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Discover the power of reading, writing and language
instruction working together to move students to
grade-level performance.

v Complete Standards Coverage
to Promote Achievement

v Compelling Content
to Inspire and Motivate

v Specialized Strategies
for Language Development

v Focused and Connected Instruction
to Accelerate Growth

v Explicit Teaching

with Built-In Assessment to
Ensure Success

GIVE YOUR ENGLISH LEARNERS AND STRIVING
READERS THE INSIDE ADVANTAGE.
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complete standards coverage

Built for English Learners and
Striving Readers

Overlapping levels make it possible to meet students at
their language proficiency and ability levels and rapidly
move them ahead.

* Multiple points of entry for correct placement
e Standards driven instruction

¢ Designed to build literacy and move students
through the stages of language acquisition

COVERS ALL YOUR STANDARDS

IN LANGUAGE AND LITERACY WITH
CONNECTIONS TO CONTENT

Newcomer

Newly-arrived
and preliterate
students learn
language, survival
vocabulary, and

Level B
Reading Level 2.0-3.5

the basic II;::;:IALeveI10—Z5
building blocks ! o
for literacy.

Learn the Fundamentals

Students who begin in Levels A and B need
sequential work in phonemic awareness, phonics,
decoding, and spelling as well as foundational
work in vocabulary, language, and writing.
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Level E
Reading Level 5.0-6.5

Level D
Reading Level 4.0-5.5

Level C
Reading Level 3.0-4.5

Build Reading and Writing Power

The students who begin in Levels C-E have more
advanced language proficiency and have learned to
read, but they need intensive work to build academic
vocabulary and language, to learn reading strategies,
and to develop skill in comprehension, literary analysis,
and writing.

Language development lessons promote the use of
more complex language functions and grammar. They
greatly expand vocabulary and develop facility with
non-literal language. Reading skills and strategies spiral
across the levels and are taught with text at increasingly
higher reading levels.
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Standards at the Core

Reading, language, and writing instruction delivered
daily ensures full coverage of standards.
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Vocabulary
Development
Key and
Academic
Vocabulary

Reading
Comprehension
and Literary
Analysis

Reading Fluency

Writing
Strategies and
Applications

Planner for “Return to Titanic”

How do discoveries change us and the world?

Find out how dreams can lead to discoveries.

Build Background
© Vidoo Ser discoveries in action. 7280

Connect
= Team Brainstorm T280

Build Vocabulary
D Key Vocabulary
* Introduce and Make Study Cards 7284
alarm famous search
discover ocean wreck
explorer  passenger

Reading Strategy
© Ask Questions
* How to Salf-Question T285

Read the Selection 7286-1204
Focus on Genre
Recognize Genre
» History Article, Interview
Use Text Features
» Headings
@ Analyze Text Structure
« Sequence
© Use Word Parts
» Prefines, Suffves, Compound Words
Reading Strategies
Preview and Set a Purpose
D Ask Questions

Reading Fluency
Intonation 1259
» Dally Fluency Practice POS0
@ Accuracy and Rate 1287

Language & Grammar

© Ask for and £
Give Information 4" CD 2 Tracks 9-10
7281, 1263

0 Use Present and Past Tense Verbs
T282-1283

Language & Grammar
@ Ask for and Give Information 7292
0 Use Regular Past Tense Verbs
= Introduce and Practice with
Transparency 45
and Grammas Routine PDS2

Build Background »
and Vocabulary
Student Book:
Reading and
Language
Learn Strategies »
Read, Respond, »
and Build Skills
I Build Fluency »
Language
Develop Language »
p—— T
. 5
ISIDE
m Information Report
Lessons span Selections 1-3.
Student Book: With Selection 1, students plan
Writing their research,

Maodel Study

Information Report
T180W-TIB3W

Writing Trait
) Focus and Unity
= Compare and Evaluate Writing Samples
T184W-T18TW

T279¢ Unit 5 The Drive to Discover

10 = Tested on Selection Test and/or Unit Reading and Language Test




Build Vocabulary Build Vocabulary
© Key Vocabulary 0 Key Vocabulary
* Review and Practice T295 = Practica with Routine 4 PO36
alarm famous search alarm famous. search
discover  ocean wreck discover  ocean wreck

explorer  passenger explorer  passenger

@ Academic Vocabulary
* Introduce and Practice T296-1299

EASY TO PLAN

)
Online PJ. .
o msdorccom |NSIDE

Go to
InsideNG.com
for a wealth of

Build Vocabulary

O Key Vocabulary
= Practice with Routine 3 PD41
alarm famous search
discover  ocean wreek

explorer  passenger

@ Academic Vocabulary
 introduce and Practice T298-1299

Online Planner

and Grammas Routine FD52 and Grammar Routine PD52

Grammar & Writing

« sequence «fact  «similar « interview
Reading Strategy Vocabulary Strategy
0 Ask @ Use Word Parts
* How to Self-Question 1295 * Prefies and Suffives T285
Return to the Selection 295 Return to and Extend Extend the Selection - -
Connect Reading and Writing the Selection 1296-T257 Listening and Llstenl_ng and
Critical Thinking Literary Analysis Conduct a Career Interview 1295 Speaklng
* Analyze and Interpret the Taxt @ Analyze Text Structure
« Draw Conclusions * Sequence
* Summarize Media/Speaking
witte About the ({2) View and Discuss Tianic Videos
« Why do you e
think Bab Baltard put his —|
life in danger to discover Titanic? T
echnology
and Media
Reading Fluency Reading Fluency Reading Fluency
Intonation 1289 Intonation 1259 Intonation 1285
* Daily Fluency Practice PDG0 = Daily Fluency Practice PD60 * Daily Fluency Practice PDE0
o Seli-Assessment 1295 @ Accuracy and Rate 1257 O Accuracy and Rate 1267
© Accuracy and Rate 1287 L] " w
Written
Grammar Grammar Language & Grammar -
© Use Regular Past Tense Verbs © Use Regular Past Tense Verbs © Ask for and Give Information Conventions
* Introduce and Practice with « Introduce and Practice with * Role-Play a News Conference 1299
Transparency 46 Transparency 47 Grammar and

Write About the Past 7265
* Write with Consistent Verb Tense
# Use Regular Past Tensa Verbs

Writing Trait
i Focus and Unity
= Evaluate Writing Samples and Raise the
Score TISEW-TISIW

Research Strategy
Plan Your Research
= Set the Ressarch Topic and List
Research Questions TI92W-T195W

Strategy

Sentence
Structure

Plan Your Research
= Locate Sources of Information (library, online
catalog. alphabetical order) TISGW-TISGW

D = Tested on Unit Writing Test ) = Tested on Language Acquisition Assessment

Selection Planner  T279d

MOVING STUDENTS TO INDEPENDENCE

The explicit instructional path helps
teachers deliver effective instruction
with immediate corrective feedback. It
supports students as they take greater
responsibility for their own learning
and achievement.

TEACHER SUPPORT

UDENT

resources, including
pacing plans in the

|
l Research Process

CONTROL




compelling content

Inspire the Desire
to Read and Succeed

Reading selections reflecting a diversity
of cultures, perspectives, topics, and genres
capture and hold students’ interest.

EAND
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CONTEMPORARY YOUNG
ADULT LITERATURE
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NATIONAL
GEOGRAPHIC

INFORMATIONAL TEXT

High-interest, visually-rich nonfiction from
National Geographic provides relevant
and meaningful contexts for learning.

Return to

Titanic

A Lion Hunt

MAKE IT REAL!

Videos and visuals

launch each reading
selection to build 5
background and spark =
interest. Students
see the hurricane
they read about in
“Fleeing Katrina.”
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specialized strategies

Built-in Access for All Students

On-page vocabulary and comprehension supports keep
English learners and striving readers moving forward.

Selections Divided
into Manageable
Chunks

Danger Ahead!
Titanic set off for New York. At first,
the ride was like a party. By April 14, the

ship was in the middle of the Atlantic
Highlighted Key

Ocean. That night, the weather was clear,
Vocabulary

and stars twinkled against the dark sky.
On the ship, people danced late into the
night. No one knew that danger was near.

Shortly before midnight, a sailor

Hulton archive, Getty Images: lllustration by Ken Marscha

Visual Supports
Labels, captions,
graphics and
callouts provide
multiple pathways
to learning for
English learners
and aid
comprehension
for all students

On-Page Glossary
Restatements of
difficult words and
idioms keep

students moving
through the reading

Key Vocabulary In Other Words

ocean ., a large body of
salt water
; crew workers
alarm n., a signal to warn
people of danger

290 Unit 5 The Drive to Discover

on lookout saw something in the
darkness. He knew it could be only

one thing. It was an iceberg, a floating
mountain of ice. The sailor raised the
alarm: “Iceberg ahead!” Next, the crew
tried to turn Titanic away from the
iceberg, but it was too late. Finally, the

ship scraped along the ice.

