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Reach for Rigor 
with Reach for Reading!



Week 0

Unit Projects
 Introduce the Unit Concept Map

Review the Big Question. Have students flip through the unit and predict how it 
will help them answer the question. 

Display the unit concept map using Student  
eEdition page 220 or provide a bulletin board 
version of the concept map. Explain: As you go 
through the unit, you will organize your answers to  
the Big Question on a concept map. 

Distribute Practice Master PM3.1 and model 
how to fill in the concept map. Elaborate: The Big 
Question is in the middle of the web. We’ll add our 
answers to the outer part of the web. Tell students to 
think about the interactive. Ask: What ideas from 
the Build Background Interactive help us answer the 
Big Question? Let’s put them on the concept map.

 Preview Unit Projects
Point out the projects using Student eEdition page 221. Have students read the 
project options so they can think about which one they will choose.

Concept Map

Anthology 
pages 150–151

Student
eEdition

Video

Resources

STUDENT
TECHNOLOGY

NGReach.com

Weekly Writing
Gather students’ writing throughout the week:

 Daily Writing Skills Practice (T149o–T149p)

 Power Writing (T152, T154a, T158, T168, T173b)

 Writing (T154, T156–T157, T166–167, T173a, T174)

 Writing Project (T175a–T175d)

NGReach.com   Practice Master PM3.1

© National Geographic Learning, a part of Cengage Learning, Inc.
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What is 
nature’s 
network?

?
Big  
Question

Nature’s 
Network

150

esl_se_G5U3_UO.v8.indd   150 2/1/10   4:07:55 PM

Unit  

3

Nature’s 
Network

Share What You Know 
1  Think about what animals eat.

2  Draw an animal on  
a note card and label it.

3  Tell the class what plant  
or animal your animal eats.

Build Background: Use the interactive resource to learn  
about connections in nature. 

 NGReach.com

Unit at a Glance
 Language: Tell an Original Story,  

Engage in Conversation, Science Words
 Literacy: Determine Importance
 Content: Food Webs

Unit  

3

fish

esl_se_G5U3_UO_FINAL.indd   151 2/1/10   4:17:29 PM

Week 1 | Day 1 T151

T150-154_93889_W1D1.indd   151 11/8/14   7:34 AM
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R-Controlled Vowels

Teens Reach Out  

and Recycle

We need things for our yard 

sale NOW! Chairs, tools, games, 

skirts, shirts, French horns! 

Don’t throw them away. We can 

use them! Call 555-9146.

Community

Bulletin Board

country house now

High Frequency Words

art 
artist 
barn
Bert
birds
car 
concert 
curb

dirt 
fern 
first 
for 
hard 
horns
hurt 
March 

Mark 
market
New York
north 
park 
porch 
shirts
skirts

star 
start 
third 
turn 
world
yard 

Words with R-Controlled Vowels

ms.pb.B.TOFU.167-170.indd   167 5/9/08   12:53:54 PM

1. National Geographic Content
4-week units are built around a science or social studies topic. Students talk, read and write about captivating content, watch 
National Geographic videos, and develop academic vocabulary through beautiful, engaging content.

2. Authentic Literature and National Geographic Exclusives
Students have access to various genres, make text connections, and engage with texts worth reading. Libraries include authentic texts and 
National Geographic texts. Students read, analyze and write about SBAC-like texts that encourage curiosity and build reading skills.

Read with Me  
Big Books (K–2)
Read-aloud Big Books 
include complex texts 
and introduce children 
to science and social 
studies topics. 

Explorer Book Collection (3–6)
One title written at two levels is provided every 
week and is connected to the unit theme. These 
National Geographic books provide engaging 
expository text to help students make  
connections and deepen understanding.

Leveled Libraries
Leveled Libraries include National Geographic exclusives and 
various genres of authentic texts, including modern and classic 
classroom favorites and multicultural literature built around 
content themes.

Grade 5 Student Edition Unit Opener

Grade 5 Build 
Background Video

Grade 5 Library BooksGrade 5 Content and 
Academic Vocabulary

3. Foundational Skills with Content-Based Decodable Texts
Daily foundational skill instruction and practice build words and reading skills. Consistent routines build a strong foundation. Content-based 
decodable texts allow for discussion and engagement. Decodable texts are also available for every phonics skill and High Frequency Word. 

