we can pick up a line or 
two at the bottom of the 
page for a more 
spacious look.

done

GLOBAL: Please center copy 
in the lozenges on the 
right-hand side.

done

Tighe: 2/14 Bookmap 
update A1.11. -LJ
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Grade 2 Assessment A1.8 Unit 1 | Hello, Neighbor!

Directions: Read the story. Then answer the questions about the story.

Mrs. Yun's class could not keep quiet. 

Tomorrow was the spring parade. The whole 

neighborhood would be there. Each child 

planned to wear something different. Today 

was the last day to get ready.

Henry was excited. This year, he would get 

to ride on the big float. The float was a long 

cart pulled by a truck. Students had glued paper flowers on the 

cart. It was bright and pretty.

Henry was going to be a bird. He was gluing feathers on his 

mask. Alex, Henry's best friend, was sad. He would not get to 

ride with Henry. Still, Alex helped Henry glue feathers and finish 

his mask.

The next morning, Henry got up early. Before the parade 

began, he found Alex. He gave Alex the bird mask. He told him 

to wear it. That way, Alex could ride on the float.  

Alex thanked Henry and gave him his bee mask. Then Alex 

had an idea. Halfway through the parade, the two friends could 

change masks. Then they would both have a chance to ride  

the float!

A1p8-9_93940_W1RC.indd   8 2/15/15   5:42 PM

Assessment Handbook

• Weekly and Unit Tests assess skills taught throughout the unit. 
• Assessments prepare children for high stakes assessment with 

multiple choice and constructed response items as well as 
performance tasks.

Teacher’s Edition

Embedded assessment informs instruction at point of use.

• Profiles and reports help track  progress and identify 
when children need reteaching. Use these tools to share 
progress with each child’s family.

• Language Function Rubrics and 
Oral Language Rubrics provide 
criteria for evaluating and tracking 
children’s language proficiency 
level throughout the unit.

• Affective and Metacognative 
Measures provide regular 
opportunities for self assessment 
and progress sharing with family 
members.

Use the Benchmark 
Tests to measure 
proficiency in 
Common Core reading 
and writing skills.

eAssessment

Name   Date  

Student Profile

Weekly and Unit Assessments  Unit 1  

© National Geographic Learning, a part of Cengage Learning, Inc.

Grade 2 Assessment A1.39 Unit 1 | Hello, Neighbor!

NOTE:

Global for this page, please align 
numbers in tables horizontally by the 
ones place.  I have tried to do this in the 
Vocabulary table.  Please check.

Tighe: 2/14 bookmap 
update folio to A1.42. 
-LJ

Circle the item number for each item answered correctly. Assign 1 point for each correct answer. For tests scored 
with rubrics, enter the student’s rubric scores. Calculate the percent of the overall score or use the conversion 
charts on page A1.50.

Reading Comprehension 
Tests

Weekly Test Items
Unit Test Items
Including Week 4

Totals
Across TestsWeek 1 Week 2 Week 3

Characters CC.2.Rlit.7   1 2 3 4 1 2  / 6

Main Topic CC.2.Rinf.2    1 2 3 4   3 3 5  / 7

Key Details CC.2.Rinf.1   1 2 4 9 10  / 5

Text Features CC.2.Rinf.7, Rinf.5 4 6 7 8 11(  /2)  / 6

Total  / 4   %  / 4   %  / 4   %  / 12   %

Enter the scores for the Oral Reading Assessment administered in this unit.  

Oral Reading 
Assessment wcpm 

Oral Reading Fluency Rubrics
Retelling

Automaticity Phrasing Intonation Expression

 / 4  / 4  / 4  / 4  / 4

Enter the scores from the Spelling Pre-Test and the End-of-Week Test in the table. Calculate the percent for each 
End-of-Week Test or use the conversion charts on page A1.50.

Spelling Tests Week 1 Week 2 Week 3 Week 4

Pre-Test CC.2.Rfou.3, L.2.d  / 18  / 18  / 18  / 18 

End-of-Week Test CC.2.Rfou.3, L.2.d  / 18   %  / 18   %  / 18   %  / 18   % 

Vocabulary Tests Weekly Test Items
Unit Test Items
Including Week 4

Totals
Across TestsWeek 1 Week 2 Week 3

Social Studies Vocabulary CC.2.L.6   1 2 3 4 5
  1 2 3 
  4 5 6

  7 8 9  / 14

Academic Vocabulary CC.2.L.6   6 7 8 9    10   7 8 9   10  11 10   11  12  / 13

Multiple-Meaning Words CC.2.L.4   1 2 3 4   5 6  / 6

Alphabetize Words CC.2.L.4.e   1 2 3 4  / 4

Total  / 10   %  / 4   %  / 11   %  / 12   %
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Grade 2 Assessment AM5

Name   Date   

What I Do: Vocabulary Strategies 
Directions: Put a   in the box to show the answer that is true for you.

When I read my school work... always sometimes not yet

I know most of the words.

I think I need to know more words.  

I learn new words.

If you want to find the meaning of a word, what do you do? 
Circle all the pictures that show what you do.

journey Every year thebirds make a
journey.

I say the word  
out loud.

I look at the word  
in the sentence.

I ask someone what  
the word means.

I look up the word  
in the dictionary.
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Grade 2 Assessment A1.49 Unit 1 | Hello, Neighbor!
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Name   

Oral Language Rubrics  Unit 1, Week 1 

 Date  

Describing a Story Rubric TE page T1o

Scale Content Language

B

 Misses many characters
 Does not give details about 

characters

 Frequently hard to hear or 
understand

 Often seems uncomfortable with 
the describing task

I

 Covers some story characters
 Gives some details about 

characters

 Can be understood some of the 
time

 Seems somewhat comfortable 
with the describing task

A

 Covers most characters in the 
story

 Gives details about characters

 Can be understood most of the 
time

 Seems comfortable with the 
describing task

 Date  

Oral Language Project Rubric TE page T63c

Scale Speaking Content Listening

B

 Does not demonstrate an 
understanding of formal or 
informal language

 Is not able to stay on topic

 Is not able to ask for information
 Answers questions using body 

language only

 Is not able to communicate the 
purpose for listening

 Listens but does not ask any 
questions

I

 Many words are appropriately 
formal

 Some information is off topic

 Asks one question
 Answers questions in some detail

 Has trouble determining the 
purpose for listening

 Listens and asks some relevant 
questions

A

 Most words are appropriately 
formal

 Most information is relevant to the 
topic

 Asks two or three questions that 
are mostly on topic

 Answers questions clearly with a 
good amount of detail

 Determines the purpose for 
listening with one example

 Listens and asks relevant questions 
most of the time

A1p49_93940_ORR.indd   49 11/18/14   10:04 AM

Online Report in eAssessment

20 

Assessments
Monitor progress and inform instruction in real time throughout the year with a variety of 
diagnostic, formative, and summative assessment tools in print and digital formats.

   

Yes!

Grade 2 Examples

Will assessments help guide instruction and 
prepare students for success?

Assessment
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