992, from Titani {rated History. A Hyperion/Madison Press book

passengers
in a lifeboat

A After the ship broke apart, it sank 12,000 feet to the bottom of the ocean.

set off for began sailing to
on lookout watching for problems




Water Rushes In

The problem did not seem too bad at mostly went first, but there was not
first. Then water started pouring into the enough room for everyone. When the last
ship, and nothing could stop it. The ship lifeboat was lowered into the water, there SELECTION
was going to sink! were still 1,500 people on the sinking ship. READING CDS

The crew tried to get help. They shot . .
Dramatic recordings

A Ship Torn Apart of student book
Soon passengers heard a terrible selections to model
fluent reading

off fireworks to attract the attention of
nearby ships. Crew members on those

ships thought the fireworks were for fun,
so they did not stop to help. sound. It was the sound of the ship ripping
Passengers began climbing into the apart. The ship sank just 20 minutes later,
lifeboats on Titanic. Women and children with most of the passengers and crew sill

on board.

A A newsboy in London sells papers telling about the disaster. The disaster shocked
people around the world.

Frequent
Before You MO_VE On Comprehension
In Other Words 1. Cause and Effect Why did the Checks

ship sink?

2. Explain What happened to the
passengers when the ship went
down?

. Inference Do you think most of
the people who lived through the
disaster were men or women?
How do you know?

attract get

ripping apart breaking into pieces
disaster horrible event

shocked surprised and saddened 3

Return to Titanic 291

Level C Student Book: Reading and Language
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focused and connected

Learn the
Fundamentals

Explicit instruction helps students
develop the reading and spelling
skills that lead to independence.

Routines

A consistent
routine introduces
each sound/
spelling

PAGE 10

instruction

1. TEACH SOUND/SPELLINGS

Start with phonemic awareness, use
the Sound/Spelling Cards, and then blend
and spell sound-by-sound

Lesson 8A R-Controlled Yowels /ar/ar; /6rlor

LANGUAGE AND LITERACY

OBJECTIVES

Learning to Read

* Dievelop Phonemic Awareness: lsolate Sounds
« Agsociate Sounds and Spellings: firior, fcior ©
= Blond Sounds 1o Decode Words

Spelling

= Spell Words with R-Controlled Vowels @

[ TEACH AND PRACTICE
ar or

) Complete Reading Routine |
(PD46) to intreduce farfar.

©) Repeat the routine to introduce férior. .
LI} smd_nnu need_ preteaching, use A Sound/Spelling A SoundiSpelling
Reading Routine 2 (PD48) Card 37 Card 38
Reading

Routine ] Introduce Sound/Spellings

férfar Jorfor
Ctep | Develop Phonemic Awareness
Insert the target sound in each blank

1. Tell students: These words have at the end. Say the three words car, far, jar or, for, nor

2. Tell students: These words have in the middle. Say the three words. park, hard, mark corn, port. starm

3, Tell students: | will say a word, Listen for If you hear it o the end, raise one hand, | car, tall, star, stand, | far, fat, storm, nat.
If you bear it in the midde, roise both hands. If you don't hear it at o, leave your hands down. | far, barn, back, park | horn, log. sport

Ctep 2 Introduce the Sound/Spelling

I. Display the picture-only side of the Sound/Spelling Card. Say the name of the picture
Have students repeat

2. Say the targes sound, Have students repeat
3. Turn the card over. Point to and name the spelling. Have students repeat
4, Give examples of words with the sound-spelling in various positions. art, barn, star or, part, for
5. Have students say the sound as they write the spelling in the air

Ctep 3 Blend Sound-by-Sound star horn

1. White the spelling of the first sound. Paint to it and say the sound,
Have students say the sound. Repeat for each sound/spelling before the vowel.

2. After you write the vowel spelling, blend the sounds through the vowel, sweeping your
hand below the spollings. Have ssudents blend the sounds.

I there are additional spellings in the word, repeat the process.
When the ward is complete, sweep your hand below it. Have students read it

-

Repeat the procedure for other words,

Step 4 Spell Sound-by-Sound

cart, arm, chart form, horn, sport

farm: Cows live ona

I. Say the word and use it in a sentence. Have students repeat the word, farm. cord: Plug in the cord
2. Guide students to segment the sounds in the word. Then ask: What's the first sound in W fart fend & faed fdi
the word? Guide students to match each sound to a Sound/Spelling Card and identify farm ¢ ord

the spelling. Say: Check the card. What's the spefling? Scudents may say the spalling and
then write it. Repeat until the word is complete.

Wirite the word on the board. Ask students to check their spelling of the word

M a student misspeBed the word, have him or her circle the word and write it correctly.

.

S. Repeat the procedure for other words car torn

T46a Unit 2 Make a Difference!

ou
ow

Teacher Scripts Sound/Spelling Cards

Facilitate the presentation of
phonics and decoding skills
with the transparencies.

Clear photographic images
introduce sounds and their
corresponding spellings.



2. BLEND AND SPELL WHOLE WORDS

Use the Transparency to model
and practice

Words with R-Controlled Vowels

« Transparency §7:
R-Controlled Vowels

B Alo availale
online and
on CD

Language Support
Talk through each picture
o develop meaning for
the words in the yeliow
bowes. Present the two
different meanings of the
words in lver 1-3. For
example, for lem |, say:
» Look. The people

form, or make. o stor

{trace the star with a

fanger), Here (paint 1o

the second picture)

is another meaning of

form. The pacture shows

ehree forms, ev kinds,

of art.

TEACH AND PRACTICE

) Blend Whole Words
Work through Step | of Scripr 57

) spell Words
Work through Step 2 of Script 57,

READ DECODABLE TEXT

©) Use Reading Routine 3 (PD49) to guide
students as they read Decodable Passage 3
for r-controlled vowels fariar and frfor:
= Out of Horm's Wy, p. 370

Check Understanding Have students read —
the word lists at the end of the passage.

* |f students have difficulty decoding the
text in the passage, review the steps of
Reading Routine | (PD46). Have them
practice reading individual words in the
passage, and then have them reread the
entire text

ON YOUR OWN

When a student’s reading indicates
understanding, assign the following
independent practice

3 Practice Book, p. 30

3. APPLY IN DECODABLE TEXT

~CCCO0CCOCCCOCOCOLOLO0OO000eeeeerececrcercceceeee

Seript 57 Procedure
1. Blend Whole Words

Model Use the top panel of the transparency to madel whole-word blending and structure
the practice for blending the key words.
= Point 1o the star and say: The ward star has three sounds, Listen whie I blend the sounds.
= Point to the 5. Slide your hand below wtar as you say: | eon blend the three sounds: Ao/ /o far
Now, I'm going to say the whole ward: star
* Hepeat. having students blend the word with you, Then have them say the word naturally
= Use the word in a sentence. Ask students to suggest other sentences with the word
* Repeat for horn, pointing ot that the letters or stand for bl
= Write the words at the right on the board. Have students chorally read each one. Remind
them to use whole-word blending.
Practice Guide students through items |-$, Read the text, pausing befare a word with or or
or 30 that students can blend the sounds as you point to each speliing, Then have sudents say
the whole word as you sweep your hand under it. Read the phrase or sentence with the word.
2. Spell Words
= Say: Star. | see the first star in the sky. Star, Have students repeat the word

* Have students say: /s Help them identify the matehing Sound/Spelling Card and the spelling
for the sound. Have students write the letter: 5.

* Repeat for /t/ and far! 30 that students have spelled the entire word,

= Wirite the word, and have students compare it to their spelling. Have them circle it i they
spelled it incorrectly and then write it correctly.

« Fepeat the steps to spell the words at the right,

Words for Blending

far fork

car storm

dart sports (3]
smart hornet

garden  horse

Words for Spelling

part torn

start thorn 0
yard stork

march narth

Language and Literacy  T46b

TRANSPARENCIES

play '

ICs

p |

Phonics and Decoding
Transparencies

Visually engaging to introduce
the basic skills and strategies.

Letter and Word Tiles
Used to introduce high

frequency words and model
blending at the overhead.

Level B Teacher's Edition

where | | "

Write-On/Wipe-0ff Boards
Enable all students to respond
in lessons by writing spellings
and words.

Use the decodable passages
in the student book and the
Tear-Out/Fold-Up Books

L= o
Commumnity

Bulletin Board

)

Tear-Out/Fold-Up Book

Sounds & Songs CDs
Provide audio support
for phonics and
decoding lessons.
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" foocused and connected instruetion

Learn the Fundamentals

Students apply the phonics skills in decodable text and then
read the Read On Your Own selection in the Student Book.
This selection is written with only pretaught high frequency
words and words containing previously taught
sound/spellings.