Grade 1 Teacher's Edition Grade 1 Decodable Text (70% decodability)

K–6  
Reach into Phonics 
Foundations for Tier 2 
support 

Tear Out/Fold Up  
Texts (90% 
decodability)

W
orld

History

PATHFIN
DER EDITIO

N

Explore some more! Try these other 
exciting titles from the Explorer Collection.

ABOUT THE SERIES
The Explorer Collection 
is a series of books for 
independent reading, 
drawing on articles 
from the NatioNal 
GeoGraphic explorer 
classroom magazine. 
The books cover the 
following themes.

SCIENCE
• Animals
• Habitats
• Earth Science
• Physical Science
• Space Science
• Sports & Health

SOCIAL STUDIES
• People & Cultures
• U.S. History
• World History

Each theme includes 
multiple tit les.

C O L L E C T I O N

RFR 6.3.3

ISBN 978-1-3054-0736-7

By Marylou Tousignant and Peter Zutz 

Egypt
Great Queens of

TIGHE:cover: 

• add 0/0 drop shadow to white COL-

LECTION type so it pops over image

• revise display type— “Great Queens” 

is currently too strong as is the

purple color; allow the photo to be the 

focus

• do not break title out over yellow 

border

• here is a quick suggestion from Mi-

chael >

--NGL DESIGN

Done. —jh 8.12.14

TIGHE: In red tab, please replace 

“Habitats” with “World History” on two 

lines. --NGL EDIT

done

TIGHE: Please provide source info for 

this cover image. Edit will provide an 

“About the Cover” caption in the Acks 

section at end of book. --NG EDIT  

SOURCE INFO:

Bas relief fragment portraying Cleopatra

http://www.bridgemanim-

ages.com/en-US/search?filter_

text=DGA+534518&filter_

group=all&sort_order=best_relevance

—jh 8.12.14

TIGHE: Please add the following text 

to the byline, which we are unable to 

access directly: “and Peter Zutz”

Final byline should read: “By Marylou 

Tousignant and Peter Zutz”    done

TIGHE: The font used for “GREAT 

QUEENS OF” is too stylized for our 

audience. Please replace with a similar 

font that has more legible clearer “E”s.  

--NGL DESIGN Done. —jh 9.24.14

TIGHE” remove shadow from 

rectangular image on cover.

–NGLDesign   done
EBC_Queens_PF_407367_CVR.indd   4-1 11/13/14   3:40 PM

by David Conway
illustrated by Jude Daly

Lila and the 
Secret of Rain

RFR_G2_BB_00023_LilaandtheSecretofRain_cvr_FPP.indd   1 12/20/11   11:09 AM

Life in the ForestLife in the Forest
with National Geographic Explorer Aparajita Datta 

by Theresa Volpe

CVR_G1U2_BB_LifeInTheForestx.indd   1 11/8/11   5:52 PM



4. Designated and Integrated ELD
CA Designated ELD Teacher Guides provide designated daily instruction, support, practice and assessment for ELs at emerging, expanding 
and bridging levels. Multiple supports for integrated ELD are included at point-of-use in the California Reach for Reading Teacher 
Editions and Student Editions. Features include: “Key Words," “In Other Words,” “Before You Move On,” visual supports, instructional supports, 
and much more.

For more lessons for English Learners, 
see pages T142–T165 of the Volume 1 
Reach Teacher’s Edition.

Thematic Connection

Growing Plants

Connecting Ideas 

Condensing Ideas 

Reading Day 3   Use with pages T151–T156

PROGRAM RESOURCES
Read with Me Selection Recordings

OBJECTIVE
Comprehend Text

Read and Build Comprehension 
To reinforce language comprehension and fluency, review the reading. 
Play the recording or read the selection aloud. Pause when appropriate 
to check understanding.

a) Page 152, paragraph 2: 
   Analyze Word Choice The girl says “Gross.” What does this word 
tell you about the girl and the potatoes? (The girl thinks the potatoes 
are too old to eat.) What do you think gross means? (bad) Explain how 
the situation makes a difference in which word we choose to use. 
(She’s talking casually with her dad.) 

