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What’s New in This Edition

1. Many updated concepts about language assessment have been added.

2. Many new “Teachers’ Voices” sections have also been added, featuring the
experience of language educators from around the world.

3. New chapters have been added on assessing language for specific purposes
and on content-based assessment.

4. New statistical procedures and examples have been added in sections
called “Tools of the Trade.”

5. The reference list and glossary have been substantially updated.

6. An index has been included.

7. Expanded suggested readings and helpful websites related to
chapter content can be found online at NGL.Cengage.com/
learningaboutlanguageassessment.
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PReface to tHe 
seconD eDItIon

when the teAchersource books were first published almost twenty 
years ago, they were based on a fairly novel idea. Simply stated, the idea was 
to offer readers tools to reason with about their teaching, not to just tell them 
what mattered and how to think about it. In this way, the series essentially 
proposed a reformulation of authority, of how professional knowledge 
might be related to classroom teaching. We argued that usual treatments of 
knowledge of the field were unhelpful to such reasoning because they assumed 
authority and didn’t build it. Usually written in universal terms, using 
language that disguised the position of the writer and the inherent relativity 
of the interpretation, most professional titles told teachers what to think. In 
the TeacherSource books, we proposed to broaden the notion of expertise in 
language teaching.

This new strategy of expressing expertise and authority had three strands. 
Most centrally, we asked authors to own what they wrote. This would happen 
by using the first person in their writing, including their own direct experiences 
with the ideas they were writing about, and taking a clear stand about what 
they felt was important in the professional area they were writing about. We 
call these ideas “Frameworks,” and we use icons and headers to mark them so 
the reader recognizes the point of view. In the first edition, I called this process 
of identifying “Frameworks” (in a phrase from Natalie Goldberg) “setting 
down the bones” of the author’s ideas. Although much of the content of the 
“Frameworks” has been updated in the second edition, this basic process of 
“writing down the bones” of what matters from the authors’ point of view has 
not changed.

The second strand involved using “Teachers’ Voices” as integral parts of 
each book. These “Voices” are accounts of key ideas in the text written by 
practicing teachers. While the “Voices” are selected and orchestrated by the 
author, they capture a different kind of on-the-ground authority, what Lee 
Shulman called “the wisdom of practice.” The idea that classroom teachers 
would have something of value to say about teaching was not widely 
accepted when the first edition of the series came out. Nor was the idea that 
fellow teachers, and those who were learning to teach, might be interested 
in learning from these accounts. Now, teachers’ personal accounts of their 
work are a widespread, constant, and expanding part of the professional 
development literature.

FRAMEWORK

TEACHERS' 
VOICES
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The third strand was perhaps more conventional, but we took a different 
angle. Including activities for readers to do with the content they were reading 
was an accepted part of professional titles—usually called tasks or exercises, 
and generally found at the end of a chapter as applications. In TeacherSource, 
we have “Investigations,” which ask readers to consider the content by 
bridging the writer’s ideas and point of view with the reader’s experience 
and background. In this way, the “Investigations” support the creation of a 
new, hybrid expertise built on a partnership of authority—between the writer, 
who is proposing ideas, and the reader, who is entertaining them. For this 
reason, the “Investigations” in TeacherSource books are situated throughout 
the chapter, as the thinking is unfolding, to challenge the writer to think in 
terms of the reader.

Why a Second ediTion?
These strands, and the ideas underlying them, have survived over the last 
twenty years. What was novel in 1995 has largely become part of the fabric of 
professional writing in language teacher education. Now we often see books 
in which the positions of the individual author are clear. We hear teachers 
discussing ideas, and their experiences are elaborated in much professional 
writing. And we find a stance of bridging ideas rather than simply transmitting 
them in many books. All of which raises the question of why revise the titles 
in the TeacherSource series? If these core ideas are now widely engrained in 
professional development writing, what does revision offer? I would say that 
revision brings at least two things: the possibility to update central ideas and the 
opportunity to improve on the argument. Together, these moves modernize, and 
more fundamentally reassert, the core premise of authority and expertise, which 
brought the original series into being.

Kathi Bailey and Andy Curtis have done both updating and improving in 
this new edition of Learning About Language Assessment. Co-authoring this 
edition is itself new. Bailey and Curtis approach language assessment through 
the eyes and experiences of practitioners, which firmly grounds their thinking 
in the work of classroom language teaching. They include new ideas as well as 
rethinking of old ones. For example, they have added a section called “Tools 
of the Trade” to help readers understand some of the key analytic procedures 
used in this part of our field. This new edition is also reorganized to reflect 
easier use, flow, and accessibility of ideas. These revisions do not alter the 
basic premise, however. As Bailey and Curtis argue, “assessment is an integral 
part of teaching and learning, and should be subordinate to both.” This new 
edition argues for assessment literacy that will develop readers’ understanding 
and expertise in common practices in classroom testing and thus begin to 
share authority for when and how teachers may use those practices.

This edition of Learning About Language Assessment, like the other 
books in the TeacherSource series, is intended to support teachers in the work 
of classroom teaching. The books in the series should serve you, the reader, in 
understanding your work as a language teacher. What you read may lead to 

INVESTIGATIONS

TOOLS OF 
THE TRADE
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further developing your expertise, to rethinking what you do, and perhaps to 
taking specific actions in your teaching. The intention in presenting topics and 
points of view in this fashion is to offer you choices in teaching that you may not 
have thought about before, which may contribute to greater sharing of authority 
over classroom teaching decisions. In this way the books are meant to help you 
to make sense of what you do.

With the second edition, we hope this continues to be the case.

—Donald Freeman, Series Editor
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