4. DEVELOP INDEPENDENT READERS

Read on your own again and again

Lesson 10, continued

LANGUAGE AND LITERACY

Kids can help other
kids in important

ways. Nadja,
OBIECTIVES Hafsat, and Craig
ek i show us how. Nadja helped kids in Bosnia. When Nadjs
;‘R:ml;:ﬁ'ﬁ:mv% 0 was a girl, ethnic groups in Basnia started a
+%e1 a Purpose

Literary Anabysis wits, Nadja was not safe, even in her house.
<A e P d Kids lived in fear. A lot of them were hurt.
Reading Fluency

* Read with Phraving .
= Ritad with Accuracy O Nadja started a radio show, She sang on
the air to give children courage. She also

et v ks Ty b b 1.
Sets a Purpose O setaPp o live throwgh a was, She hopes her books
P

Ineraduce the kids in the photos and view the will help end Fighting in the world.
map. Discuss what students know about the
countries shown, Then read aloud the text

in the orange box and use it to set a purpose

for Reading

for reading: Read to find cut how the kids in the
pietures are helping other kids.

€) Read the Selection
Use the suggestions below to conduct four
readings of “Kids Are Helping Kids."

Uses a routine
for Repeated
Readings

— —
[L Whisper | » Supportstudents s hey decode werdh. |
Eeatng g
[y U S H M -
. Partmer |+ Poowide intemave tondback for the
Reading Teredad itudents
s o S — W0 Uit 3 M Dot
5 :
Lo ';_':'"‘""‘ First h;.:a-. Se:nn:!:!:;:
Listen and Provide Feedback Have Read with a Partner H stadents
students read p. 50 aloud quiety, struggled in the firss read, have those
students a3 they read, and students who need extra help read
liszen for misread MM&' aloud with you
Ak S Hies Discuss Hard Word:
mkaisiatet el it
rdialoed Bl
selection words for students: group, EN RO
war, 1. VWhe: is Nadja? What did she do?
Summarize Errors and Reteach 2. Who Is Hafiar! What did she do!
W%’:-‘?-MHEI the 3, Whe is Craig! What did he do?
the Sound/Spelling Cards.
Ropaat the Procedure Havo
students read p. 51.
Kind of Reading Goals
1. Whisper « Support students as they decode words.
Readin . e : :
il 8 Provide immediate corrective feedback
to ensure accuracy.
.
2. Partner * Provide intensive feedback for the
Reading neediest students.
« Sum up the meaning.
3. Group « Review genre and discuss text features.
Reading « Assess progress for individual students.
4. Choral * Practice phrasing.
Reading » Check understanding.




Hafsat helps kids in Nigeria. She farmed
& group called KIND, The group teaches
chilidren thetr rights. Tt helps kids know how
to be leaders. KIND also helps women and
childeen get fair treatment,

Craig was 12 years old when he read that
many kids were made to work in hard jobs
for o pay. People treated them very badly.
He felt that these kids should not be made
to work. He formed & group called Free The
Children. Since then, his group has worked in
45 countries,

Think about how American kids can help
other kids niow, What would you do?

& Wit s s b Mg

) Develop Fluency

Phrasing Use the Practice Book 1o review
pauses borwoen phrases and sentences. Then
have students listen to the phrasing of the
model as they use the new vocabulary.

£ Fluency Models and Selection
& Reodings €D, Trock 2

Pair students to practice reading the
selection with appropriate phrasing.
Accuracy and Rate After several practice
sesssons, arrange for a timed reading, Mark
words the student misreads on a copy of the
passage and note the last word read in one

Builds Oral
Reading Fluency

timad readengs.
* Practice Book, p. 30

& Comg Sty v Crants

@ FREE THE CHILDREN
AP g i P et

Langange and Liwracy 83

Third Read

Group Reading

Review Gonre Pemind students thar
this is 3 blography that gives information
and facts about real people and events.
Teach Text Feature: Captions
Point to the captions under each
picture. Say: A caption tells cbout the
picture. Read each caption aloud. Ask
students how the caption helps them
better understand the phota,

* As you listen to studencs read, focus
‘on whether they have corrected the
commaon errors you noticed during
the first read. If they have not, repeat
the corrective feedback.

Fourth Read
Choral Reading

‘Choral Read Listen while students
read the selection.

1. Why was Madja unsafe in Bosnia?
(Theere was a war going on)

2. Wham does KIND help? (1t hielps.
‘women and children.}

3. How can you help other people your
age! (Answers will vary)

Checks on o

Comprehension,

minute. Calculate the words read correct
per minute. Have students graph their
performance and set a goal for improving in

Lesson 10, ved

LANGUAGE AND LITERACY

W
*Write in Response to Lirerature

RESPOND TO LITERATURE

Language and Literncy

Think About "Kids Are Helping Kids”

CHECH YOUR UNDERSTANDING
13, Make 3 chart Bie the ome below. Iachede indsrmation sbout ssih kid.

wha i“ -
e b
Hidaguah

) Check Your Understanding
Classify Details Road the directions aloud EXPANG YOUR VOOABULARY
Use the sample answers to model 2 i Tell id. Mow tell L
the chare based on the passage. Say: boe o the did e imharmatioss frem pour chart. Use some of thise
and phtdset

= First, Il read the questian ot the top of the
first eoharm: “Who Others?" The
first person in the articke is Noda, so 1T write
her nomme in the first row, I'T wiite the name
of another person in each of these spaces.
{Point to the second and third rows in
cotumn 1)

= The next column asks where the persan
helped. in Bosnia, 1o 1N write
Bosnia there. Fill in the lecations for the:
other rows using similar modeling. Then
model the completion of the other two
columing in the first row and guide
students to suggest what should
write in each box. e

When finished, have students give

information abeus each kid. Display

Expands
Vocabulary, and
Prompts Writing

Academic
Language Frames
Help students at
different language
and ability levels
participate in the

sparency T with the
Language Frames to support students
a3 they present.

©) Expand Your Vocabulary
Glve Information Read the directions and
go over the vocabulary in the green box. Use
the Example to model giving information
abous Nadga using the word pubfished.

volunteers to use other waords

and phrases from the vocabulary box to
give more informagion about MNadja. Hafsat,
and Craig.

©) Write About People
Paint out that the Bxample gives information
abeut how Craig helped others. Then ask
swudents to give information about a persan
in the passage or about someone they know
who helps others.
For students who need additional support in
writing, provide these question prampra:
= Who helps other people!
* Where does the person help!
= What does the person do to help?

briogihops  furrestment  hand jots

sang on the w1 vights Formed & group
- pbdinhes Fres the Oskdren
Frns & Madia published e Sooki
The book: tel sbout She war n owna.

m"_w"_'u"_'_L
T, Uhowse one of the kids from pages 30-51 or asather perion ysu know.
Yell how the perion makes 3 déference.
wumsens 7, Geaig gy bk i gy el 3 work i e .
e Formmand group calied Frow 2w Chidren.

57 e 7 blaie 8 Dencet

Transparency 7
Academic Language Frames

10

activity

T52 Unit 2 Make & Dilerence!

Level B Teacher’s Edition




focused and connected

Frontload Language for Success

instruction

A consistent and systematic plan for language development

and grammar provides essential instruction in forms

and functions.

1. TRY OUT LANGUAGE

Audio support and modeling to learn a
new language function

Language & Grammar

Ask for and Give Information

Bet e Fcts

Who dcovared the lost suig?
Frobert Ballad discovered the lost sh

d Tind tha ship?
he shi i 1085, He looked for it
Why s Titanie fameas?

Tinarse

wirs fumosss Bocise 1| was the bigges

MULTI-LEVEL STRATEGIES

Role-Play Support

| Beganning |

Students ask the questions As partners robe-play the

a0 st while you o 3 Inberview, aik therm 3 lew

more proficient sudent. adduional questions such
rwwers. Then as

= What are these? (poing to
1)

1D thee pice
w1 or key words to guide
ety wewnrs. Have
students repeat any difficuls
words after you

Have students add a few
quettice and inforrva-
tional responses to the
irtarview 1 they role-play.
Seggest thas ehey hock 3t
the pictures and captioe in
the seloction for ideas. For
example:

« How

many fret did Titankc
1000

* Wiy did Tiaamsc sk {1t hie
an ieeberg )

Leman 1

LANGUAGE & GRAMMAR

OWECTIVES
Lasguage Function

= Ak for and Goes Ikormation @

ing and Speaking

= Parvicipate in 3 Chant

= Lisen 1 andf Bikg-Play an intervee

CONNECT

0 Tip Prior Knawledge A it
dents to tell sbout 3 tme they asked
3 questien te find out infarmation

TRY OUT LANGUAGE

) Chant and Interview
To practice the question words, play
the chant on Track |, Then play the
interview on Track 1

“# Language CD 2, Trocks 1-2
Fer a reproducile script, see p. R7.