  Analyze Language What would be a more appropriate word to use 
in the classroom? (disgusting) 

b) Page 153, paragraph 1: 
 Use Key Words Why do the girl and Dad use a rake in the garden?  
(to smooth the  soil )

c) Page 153, paragraph 2: 
   Unpack Sentences Point out the commas in “I put a piece of 
potato, with the eye facing up, in each hole.” What does “with the eye 
facing up” refer to? (the potatoes) 

 Analyze Word Choice Why did the author add this detail?  
(It helps the reader see how carefully the girl is planting the 
potatoes.)

d) Page 155:
 Use Key Words What is one  characteristic  of a potato plant?  
(A potato plant has violet  blossoms .)

e) Page 157, last three sentences:
   Analyze Word Choice What do you notice about the last three 
sentences on this page? (They are all short. All the sentences start  
with We. Each sentence is on a separate line.) 

 Analyze Effect What effect does this word choice have on the reader? 
(The reader can feel how it seems like they are repeating the same 
thing over and over again. It also feels like the characters have to wait 
a long time.) 

Reading Day 4   Use with page T162

OBJECTIVE
Comprehend Text 

Read and Build Comprehension 
Continue working with English Learners to monitor their 
comprehension.

f) Page 162, paragraph 3: 

   Analyze Language Choice Reread the sentence. Does this 
sentence use formal or informal language? (informal) What would we 
say in the classroom? (Are you ready to eat the potatoes you grew?)

Writing Day 4   Use with page T163a

OBJECTIVE
Write Sentences

   Writer’s Craft 
Read the Writer’s Craft on Anthology page 163. Have English Learners 
work in a group to build sentences. Each student adds a word at a time 
until the group generates three sentences.

Then encourage students to condense, or shorten, sentences. For 
example, change: I love potatoes. They are heavy. They are brown. to:  
I love heavy, brown potatoes.

Comprehension Day 5   Use with page T164a

PROGRAM RESOURCES
Retelling a Story Rubric, page A3.47

OBJECTIVE
 Retell a Story

   Sequence
After English Learners have completed their sequence chains, use the 
Retelling a Story Rubric to assess their ability to retell the story to their 
partners. Partners reverse roles and repeat. 

Week 1 | Daily English Learner Support T141t

T141s-141t_93803_U3W1DELS.indd   20 22/05/15   7:26 PM

 OBJECTIVES 

Week 1 Daily English Learner Support

 = Beginning      = Intermediate      = Advanced = tested skill      =  tested skill for  
English Learners

Exchanging Information and Ideas 

Adapting Language Choices 

Evaluating Language Choices 

Analyzing Language Choices 

Presenting 

Writing 

Selecting Language Resources 

Understanding Text Structure 

Understanding Cohesion 

Academic Talk Day 1   Use with page T144

PROGRAM RESOURCES
Sing with Me Language Songs, page 16
Sing with Me MP3 
Academic Talk flip chart, page 8
Language Function: Give Information Rubric, page A3.46

OBJECTIVE
 Give Information

  Give Information
For extra language support, group English Learners together during  
the Academic Talk activity. Display “My Big, Strong Plant” from Sing 
with Me Language Songs page 16 and replay the song. Use Speaking 
and Listening Routine 1 and Academic Talk flip chart page 8 to 
support students in their discussions. Encourage them to stay  
on topic.

Evaluate students’ ability to give information using the Language 
Function: Give Information Rubric.

For Speaking and Listening Routine 1, see page BP11. 

Comprehension Day 1   Use with page T145a

PROGRAM RESOURCES
Marco’s Story: EL Resource 3.1 

OBJECTIVE
 Explain Text Structure: Sequence

Sequence
Preview or review the lesson for English Learners. Read aloud the 
explanation on Anthology page 146. Then read aloud the text, “Marco’s 
Story,” on EL Resource 3.1. 

Review the first two sentences of “Marco’s Story.” Have volunteers read 
the first two boxes in the sequence chain on Anthology page 146 and 
model the process: I make a box for what Marco does first. When I hear the 
word next, I know I will add a new box to my sequence chain. Repeat for 
the last two boxes.