Review Question Words Fead the
inerview. Explain the type of snswer
thae goes with each question word
For example, 33y

= Use wheat 1o ek abeut o thing. The
anmwey i sbout Tanic

* Use bow to ask for en explanation
The anwer tefl what hoppened.

) Model the Language
Fanction
Skare the fallowing idess.

HOW TO ASK FOR AND GIVE
| INFORMATION

+ Decide what you want to know
hew an keberg coukd domage o shep

+ Use 3 quedtion word that asks for
Informatian: How cam an keberp
damage o shp?

+ To anawer, think sbout the facts
Ieekergh con be o3 bag o3 mountana
They are sold ice

* Give your answer: Titanic was
hege. bt the iceberg was even by
e Titaric It the keberg.

O Role-Play the Interview
Have students work in pairs
CIED Role-Play Suppert
Usa the Multi-Level Strategies
to help all students participste.

Multi-Level Strategies
Differentiate the
instruction for a range
of abilities and
language proficiencies

PAGE 14

2. LEARN GRAMMAR

Explicit instruction with “every student
response” and immediate corrective feedback

Lesson 1, ¢ d

LANGUAGE & GRAMMAR

DBIECTIVES
Language Fusction

gk for nd Givs inlormation @
Grammar

+ Une Pressns aned Puut Tense Verba

© Present & Past Tense Vorbs
Introduce Use the tme lne to ex-
plain that & vert shows when an ac-
tion happens. Read the rules and use
the examples to Burate when 1o
wse each temse. Say: Post tense means
the action happened earber in the pet
Present terde means # hoppens now

As you review the use of - for
[rESEnt tende. cONLIBSL with thes
perions: | hearn absut wsps o They
learn about ships, but My firend
learns about shipt

Develop more examples to contrast
the tenses: W looked et o model of
an oid ship yesterdoy. Today, we fook
a1 picnuves of it

Thon demonttrate the formation
of the past tense verbs learmed and
loaked

PRACTICE

O Practice Together GImmmm
For sach item, demoastrate how to
change the verb to the past tense
Say the verb and have students
repess. Then have the group choeal
read the sentence. adding the past
tense verd.

O Try It! cm

For each item, have students write

the pait tense form of the verb ona

card. Check for comectness.

* I scudents have not sdded -ed,
explain that they buve to changs the
werb to make it tell about the past.
Demonstrate how to add the end-
g Have them corvect the verb on
tho card

Then ask partners to read sloud

each semence and add the correct

pait tense verb.

Check Understanding
Have students tel you how 1o
change a present tenwe verb to the
past tense.

TI82 U5 Th

" Use Present and Past Tense Vi

Th terse, o (s, of i il Shows wh 0 At

Language and Gramaar, cos

e s

DAILY GRAMMAR LESSONS
Past Tense Verbs

nd Practice Cominue
ction of past tense verbs uing these
parencier. {Alio 106 the Gramemar
Instruction Routine on PDSL)

Apply Students wil apply thes grammar
shilly i itk and writing on . T299

P Page
[
[

n-tm

Language Transfer Issues

* Chimese, Hmang, and Vislnamess
Pase tense b indicated through context
ar by sdding & time elemens, but the verb
doet ot changs. Stedents may sy Lait
week, | wolk tn ichool

* Africam American Vernacular
Engllsh Provest tensa verks uie the
same form for a wbjects. Some students
ey say, for example: he go, he wobl, she
Have, she do. In ddicn, ARVE speskers
do not sbwars change verbn 10 thow pant
tense

I Language Teamsler Tramspaeency 22

Daily Grammar Lessons
Use transparencies to
teach and practice
grammar every day,
including attention to
language transfer



3. APPLY ON YOUR OWN

An authentic, communicative activity for
using the new language and grammar.

How 1o ASK F
L. When

Ask Questions =g * Acvdemic Language Frames

0 Begneng

IO incermediase
B Advanced

APPLY ON YOUR OWN
Explore the Ocean

) Ask For And Give
Information
Form Teams by Topie Ak stu-
dents what aspects of the ocean they
3re interested in 3 bt their ideas
Then have stusdents form veams with
34 members who shire an interest

Review Question Words and
Sample Quastions Work through
the chart to clanfy the kind of infar-
mation exch question ward ety

000 acsdemic Language
Frames Display Transparency 44
18 help students farm questicns with
standard word orders. Then brain
storm mare questions for each ques-
tion word

Create and Exchange Question
Lists Esch toam ther creates at
question for each question
trades Ity with snoeher

k the fists

¥ i 2 ceam's questions lack variety.,
say- Your [wha] questens are poosd.
Niow e & fwhy] qureition,

0 Use Present And Past
Tense Verbs
Focus on Verb Temse Femind
the verb in 2 sentence
en an actice hagpons
ough the examples to
clarify when to use each tense

Ask each srudent for an addaionst
example. Allow wait tene, snd
then randomly call on studenes to
respond

(D) Perform the Language
Function
As homework, have suudents find
Information to answer the questions.
Set 2 date for teams to present. As
students prevent, circulate and mons-
tor their ue of linguage
¥ M 2 student’s answers are oo Am
P t e detail, Say; Ted
O, Whet el €an you trl
% the '
¥ i the word onder i not standard,
reeadel and repeat with studeets

Langsags & Grammsr T283

Academic Language
Frames

Help students at
different proficiency
levels grow their
language

Level C Teacher’s Edition

=
| “Online Conep
-

Students will use the
language and the grammar
skills they’ve just learned
to discuss and write about
the literature.
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focused and connected

Focus on Vocabulary

instruction

Direct vocabulary instruction fuels students’ development

in reading, writing, listening, and speak
to success all across the curriculum.

ing, and leads

Consistent Teaching
Routine

Delivers an explicit
path for making
words memorable

Multiple Paths for
Learning

Use the picture,
pronunciation, and
student-friendly
definition to
introduce each
word

PAGE 16

KEY VOCABULARY

Learn the words critical to understanding
the reading selections.

Prepare to Read

2. Study the example.

Key Words

alarm (u-larm) noun
page 290

An alarm warns people of danger. A
smoke detector is one kind of alarm.

famous (fa-mus) adjective
page 288

Something that is famous is very well
known. Many people have seen the
famous Statue of Liberty.

Base Word: fame

search (surch) verb, noun
page 292

1 verb When you search for
something, you look for it. You might
search for something you lost.

3. Tell more about the word.
4, Practice it. Make the word your own.

Learn Key Vocabulary

Rate and Study the Words Rate how well you know each word. Then:
1. Pronounce the word. Say it aloud several times. Spell it.

discover (dis-ku-vur) verb
page 202

To discover means to find something
that is lost or hidden. The boy
discovers a starfish at the beach.

ocean (o-shun) noun
page 290

An ocean is a large area or body
of salt water. Oceans cover most
of the Earth.

wreck (rek) noun
page 293

A wreck is what is left aftera
crash. A shipwreck is a broken
ship that crashed.

Rating Scale

1 = | have never seen
this word before.

2 = | am not sure of the
word's meaning.

3 = | know this word
and can teach the
word's meaning to
someone else.

explorer (ik-splor-ur) noun
page 292

An explorer travels somewhere to
study something. Explorers find out
what is special about a new place.
Base Word: explore

passenger (pa-sen-jur)
noun - page 288
4\ |

When you ride in a car, boat, or other
vehicle, you are a passenger. The
bus driver took ten passengers to
the school.

Practice the Words Make a Study
Card for each Key Word. Then
compare your cards with a partner's.

wreck
What it means: what is left after a crash
Example: car after an accident

Mot an example: new car

! _ Study Card
2 noun A search is the act of looking
for something.
284 Unit5 The Drive to Discover
Level C Student Book: Reading and Language e

Interactive Practice




Connect Across the Curriculum

Literary Analysis

Analyze Text Structure: Sequence

Academic Vocabulary

» sequence (sé-kwens) noun
The sequence of events is the order in which
the events happen.

How Is Writing Organized? Some writing is organized by time. Time words
show when things happen and help readers put events in sequence .

Practice Together

Note Sequence As you read the passage, use the time words to identify
the sequence of events.

On April 10, 1912 . . . Titanie set off for New York.
At first, the ride was like a party. By April 14, the ship
was in the middle of the Atlantic Ocean. That night,
the weather was clear. . . . Shortly before midnight, a
sailor on lookout saw something in the darkness.

Make a Time Line The time line shows events from “Return to Titanic.”
What happened April 10, 19127 The answer is listed under the date.

Time Line
April 10, 1912 April 14, 1912
4 )
) ¢ ?
_-llll.

Titanic sets off for New York.

Sometimes several important events occur on the same date. Reread the
part of the text that describes the events of April 14. Use the time words to
identify the sequence. List these events on the time line.

Try It
Finish the time line by rereading the rest of the text and using the time
words. Be sure to add the discovery of Titanic.

Internet InsideNG.com
© Find out what has happened with Titanic recently. Add to the time line.

Give an Oral Presentation Use your time line to tell what happened to
Titanic, in sequence . Use time words to tell

* a date or time, such as April 14, 1912 or at midnight

* the order of events, such as first, next, and then.

4

296 Unit5 The Drive to Discover

ACADEMIC VOCABULARY

Learn the words that are commonly used
across subject areas.

g

Students learn
academic
vocabulary in the
context of a lesson
and then use it
again and again

Academic Vocabulary

Use the Make Words Your Own routine :2;::’"“:3"1’

(PD33-PD45). I

1. Pronounce each word and have students
repeat it.

2. Study Examples—Read this student-friendly definition: A
sequence is the order of things. Sequence can tell about the order in
which things appear or happen. Provide examples:

* sequence We will put the

pages in the right sequence. What It Means
| liked the sequence of the
acts in the show. | order of things |
3. Encourage Elaboration— L
Use a prompt: | sequence |
* sequence MName two or T~
more things that happen pages in a clothes in the
in sequence book laundry
4. Practice the Words— Evample Non - Example
Create a Word Map.
Word Map

Academic Vocabulary Card
from Teacher's Edition

Level C Student Book: Reading and Language

PAGE 17



ocuse an connecte Iinstruction

Focus and Repetition
to Learn Powerful Strategies

Explicit strategy instruction starts each unit. Across the three
selections in the unit, students have multiple opportunities
for review and application.

VOCABULARY STRATEGIES

Focus on Vocabulary

Use Word Parts Practice Together
Words that share the same base word look simiar, But a prefix or a suffix Fand 6 passaghs sioukl. Lok at secl tiastined Wort Fnd the word Some Word Parts
added to a base word makes a word with a different meaning. jparts. Put their meanings together to figure out the meaning of the Profix: dis- means “the
underfined word. opposite of”
EXAMPLES

The prefix re- means “again.” The suffix -ful means “full of.”

S0 Much to Discover on

| base word | base word
f =y !
e+ use = reuse use + ful = useful
Reuse means “1o use again.” Useful means “full of use.” . i
A eople huve often gone Lo What lies at the bottom of
new places becase they the ocean? Wit treasures

want to discover something
i b many

are hidden deep in the earth?
who ask thoughtful

il

How the Strateqy Works

When you read, you may come 10 8 word you don't know. Look for word things. It can be a place that qquestions like these sometimes
parts to help you understand the meaning. someone sees for the first tme. fiew! imprortant answers. They
EXAMPLE We reuse paper bags. It can be art that was lost for write about their lindings so
i thousamds of years. It can even peapbe in the workd can leam
1. Look closely at the word to see if you know any of the parts. b s ey I, P

2. Cover any prefixes or suffixes. reuse

3. Think about the meaning of the base word.

4. Uncover any prefises or suffises and determing their meanings. rf' "'
5. Put the meanings of the word parts together to understand the -

whale word. Be sure the meaning makes sense in the passage. Read this passage aloud. What is the meaning of each underlined word?

How do you know?
Use the strategy to figure out the meaning of each underlined word.

is it like o climb M. Everest, the world's tallest o —, Dive into Monterey Bay
v Samantha Larson, an 18-year-old from California, 4 | see the saffix -ful In this Mﬂ»l oeean floors on
to0 deep for a humay

» and several helpful guides made word. I'll cover it. There
During the climb, they often had to test and retest s the base word help. reach. But in Monterey Bay, a robot

the climb

their equipment to make sure it was safe. After a month of climbing, ;‘r‘:ﬂ;“’:ﬂ“m il ol travels to the very bottom of the sea
+ -ful means . i . ’
they reached the top of the mountain, What a joyiul occasion! 'hlnﬂillp'" to learn about life down deep, This
5 little traveler takes pletures of
unusual sea creatures, inc e A Toe '“r:‘n ﬁ"‘ll;""d'“ from a
[/ REMEMBER You can use the meanings of word parts to figure cut the onie that sends out o glow-in-the-dark
meaning of an unknown word. clowd to scare away its mies! The robot has also placed a tool on
the ocean floor to learn about earthguake “hentists are hopeful
Academic Yocabulary that they will gather & lot of valuable information from this robot.
« similar {sl-mu-tur) adfoctioe
Things that are similar are
almast the same.
278 Unit 5 The Drive to Discover Focus on Vocabulary 279

Level C Student Book: Reading and Language

Students apply the vocabulary strategy with each reading selection.

Vocabulary Study Suffix | Meaning

a1, -or | ooawho
Vocabulary Study LIS Use Word Parts e 7] Vocabulary Study Profix | Maaning
dis- the apposil dis- | opposite
| | ous full of, having
Use Word Parts un- not; the Academic Vocabulary - ke, having that o Use Word Parts mid- | midce
| | opposite of s record (ri-kord) cerh . mis- witeigly
Academic Vocabulary -able can be don) Torecord means o put something in writing, Academic Vocabulary ey before
« gimilar (si-mu-fur) adjocrive ey one who s record (ri-kord) verh  pree
Things that are similar are almost the sue. t = ~r When you add a suffix to m| ’_’.T| To record means o put something in writing. super
a base word, you change = A :
Words that share the same base word can look similar. But a prefix ora | the meaning, color  + ful = colorful A prefix can be added to the beginning of a base word. It changes the

suffix changes the meaning of the base word. For example: word's meaning.

* pack means "to put things in a container.”

The suffix -ful means “full of,” so colorful means “full of color.”

* packer means “someone who packs,” because the suffix -er means Spelling Rules
“one who.” 1. If the suffix begins with a consonant, make no change to the base word = misjudge
* wnpack means “to take things out of a container.” Explain how the unless it ends in -y. The prefix mis- means “wrongly,” 5o misjudge means “to judge wrongly.”
meanings of the word parts add up to this definition, hope + -ful = hopeful beau\‘y’ + -ful = beautiful ; & 7
Build Words Start with a base word and then add a prefix from the list to
Figure Out Word Meanings Work with a partner. Cover the prefix or suffix | 2, If the suffix begins with a vowel, you may need to make a change, make a new word, Record each new word you make. Keep the spelling of
in each word, Find the base word. Uncover the prefix. What does it mean? famg + -ous = famous  shing + -y = shiny hunt + -er = hunter the prefix and the base word the same. Say what the new word means, and
Then put the meanings together and write the meaning of the word. use it in a sentence.
1. sailor 3. explorer 5. lovable 7. visitor Build Words Add a suffix to each base word. Use the chart above. 1. star 3. way S. agree 7. cook
2. disappear 4. unclear 6. comfortable 8. hopeful Recond the new word and use It n a sentence, 2, night 4. trust 8. spell 8. market
1. courage 3. plenty 5. carve 7. visit
2, dirt 4. work 6. danger 8. faith —r

Vocabulary Study from Level C Student Book: Reading and Language
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READING STRATEGIES

Reading Strategy: Ask Questions

Do you ever wonder about something when you read? Do you ever get
confused? Then ask yourself a question, and look for the answer in the text.

Reading Strategy
HOW TO SELF-QUESTION

1. As you read, ask yourself questions about the text.

2. Ask questions based on the 5Ws and H: Who?, What?, When?,
Where?, Why?, and How? Write your questions on sticky notes.

3. To find the answers, you can usually reread or read on. If the
answer is not in the text, look in another resource or ask
someone else.

Strateqy in Action

Here's how one student asked guestions.

The Wonder Ship

How big was
Titanic? . .

On April 10, 1912, hundreds of people packed
It was as long
as four city  a dock in Southampton, England. They came to
blocks.
N see Tilanic, a ship that was about to leave on

i its first trip. And what a ship it was!
To answer, |
just read on.
The answer is
right there.””

Titanic was the largest ship in the world—
as long as four city blocks. Many people called

it the “wonder ship.” It was like a floating

palace, with a swimming pool, carved wood, %9_‘”"'5
Titanic such a

and fancy gold lights. It also had many rich and  great ship?

famous passengers who wanted to be the first t had a pool
and fancy
things.

to ride on this great ship.

Practice Together
Reread the passage about Titanic and ask yourself two questions. Follow
the steps in the How-To box. Put your sticky notes by the text above.

“ 7o answer, |
had to reread
the text.”?

Prepare to Read 285

Level C Student Book: Reading and Language

Reading Selection

Repetition
Across Genres
The same
strategy is
taught three
times in a unit

Uses the Text to
Teach the Text

Active Learning
Students use
sticky notes to
engage with
the text

PAGE 19



focused and connected instruction

Apply the Strategies in Reading

Explicit instruction maintains the focus and guides the application
of the pre-taught strategies in the reading selections.