Then read the Talk Together prompt on Anthology page 146. Use the 
following strategies to help students at all language proficiency levels 
talk about the steps of a plant’s life cycle.

 Provide a sentence starter for each step:

•	 First, .	 •	After	that,	 .	 •	Finally,	 .

 Remind students to use a sequence word from the top of  
Anthology page 146 to talk about each step of the cycle.

 Encourage students to use multiple sequence words to discuss  
the cycle: First, in April, the seed grows in the soil.

Academic Talk Day 2   Use for ELs only

PROGRAM RESOURCES
Sing with Me Language Songs, page 17
Sing with Me MP3
Question Words: EL Resource 3.2
Academic Talk flip chart, page 8

OBJECTIVE
Ask for and Give Information

  Ask for Information 
Build language skills with this activity just for English Learners. Display 
“Your Big, Strong Plant” from Sing with Me Language Songs page 17. 
Play the song and invite students to sing along. Ask: What kind of words 
are who, what, when, and where? (question words) Connect: You can 
use question words to ask for information. Review the chart with question 
words on EL Resource 3.2.

Model getting information: I want to know about a person, so I use the 
question word who: Who helped you plant the garden? Invite students to 
ask for information with each question word.

Have partners work together to ask about the plant they used for Share 
What You Know (Anthology page 143). Use Academic Talk flip chart 
page 8 to encourage students to speak naturally.

Daily Grammar Day 2   Use with page T148

PROGRAM RESOURCES
Complex Sentences: eVisual 3.2
More Complex Sentences: eVisual 3.7

OBJECTIVE
 Use Complex Sentences

Complex Sentences
To provide additional grammar practice, review Complex Sentences 
eVisual 3.2 and eVisual 3.7. 

Post the meaning for each conjunction: 

   after tells the  sequence  of  events 

   because and since tell the cause

  when tells the time that something happens

  if describes a  condition 

 although tells the other side of an argument

Help students combine these sentences with the conjunction in 
parenthesis and explain its meaning:

1. I watered the garden. I planted some  seeds . (after)
2. I watered the garden. The  soil  was dry. (because)

T141s Unit 3

T141s-141t_93803_U3W1DELS.indd   19 22/05/15   7:26 PM

5. Rigor-Analyzing Texts and Higher Order Questions
Students learn to analyze text through higher order questions beginning in kindergarten with Big Books. These higher order questions help 
students think about the text at deeper levels. In kindergarten, students begin to prepare for the SBAC as their thinking process develops.

Kindergarten:
Why do you think the poet includes these details?
What topic or big idea does the book Garden Helpers and the 
poem “Hurt No Living Thing" both tell about?

Grade 1:
Why do Pete’s friends care that he is different?  How do you know?  
(text evidence)
The author wrote this text by asking and answering questions.   
What questions does the text answer?

Grade 2:
Why would a bioluminescent jellyfish be hard to see in water?  
Answer using the text. (text evidence)
Brainstorm why the author might have written “Living Lights.”  
(Author’s purpose)

Grade 3:
How do you know that Ewango is a brave person? (text evidence)
How does the author help you understand what the leaves on the giant fern look 
like? (text evidence)

Grade 4:
What examples of hyperbole does the author use? (text evidence)
What do Dona Flor’s actions tell you about her feelings for the people around her?

Grade 5:
Why is dry weather a problem for Coyote and Badger and how will it affect them  
in the future?
What problem do the animals face and what even shows a resolution of this 
problem? (text evidence)

Grade 6:
How do the events on pages 10–191 mark a turning point in the story?  
(text evidence)
How does the description of the machine add to your understanding of life in 
ancient Egypt?

6. Rigor-Close Reading of Authentic Text 
Students in grades 1–6 have mark-up texts for close reading to help them prepare for the SBAC. Grade 3–6 students have additional 
mark-up texts of passages from the Above-Level Library Books. All students will be exposed to and analyze texts worth reading with 
titles like Island of the Blue Dolphins, The Quiltmaker’s Journey, and high quality nonfiction by National Geographic.