Lesson 2, continued

© The Wonder Ship

Om April 10, 1812, hundreds of people

READ

packed a dock in Southampton, England.

Clea rly Stated They came to see Titanic, a ship that was
R R s OBJECTIVES ) i 1 5 3 L
Ob]eCtheS Vocabulary about to leave on its first trip. And what a ,
*Use Key Vocabulary @ ship it was!

+ Strategy: Use Word Parts

Reading Strategies

* Plan: Set a Purpose world—as long as four city blocks, Many

+ Ask Questions: Self Question §

Literary Analysis

* Analyze Text Structure: a floating palace, with a swimming pool,
Sequential Order @

Reading Fluency

* Read with Intonation

Titanic was the largest ship in the

people called it the *wonder ship,” It was like

carved wood, and fancy gold lights, It also

had many rich and famous passengers

who wanted to be the first to ride on this

great ship. 0

@) Set a Purpose
With students, read the heading on
p. 288 and look at the photos. Set
the purpose for reading: Find out
why Titanic was called “The Wonder

Ship.”
ACTIVE READING
eading strate ead aloud the text and photo cap-
Reading strategy Read al p p
instruction moves tions on pp. 285-263.
from Model, = ) Reading [ wooe: FGume Ameia —
to Guide Self Question & One of Titanic's grand stabrways
’
Model for students how to self ques-
to Apply tion while reading and how to look
for answers W rereading or "eadi"s Hey Vocabulary In Other Words
on as necessary. famata adj, very well known plrhlrd a d!m-l filled the place
ot who where a ship stops
MODEL Say: ’::ﬁ'.ﬂf:.;.‘.‘.N.'.h-|..:-|.-_ _‘I“I,'I palace fiouae that is very large

F it ot OF G and fancy
+ If I'm confused about something ciimibieiobi
I've read, | can ask questions.

+ | know that questions begin with
words such as Who, What, 288 Unit 5 The Drive to Dissover
When, Where, Why, and How.
One question | have is Who was

able to use the upper deck? MULTI-LEVEL STRATEGIES b

* I can find the answer by reading

labels and captions. | see that &
onkifkch Sastangars oeed the Reading Strategy Support

per dok | Beginning |

Now have students reread pp. 288~ Write question words on i Provide sentence frames: | Encourage students to ask
289 and use sticky notes to record individual index cards. Have  © ypore s the » i questions with Why and
questions and answers of their own. students take turns drawing : \wpere did the 3 : How, such as:

d at a time. E ; ) :
[ Reading Strategy Support i { Whenis 7 i Whywas 7

Use the Multi-Level Strategies Provide basic sentence : When are ? : Why didn't f

to help students at each proficiency framas to halp ‘ft';jd‘?““ C€re" : Tell students to use a E"““' d'd“ ? 2
level ask and answer questions, ate questions of their own:  frame to ask a question  ; How could 7
Whois 7 : about the pictures on : Have students use informa-
Who are 7 i pp. 288-289. Have them  © tion from the photographs,
What is ? ¢ use information from the  : labels, or captions to answer
What are ? : photographs, labels, or : the questions and then
¢ captions for answers. : elaborate on their answers.

o’

T288 Unit 5 The Drive to Discover

Level C Teacher’s Edition
Multi-Level Strategies
Provide additional
supports for students
at different levels
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© Vocabular¢ mImDmas=s

¥ Titane loft England for Now York In Use Word Parts

1912. Poor passengers had to stay
In the bower decks. Only the rich . . .
could use the top four dechs. Call students’ attention to famous in
the last sentence on p. 288. Model
how to figure out the meaning of

this word.
| MODEL Say:

* If I'm not sure what famous means,
I'll cover the ending to see whether
I can figure out the base word.

The base word is probably fame.
The e was dropped when the
ending was added. The ending
-ous means “with” or “having.”

So, famous means someone who
has fame or someone who is well
known.

Knowing this meaning and then

‘ rereading helps me understand that

.

many of Titanic's passengers were

rich and well known.
Encourage students to look closely
at any unknown word to see if it is
made up of a base word and a word
part that they know. If so, they can
put together the meanings to figure
out the unknown word.

Text Structure: Sequence
Point out that p. 288 describes a
single moment in time and gives the
date. Think aloud: It looks to me as
though this article will tell about the
events in order. I'll expect to see more
dates. | can use them to relate all the
events. Ask students if they expect
to see other time words and confirm
when you turn to p. 290.

Before You Move On

1. Detalls What made Titanic a
fk|.1||'|gI palace?

2. Text Features What information
0 you learn from the caption on

Retumn to Titanic 308

READING FLUENCY [

Intonation Fluency
Routines

The fluency practice for this

selection on p. 580 uses a passage

from “Return to Titanic" to help

students practice appropriate intonation. Use the
instruction on p. 565 to teach or review the ele-
ments of fluent intonation. Then have students listen
to a fluent reading of the passage on the Reading
Fluency CD (Track 13) and use the Fluency
Routines on T580 for daily fluency practice.

(See also PD59.)

CHECK UNDERSTANDING

() Before You Move On
1. Details Answers will vary but
should include references regard-
ing Titanic’s riches: a pool, gold
lights, and carved wood.

P If students have trouble answer-
ing, ask them to reread the last
paragraph.

| 2. Text Features You learn when
and where Titanic sailed. You learn
that rich and poor passengers

J stayed on different decks.

Return to Titanic  T289

Vocabulary strategy
instruction moves
from Model,

to Guide,

to Apply

© Vocabulary mnQETmEEmT:
Use Word Parts

Point out the word finally in the last
sentence on p. 290, and have stu-
dents use word parts to access its
meaning.

GUIDE Say:

= Cover up the -ly in finally. Now
you can see the base word final.
What does final mean? (the end,
the last one)

The -ly at the end is a suffix. It
means “in that way.”

* Use the meaning of the base
word final and of the suffix -ly

to tell what finally means in the
sentence.

Allow "“think time” and ask
students to signal with a
“thumbs up" when they have
their answer ready. Then call on
a student to give the meaning.
(in a final way, or in the end)
Restate the sentence: In the end,
the ship scraped along the ice.

Encourage students to try this strat-
egy when they meet other unknown
words.

© Vocabulary mmEnQrzsa
Use Word Parts

Prefixes and Suffixes After read-
ing, have students explain how they
figured out the meaning of an affixed
word in this section. Some possibili-
ties on p. 292 are:

* explorer
*  scientist
* impossible

APPLY Say:

* Find a word that has a suffix or a
prefix.

* Tell me how you used the meaning
of the word part to figure out the
meaning of the whole word.

Regular routines for
fluency practice

Red arrows indicate
tips for modifying
instruction when
students need
additional support
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focused and connected instruction

Make Connections and See Learning Grow

Students use their new vocabulary to discuss and

write about the selection.

PAGE 22

Students demonstrate
comprehension

by summarizing or
retelling the selection

Questions prompt
higher order thinking
and the use of
academic language

Students assess their
fluency and use of
the reading strategy

Students review
Key Vocabulary
orally and in writing

Students write in
response to literature

Connect Reading and Writing

CRITICAL THINKING

1. SUM IT UP Make a card for each
vocabulary word, Use at least five
of the words to explain how Ballard
explored the ocean to find Titanic.

4. Interpret Robert Ballard says,

Whiy or why not?

famous READING FLUENCY

Intonation Read the passage on page
580 to a partner. Assess your fluency.

pasaenger

1. | read
a.greal b, OK

2. Analyze Describe Titanic to a friend. 2. What | did best in my reading

Use details from the text to give a was
clear picture. Tell why Titanic is
famaus . READING STRATEGY

Conclusion Which picture best shows
wiy 50 many people wanted to search
for Titanic? Support your conclusion.

Ask Questions

How did you find the answer to
a question you asked during
reading? Tell a partner.

VOCABULARY REVIEW
Oral Review Read the paragraph aloud. Add the vocabulary words,

Maost ships are safe, but some ships face terrible danger. Sometimes there
Is no waming or and a ship crashes inta recks. The ship may sink into
the The may lose their lives. People may far the
of a lost ship for many years before they it. An whao

studies a well-known, or . shigwreck can leam new information,

Written Review Imagine you are an explorer, diving to see the wreck
of Titanic, Write a journal entry about it. Use five vocabulary words.

N
\ WRITE ABOUT THE @
=

Explore the Drive to Discover
Why do you think Robert Ballard put his life in danger to discover Titanic?
Read the selection again. Support your opinion with examples from the text.

“Information Is lost if you take things
away from the wreck.” Do you agree?

€. not very well

Vocabulary Pretaught
e Key Vocabulary

Return to Titanie 285

Level C Student Book: Reading and Language

Can You Fegy
THE THUNDER?

Earth, Sun,

“

Lexile®: 280L
Genre: Classic Fiction
Length: 64 pages

Leveled Library

LN ]
Lexile®: 560L

Genre: Contemporary Fiction
Length: 228 pages

XX
Lexile®: 750L

Genre: Contemporary Fiction
Length: 214 Pages

Three titles per unit at different reading levels provide for student

choice and independent reading.

Content Library

One title per unit offers the
ability to extend reading into
the content areas as well.



Egnline Coach

N

The Inside Online Coach® is interactive software specifically designed
to give students a private, risk-free way to develop reading skills, practice
pronunciation and fluency, and build vocabulary.

SOFTWARE
BUILDS ACHIEVEMENT
AND ENGAGEMENT

Book Pages 12 - 24

Student:

f | Microphone:
e —

of Contents

LEVEL D _
[y Faier HITcHING The Online Coach
IS - | eoints | Stats . .
i includes literature

| Points | Gogl L
Selections / . a Rlde selections from the

Hitching a Ride Student Edition
LAFFF

Kids Are Inventers, Too

Becin Now -

The Online Coach Table of Contents

© renp siLENTLY [

e Comprehension questions

i Read
| Silently

| B

W|th |mmed|ate feed back Brightly colored fish swirled around | hitchhiking” camera would go where the
Greg Marshall as he glided over the reef. He | shark went. It would record what the shark saw
[} Vocabula ry Supports !’r;’- checked his air supply. It was almost time to 4 and did. (€]
| e end the dive. Then he saw the shark. It was | Greg's idea became an invention called
| swimming right toward him. The shark came | Crittercam. Crittercam is a camera that shows
e LISTEN closer, and closer . . . us the secret lives of ocean animals. It's a way
Greg held his breath as the shark swam 1o swim with them without scaring them. [£]

past. That's when he saw the remora on the

® Professional models of
fluent reading

shark. A remora is a long, skinny fish. It has a

@l‘h, My structure on its head that looks like a suction
Recording

@ Start
Fresh

cup. This allows it to attach to other fish.

e Text highlights to support
reading along

© recoro

¢ QOral reading fluency
practice

Greg could not stop thinking about what
he had seen after the dive. He wondered
if a camera could be stuck to a shark, like

a remora. If he could figure out how to do

that and get the camera back. he'd see the A remora hitches a ride on a shark.

ocean from the shark’s point of view. The

4 l Table of |
Contents

* Ongoing fluency
assessment The Online Coach Selection
PAGE 23



ocuse an connecte IiInstruction

{ —Online Coach

N_—

Vocabulary Supports

An extensive glossary is available with a click. In addition to the
textbook and vocabulary supports, the Online Coach glossary contains
entries for idioms, pronoun referents, and other words and concepts
that may be especially difficult for English learners.

0 Student: Microphans:
B [amar Clayton g %
attach
Substitutable
Brightly colored fish swirled around p— GH (verb) Def|n|t|0ns
r
Greg Marshall as he glided over the reef. He % Su pport
lﬂ checked his air supply. It was almost time to Understanding
E . end the dive. Then he saw the shark. It was ape to attach a poster to your wall. And Vocabulary
Listen swimming right toward him. The shark came DeVelOpment
closer, and closer . ..
7 e ()'rleg w his breath as the shark swam
-_- past, That’s when he saw the remora on U
Record
cup. This allows it Qother fish.
Greg could not stop thinking about what
he had seen after the dive. He wondered
if a camera could be stuck to a shark, like
a remora. If he could figure out how to do
that and get the camera back, he'd see the
ocean from the shark’s point of view. The
Espaiiol
.i. Table of
- Contents
Embedded
The Online Coach Glossary Comprehension
Questions

A Student:
& Lamar Clayton

Immediate Coaching
Feedback

Frequent comprehension questions
focus student on key parts of the
text. Coaching feedback lets students

What gave Greg Marshall the idea about how
he could see the ocean from the shark's point
of view?

“hitchhiking"” camera would go where the
shark went. It would record what the shark saw
and did. [

Greg's idea became an invention called

O aremora

O acamera
H H Crittercam. Crittercam is a camera that shows
falter, recover, and build confidence.
! ! & ashark us the secret lives of ocean animals. It's a way
O areef to swim with them without scaring them. [

When | didn’t get
the answer right, the Coach
gave me hints to help me
understand and get it right.

— Devin, age 12
(4th grade reading level)

HINT:
No. Greg Marshall was interested in the ocean
animals. One ccean animal inspired him. Read
about the animals he saw. Then, try again.

A remora hitches a ride on a shark.

<}

The Online Coach Quiz Questions

Coaching Feedback

PAGE 24
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Hitching & Ride
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Your Powar
Points: g0 o1 155, oo
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Students get immediate feedback on fluency. Words are
pronounced if the interactive software detects that a student

is encountering difficulty. A

\ Readin,
\[’tjwnrg '

35
e e o kG

W e

visual record of oral reading B o Je
performance is immediately U ey avr——

available for the student silently that need
and teacher. furhier practlcel “hitchhiking™ came
A ) shark went. It would @ -..r,y Again k saw
Students monitor their N /8 | anddid. @ @ Nl foord
. . o | R Not Yet
progress and receive Reading — | Gregsideabeed Tt J
. Listen | Crittercam. Crittercam is a camera that shows
Power Certlflcates that awa rd us the secret lives of ocean animals. It's a way
poi nts for Comprehension and __!.. _.'— to swim with them without scaring them. m
show the current fluency rate I . _ |
. A remora K i 3 |
(words correct per minute or trctuve chl s hoeE etk suction |

WCPM) and the fluency goal. 3
Greg could not stop thinking about what

he had seen after the dive. He wondered

if a camera could be stuck 1o a shark, like

a remora. If he could figure out how to do

that and get the camera back, he'd see the A remora hitehes a ride on a shark,

ocean from the shark's point of view. The

"\ Table of

The Online Coach Fluency Feedback

Student: L=
8 Level: Level D
Reading Fluency: Student Report s G
Teacher: Morz
School: Bay ¥
| A WCPM by Montt District: Vista
Powerful reporting
E A tools are available on
e Inside Teaching to track
§ | / — Eienoy comprehension, fluency
2| rate, and time on task
g o through the school year.
g GIMM Oct09 Nov09 Dec09 Jan10 Feb10 Mar10 Apr10 May 10 Jun10 Jul10 Aug 10
Maonth
|M¢ Fluency Detail
Last Reading
S.L::I(an Titte Osre | Selection Dot me A?:r::!
Date Laxae Cormcte || hecimey WePM werm) || weem)
Setting Rate
02007/09  Hitching a Ride bl 600 3 a0 T0% 8s 127 ‘ 69
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Focus on Genre to Build Reading and
Writing Power

A highly-crafted approach connects genre study
to comprehension, literary analysis, and writing.

> 1

Learn About Genre

Apply in Reading

Apply in Writing

OBJECTIVES

Vocabulary

* Use Academic Vocabulary: organize,
sequence

Literary Analysis

*+ Analyze Text Structure: Sequential
Order; Main Ideas and Details §

@) Tap Prior Knowledge Describe
the events of a recent assembly in
sequence. Ask students to tell

Text Structures:

* Main Idea and
Details

Focus on Genre

Organization of Ideas

» In Sequence
) » By Main Ideas and Details

remember details.

How It Worke

Study this example and watch for time words .

In fiction and nonfiction, writers organize their ideas in different ways.
Understanding the organization will help you follow the writer's ideas and

Before you read, preview the text to figure out the topic and see what type
of writing it is. This will often give you a clue to the organization,

In Sequential Order A wriler may want you to understand the order in which
events happen, If so, the writer may organize ideas in time sequence .

about another activity in order. Say: - :;'Im asinlty andl T s b G G ¢ e ek e
; iy : . miy family and I went to the Grand Canyon Caverns
Wiiters diii;:l‘gﬂ;m their Ided!: n in Arfzona. 1 didn't know what we would find. First, we took an ‘:::::“ﬂ*m
£oquence when they want you elevator ride down 210 feet underground, Then we walked into the afer  next
understand the order of events. huge cave. During our © a scientist told us that the bones and finally  soon
Focus Tell students that in this unit " prints from animals thal i long ago have been found there,
they will learn to recognize the or-
ganization, or structure, of texts. Ordered by Main Idea and Detalls Sometimes writers want to explain
something. A writer might state a main ldea and then provide several
details to explain more.
TEACH/MODEL e
€ Organization of Ideas e Srsind Camvon Cavems = :
Introduce Read aloud the introduc- Sclentists have ISR Inatls.the: G’“"d_(“"“'"" I
= As an el el hiow Caverns. They found prints and bones of the giant ground sloth
_K_Ion' e, €xp . and now know more about this extinet animal. Sclentists have also Detalls
At the be in n | n Of H?“’ '_39 We Use WaFcr. from . dizcovered a dead but well-preserved bobeat and a new type of cave
9 9 Unit 2 is organized with one mam ericket. What will they discover nesxt?
each unit, students idea—the uses of water—and details
that explain the uses, such as farming =
learn about an aspect and power.
of genre—in this case, sromemti g
(3] How It Worke To organkze is to put things in a certain onder,
Taach Saquential Brder Read the s of v e i
° Seq uential Order introduction and the passage aloud e events hagipen,
as you draw a time line to record
the events. Reread the text and have
students note the highlighted time 306 Unit 5 The Drive 10 Discover
words. Add them to the time line.
Teach Organization by Main \
Ideas and Details Read the pas- Academic Vocabulary Vocabula
sage aloud. Reread the first sentence Use the Make Words Your Own routine (PD33). Routine r"
:2‘3,;:?:1_:::}::;5 ":Z m::: l::,:t 1. Pronounce each word and have students repear it
ite it e diagram. Poi = i
t the details. H tudents refe 2. Study E I read the student-friendly
O I A A e ] definition above. Provide additional pl What It Means

PAGE 26

to them to help you build the tree
diagram.