Grade 3  
Above-Level  
Mark-Up Text and  
Close Reading  
Questions

Grades 1–6 
Interactive  
Close Reading

K–6 Designated ELD Teacher Guides Daily Designated ELD Lessons

Questions require deeper thinking and text evidence. Samples:



NGL.Cengage.com/California

Respond to Literature
Students write about novels and  
longer works of nonfiction.

7. Writing to Sources and Argument, Expository and Narrative Writing 
Students have multiple opportunities to write in response to literature, build writing stamina, increase skills, make 
connections, retell, and go through the writing process. Every day, students build content knowledge, vocabulary, and 
understanding of the literature.

Thematic Connection
Identity and Choices

NOTES:

Under the Persimmon Tree PART 2

by Suzanne Fisher Staples

above level 1010L

Dancing Home PART 2

by Alma Flor Ada and Gabriel M. Zubizarreta

on level 960L

Build Comprehension
•	 Character’s	Actions	 Why does Lupe decide to stay with 

Margie and her family instead of leaving with her father? (Possible 
responses: Lupe has had to adjust to one new family already. 
Her father hurt her when he stopped contacting the family, and 
Lupe knows he hurt her mother, too.)

•	 Make	Judgments	 How does Camille help Margie? (Possible 
response: Margie sees that Camille can laugh off teasing. She 
admires Camille and her comfort with her family’s diversed 
heritage. This helps her accept her own heritage.) 

Writing	Options
•	 Blog	Post	 Have students write a post covering the dance 

performance that Margie takes part in. Ask them to use details 
from the book in their post.

•	 Sequel	 Have students write a list of ideas for a sequel to the 
book. Would Margie be the main character? How old would the 
characters be?

•	 Journal	Entry	 Have students look back at the prediction 
they made about Lupe and Margie. Then ask them to write a 
new entry on whether or not their prediction was correct.

Build Comprehension
•	 Goals	and	Outcome	 What was Najmah’s goal throughout the 

novel? (She is trying to find her father and brother.) What is the 
outcome of her search? (Her brother finds her and tells her that 
their father is dead. The two will return to their home.)

•	 Character’s	Feelings	 Why does Nusrat want Najmah and her 
brother to come to the United States with her? (Possible response: 
She wants to protect them; she wants to keep them close to her 
because they are part of the culture she loves.)

Writing	Options
•	 Friendly	Letter	 Have students write a letter to Najmah, 

asking about her life back in Golestan. Encourage them to ask 
her questions about her experiences after the book ends.

•	 Book	Review	 Have students write a review of the second  
half of the book. Tell them to note whether or not their  
opinions changed.

•	 Journal	Entry	 Have students summarize the events of part 2 
and then write whether or not their prediction about Najmah 
was correct.

Connect	Across	Texts AFTER READING Form heterogeneous groups, and have each member of the group summarize his or her 
book. Then have groups use Practice Master SG1.28 to guide discussion.

NGReach.com  Practice Master SG1.28

Name   Date  

For use with TE pages SG24–SG27  Unit 1 | The Power of Choice

 Discussion Guide 

Connect Across Texts
Share the story words with your group. Then take notes as you 
listen to each summary.

Home of the Brave, Part 2

Great Expectations, Part 2

Dancing Home, Part 2

Under the Persimmon Tree, Part 2

Compare and contrast the books you have read. Discuss these 
questions with your group.

1. How does each character make important decisions?

2. Think about the plots of each book. Were you surprised by 
events in each of the novels?

3. Big Question  How does each character make important choices 
for himself or herself?

© National Geographic Learning, a part of Cengage Learning, Inc.

SG1.28

SG1p22-28_PM93452_W4.indd   28 10/6/14   8:46 PM

AFTER READING

NGReach.com  Practice Master SG1.27

AFTER READING

Name   Date  

For use with TE pages SG24–SG27  Unit 1 | The Power of Choice

Story Words

clinic
communicate
drought
faith
survive

 Discussion Guide 

Under the Persimmon Tree 
PART 2
Review the story words with your group. Then 
discuss these questions together.

1. Analyze Character How are Najmah’s and Nusrat’s names 
important?

2. Analyze Plot: Problem and Solution Use these questions 
and the notes on the problem and solution chain to help you 
identify Najmah’s problems and their solution.
•	Problems	 Describe two of Najmah’s problems.

•	 Solutions	 Describe how others help Najmah find a solution.

3. Monitor Your Reading Point out any parts of the novel that 
confused you. Explain how you worked to figure out what 
you did not understand.

4. Big Question  Generalize How will the choice to return to the 
family farm affect Najmah’s life?

© National Geographic Learning, a part of Cengage Learning, Inc.

SG1.27

SG1p22-28_PM93452_W4.indd   27 10/6/14   8:46 PMNGReach.com  Practice Master SG1.26

Name   Date  

For use with TE pages SG24–SG27  Unit 1 | The Power of Choice

Story Words

affect
bilingual
conversation
opportunity
translate

 Discussion Guide 

Dancing Home PART 2
Review the story words with your group. Then 
discuss these questions together.

1. Analyze Character How does Margie change in 
the novel?

2. Analyze Plot: Problem and Solution Use these questions 
and the notes on the problem and solution chain to help you 
identify Margie’s problems and their solution. 
•	Problems	 Describe at least two problems that Margie has.

•	 Solutions	 Describe how Margie’s problems are solved.

3. Monitor Your Reading Point out any parts of the novel that 
confused you. Explain how you worked to figure out what 
you did not understand.

4. Big Question  Generalize How does the choice to dance affect 
Margie’s life?

© National Geographic Learning, a part of Cengage Learning, Inc.

SG1.26

SG1p22-28_PM93452_W4.indd   26 10/6/14   8:44 PM

AFTER READING

Week	4	| Days 2–5	 SG27

SG1p24-27_93452_TRTB.indd   27 22/05/15   9:34 PM

129

Prewrite

 Choose a Topic 1. Talk with a partner. Think of interesting 
animals to write about. Choose two animals that fit into 
a group because of how they protect themselves.

 Get Organized 2. Porcupines and sea urchins fit into 
a group. They are both animals with spikes. Use a 
comparison chart to show how your animals fit into 
a group.

Comparison Chart

Draft

Use your comparison chart to write a draft. 

Write a topic sentence that tells your main idea. • 

Turn your details into sentences that explain how each • 
animal protects itself.

My favorite animal 
is  .

 sounds interesting. 
Tell me why you like it.

p

Animals with Spikes Porcupines and Sea Urchins

How they use spikes  move spikes toward other animals
 scare away the animals

What the spikes are
like

 sharp
 can stick in other animals

ESL_SE_G2U2_APP_WP_CPP.indd   129 1/25/10   1:54:37 PM

Writing 
Projects
Students study 
a model and 
use the writing 
process to 
structure clear 
and coherent 
narrative, 
persuasive, and 
informative/
explanatory 
writing.

9. Meaningful Collaborative Conversations
California Reach for Reading was created with collaboration in mind. In order for students to build content knowledge, language, 
comprehension, and vocabulary, they must talk and collaborate both within and across reading. Meaningful collaboration is taught 
first through routines, and then practiced through:

•  Learning Stations

•  Daily Grammar

•  Daily English Learner Support

•  Oral Language Lessons

•  Academic Talk

• “ Talk Together” feature

• “ Talk About It” feature

•  Writing Activities

• “ Share Your Ideas” feature at the end of the reading selection

• “ Connect Across Texts” feature

• “ Reread and Discuss” feature

8. Vocabulary Development through Content 
Vocabulary words are chosen based on the terms students need to know in order to understand the unit content. Words come from 
videos, texts and discussions.  Vocabulary includes both academic and content words to increase knowledge and understanding.

Grade 3 Student Anthology

Day 2 Read and Comprehend
Report

Warm-up 
Ask: How are  desert  plants unusual? (Possible response: A cactus can store 
water to survive in the  desert .) Then ask: Could these plants live in other  
 environments ? What would they need to grow elsewhere?

Academic Talk
 Explain Ideas

Say: When you explain an idea, you state your idea. Then you explain your 
understanding, or why you have that idea.

Model how to state and explain an idea about a plant you would expect to find 
in the desert: I would expect to see a cactus growing in the  desert . I know that it has 
special abilities to help it grow in a hot, dry place. It can store water and it has needles 
to protect it from thirsty animals.

Ask: What makes an ecosystem special? Arrange students into groups of four to 
study the different environments on Anthology page 175. Use Numbered Heads:
•	 Have group members number off from 1 to 4.
•	 Have each group choose an environment and discuss what 

makes it a unique place. 
•	 Call a number. Have the students with that number explain 

their group’s ideas and understanding about the ecosystem 
they discussed. 

For Numbered Heads, see page BP16.

Academic Vocabulary
 More Key Words  Anthology page 177

Say: Let’s learn some more words to help us talk about 
plants. Explain and model using Vocabulary Routine 
1 and images in the Student eEdition to teach  
Key Words.
•	 Pronounce the word and point to the image:  environment .
•	 Rate the word. Hold up your fingers to show how well you know the word (1 = very 

well; 2 = a little; 3 = not at all). Tell what you know about this word.
•	 Define the word: An  environment  is a place where things live. 
•	 Elaborate. Relate the words to your experience: We live in a hot, 

humid  environment .
For Vocabulary Routine 1, see page BP17. 

For more images of the Key Words, use the Digital Library.

Numbered Heads

Think Time
1 3

2 4

Talk Time
1 3

2 4

Share             Time2’s

Numbered Heads

Key Words
 diversity    environment 

 organism    protect    unique 

objECtIvEs 
Thematic Connection: Plant Diversity

 Use Academic Words

 Make Inferences to Comprehend Text   

pRogRaM REsouRCEs

print & technology  

Family Newsletter 3 

Weekly Writing folders

technology only

Digital Library: Key Word Images

My Vocabulary Notebook

MatERIaLs
timer  

Power Writing
Have students write as much as they can as well as 
they can in one minute about plants in the desert.

For Writing Routine 1, see page BP28.

CoMMon CoRE standaRds
Reading
Demonstrate Understanding:    CC.3.Rinf.1  

Make Inferences 
Read with Fluency to Support CC.3.Rfou.4 

Comprehension
Writing
Write Over Shorter Time for CC.3.W.10 

Specific Tasks
Speaking and Listening
Explain Ideas and Understanding CC.3.SL.1.d 
Language and Vocabulary
Determine Meaning of CC.3.L.4  

Words and Phrases
Acquire and Use General CC.3.L.6 

Academic Words 
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Day 3 Read and Comprehend
Science Article

objeCtives 
Thematic Connection: Plant Diversity

 Determine Main Idea and Supporting Details

 Make Inferences to Comprehend Text  

pRogRam ResouRCes

technology only

My Vocabulary Notebook

Read with Me: Selection Recordings: MP3 or CD1  
 Tracks 16–17

mateRiaLs
timer  

Power Writing
Have students write as much as they can as well as 
they can in one minute about the word unique.

For Writing Routine 1, see page BP28.

Common CoRe standaRds
Reading
Demonstrate Understanding:     CC.3.Rinf.1  

Make Inferences
Determine the Main Idea of CC.3.Rinf.2 

Text, and Explain How Details  
Support the Main Idea

Use Text Features CC.3.Rinf.5
Read with Fluency to Support CC.3.Rfou.4 

Comprehension
Read Orally with Expression on CC.3.Rfou.4.b 

Successive Readings
Writing
Write Over Shorter Time for Specific CC.3.W.10 

Audiences and Purposes
Speaking and Listening
Discuss Texts, Building on Others’ CC.3.SL.1 

Ideas and Expressing Ideas Clearly
Language and Vocabulary
Acquire and Use Academic and CC.3.L.6 

Domain-Specific Words

Warm-up 
Ask: How are  deserts  and  rainforests  the same? (Possible response: They both 
have  unique  plants.) How are they different? (There is little rain in the  desert , 
and there is little sunlight and plenty of rain in the  rainforest .)

Vocabulary Practice
 expand Word Knowledge  

Students will practice Key Words by 
creating Word Maps. Use Vocabulary 
Routine 2 to model how to make a  
Word Map.
•	 Write the Key Word.
•	 Add a picture.
•	 Add a definition.
•	 Add a context sentence.
For Vocabulary Routine 2, see page BP18.

Assign a Key Word to each set of partners. After they complete their organizers, 
have them add the context sentences to My Vocabulary Notebook. Display the 
organizers in the classroom.

Academic Talk
 preview and predict

RevieW Remind students: One way to preview a text is to look at the photographs, 
section headings, labels, and captions. We can use these text features to predict what 
the text will be about.

Display these Key Words: diversity, rainforest, unique, vine. Have 
students use a Think, Pair, Share to discuss their predictions 
about “A Protected Place.”
•	 Have students preview the text features on Anthology 

pages 180–187 independently.
•	 Have students form pairs and discuss the predictions they 

made.
•	 Have students individually share their predictions with the class. Encourage 

them to use Key Words and to express their ideas clearly.
For Think, Pair, Share see page BP16.      

Key Words
 city    desert    details    diversity 

 environment    main idea    organism 

 protect    rainforest    unique    vine    weed  

Think

Pair

Share

A B

Cooperative Learning Structure:
Think, Pair, Share

A B

A B

Think, Pair, Share

T180 Unit 3

T180-187_93803_W3D3.indd   180 17/11/14   2:27 PM

Day 5 Review and Apply

objectives 
Thematic Connection: Plant Diversity

 Determine Main Idea and Supporting Details

 Read with Fluency   

pRogRAm ResouRces

print & technology  

Test-Taking Strategy Practice Master PM3.20

Main Idea and Details: Practice Master PM3.21

Fluency Practice: Practice Master PM3.22 

technology only

Online Vocabulary Games

Comprehension Coach

Read With Me: Fluency Models: MP3 or CD 1 Track 6

mAteRiALs
timer • chart paper • markers  

Power Writing
Have students write as much as they can as well as 
they can in one minute about the word protect.

For Writing Routine 1, see page BP28.

common coRe stAndARds
Reading
Determine the Main Idea of CC.3.Rinf.2 

Text and Explain How Details  
Support the Main Idea

Relate Ideas CC.3.Rinf.3
Read Orally with Expression CC.3.Rfou.4.b 

on Successive Readings
Writing
Write Over Shorter Time CC.3.W.10 

for Specific Tasks
Speaking and Listening
Discuss Texts, Expressing CC.3.SL.1 

Ideas Clearly
Language and Vocabulary
Acquire and Use Academic and CC.3.L.6 

Domain-Specific Words. 

Warm-up 
Remind students that they have read about the Okapi Reserve this week. Ask: 
Would you describe the Okapi Reserve as a  unique  place? Why or why not? Ask 
students to share their opinions and support them with details from the text.

Vocabulary Review
 Apply Word Knowledge 

Write  main idea  and  details . Call students’  
attention to the other Key Words on  
Student eEdition page 194. Then have  
students apply their knowledge of the  
Key Words to play a game called Vocabulary  
Concentration. Explain:
•	 For each Key Word, I will write the word on one card and its definition on another. 

Then I will lay all the cards face down and mix them up.
•	 When it’s your turn, you will turn over two cards.
•	 If you turn over two cards with a Key Word and a matching definition, then you will 

keep the cards and let the next student take a turn. If you don’t find a match, then 
you will turn the cards over before the next student begins.

•	 When all the pairs have been found, we will see who has the most cards.  
That person is the winner.

Have students play the game.
•	 Write each Key Word and each definition on separate cards.
•	 Turn the cards over and spread them randomly on a table.
•	 Have students take turns flipping over two cards at once. If the two cards 

match, he or she keeps the cards. If they do not match, the cards return to  
the table.

•	 The next student takes a turn. 
•	 Continue until all the matches have  

been made. The winner is the student  
with the most cards.

For More Vocabulary Routines, see pages BP24–BP26.

For additional practice, have students  
play the Online Vocabulary Games in  
pairs or individually.

Key Words
 city     desert    details    diversity 

 environment    main idea    organism 

 protect    rainforest    unique 

 vine    weed 

 
NGReach.com  Online Vocabulary Games
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Grade 3 Daily Vocabulary Development Instruction

Expository Writing
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