C the Organizati Say:
Both of these passages are about the
Grand Canyon Caverns. Bath are writ-
ten to inform, but their organizations
are different.

In the first, the writer wants you to
understand the order of events, so he
organizes ideas in seq

In the second, the writer wants you
to understand the discoveries in the
caverns, so she uses one main idea
and supporting details.

T276 Unit 5 The Drive to Discover

+ organize | am going to organize my desk.
3. Encourage Elaboration—Use a prompt:

* organize How do you organize your clothes!
4. Practice the Words—Create a Word Map.

fall 1

using the ing F

Repeat for
* We will put the pages in the right sequence.
Use this prompt to encourage elaboration:

* MName two more things that happen in sequence.

| arrange in a special order |

nrganiz.e
put everything clutter up
on my desk my desk
in order
Example Non-Example
Word Map




Practice Together

Read the following passages aloud. As you read, listen for clues that show

how each is organized,

A Rainy Discovery

Walw Peck discovered a
cave one rainy night
in 1
friends when he slipped and almost
fell into a large hode. The next day,
he returned to the spot with his
friends. They tied a rope arc
and then lowe

7. He was going Lo visit some

el

e MAN'S W <

him into the hole, The man went
down 150 feet. Finally, he reached
the floor of the hole. The rocks in
the cave sparkled like gold, Soon
many people knew about Walter
Peck's discovery—now called the
Grand Canyon Caverns.

Try It!

Read the following passages aloud. How is each passage organized?

How do you know?

Summer Vacation

I ast summer, [ went ona
v J Lo Arizona with

we went

into the Grand Canyon Caverns. It
was dark and my little brother got
seared, The next day, we went for
a hike above ground. The desert
sun was very bright and hot—even
the lizards stayed in the shade! On
the final day, we took a horseback
trip. We rode to a waterfall. The
horses were very friendly,
waterfall was cool and beaotiful.

A Visit to the Grand
Canyon Caverns

M:my visitors see fascinating

sights as they tour the Grand
Canyon Caverns each year. They
ake an elevator 210 feet down to
view the caverns. They enter the
main room, which is bigger than a
football field. As they explore the
caverns, they see Snowball Palace

and The Giant's Keyhole, Visitors
also learn how the caves were
formed during the past 35 million
yrars!

Exploring a Cave
Explurtng acave is alot of fun,

il and leaves your hands free.
You should wear waterproof shoes

bee: be wet—some

and wate 5.
Make sure you have warm clothes
and plenty of snacks. A hackpack
is good for carrying these supplies.
Most important, never go into a

cave alone!

UNIT SELECTIONS

Genre Overview

Return to
Titanic
F|
Nonfiction: History : Fiction: Folk Tale : Nonfiction: History
Article i This writer wants to : Article

This writer recounts the
sinking and discovery of
Titanic. She wants the order
of events to be clear, so she
uses sequential order.

i entertain. She tells a story
: that has been told and

: retold for many years. She
: chooses to organize the

: events in sequential order.

i This writer uses main idea

: and details to explain an

i archaeclogist’s job, and

: sequential order to describe
: the discovery of King Tut's

i tomb,

O Practice Together BT
Identify Sequential Order
Chorally read the first three sentences
of the passage. Point out the phrases in
1927 and the next day. Say: These time
words help you know that the organiza-
tion is sequential. As you read the rest
of the passage, have students raise a
hand each time they hear another time
word. (then, finally, soon, now)

Identify Organization by Main
Idea and Details Chorally read
the second passage. Then reread
the first sentence and identify it as
the main idea. Say: The other sen-
tences give details about the main idea.
Let’s read them and make a list of the
sights. (caverns, main room, Snowball
Palace, The Giant's Keyhole.)

O Try It! Emm
Identify Text Structure Read
aloud both passages. Have students
write down clues that help identify
the organization. Ask: Which passage
is organized by sequence and which
by main idea and details? (*Summer
Vacation:" sequence; “Exploring a
Cave:" main idea and details)

P If students have trouble finding
clues to sequential organization,
have them review the time words
on p. 274.

P If students have difficulty identifying
the main idea and details, have them
reread the first sentence and point
out “you must be well prepared.” Ask
whether the rest of the sentences
give the examples. or details, about
how to be prepared.

CHECK UNDERSTANDING

Have students name two types of
organization that writers use and
tell the clues they use to find them.
(sequential order—uses time words;
another uses main idea and details)

© On Your Own [IZEIED
When a student’s answers indicate
understanding, assign the indepen-
dent practice.

Students will also apply what they
have learned about text structure
when they read the unit selections.
You may wish to have them preview
the selections now as you share the
information at the left.

(® Practice Book, p. 110

Focus on Genre  T277

Knowing the text structures
prepares students to
comprehend the selections

Level C Teacher's Edition

Gradual Release
Lessons are organized
to move responsibility
to the students:
*Connect

» Teach/Model

« Structured Practice

* Guided Practice
*Independent Practice
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focused and connected

Focus on Genre to Build Reading
and Writing Power

Students apply the strategy taught at the beginning of the unit

to reading selections within the unit.

1 Learn About Genre

} 2 Apply in Reading

3 Apply in Writing

This nonfiction
selection uses
sequential order

This fiction
selection uses
sequential order

This nonfiction
selection is
organized by main
idea and details

PAGE 28

instruction

What wa
Wiy was

“The Wonder Ship

Reading Strategy: Ask Questions

Reading Strategy: Ask Questions
a At .t

BEFORE READING

Students review text structure.

The Forgotten Treasure

‘an adaptation of a Nigerian folk tale

Mysterles

of the Ancient Past

nstark

Level C Student Book: Reading and Language



Connect Across the Curriculum

AFTER READING

Students study the text
structure again.

Literary Analysis

Analyze Text Structure: Main Idea and Details

Academic Vocabulary

* organize (or-gu-niz) verb
To organize is to put things in a certain order.

Nonfiction writers begin with a topic. The topic is what the text discusses.
Writers usually organize the text so the ideas are clear to readers. They
state the main idea—what they want to say about the topic—and then
give details about the main idea.

Looking for King Tut<_heading |

Howard Carter had a plan. . . . Carter wanted to look for King
Tut’s tomb. He decided to look in the Valley of the Kings. Carter
got a map of the valley and marked the tombs that had already
been found. Carter thought King Tut’s tomb might be nearby. He
began to dig in 1917.

Practice Together

Use a Chart When you look closely at how the writer organizes the text, it
helps you understand the ideas. You can use a chart to keep track of the
main idea and details of each section.

To make a chart, first determine the main idea. Find it by looking at the
headings and what the writer is saying about the topic. Then add details
about that idea. Compare this chart to the text above.

Main-ldea Chart

Main |dea
Carter wanted to look for King Tut's tomb
- —
Defail Detail ‘

He got a map of He started
the valley., to dig in 1.

Try It!

Make a Chart Choose another section of the article. Make a Main-ldea
Chart for it.

* Figure out the topic. Use the section heading to help you.

* Find the main idea—what the section is saying about that topic.

* Write the details about the main idea.

342 Unit 5 The Drive to Discover

Level C Teacher's Edition

Practice and
repetition ensure
mastery

Incorporates
academic
vocabulary
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" focused and conmected instruction

Focus on Genre to Build Reading
and Writing Power

Students then use the knowledge of the genre for writing assignments.
Here they write an information report and organize their ideas using the
text structures they have been studying.

1 Learn About Genre

2 Apply in Reading

? 3 Apply in Writing

Project

‘Vrite (ls a INFORMATION REPORT
Researcher il :

Discovering Life on Mars

wchiaty ot a ot of s fntroduction by Jamie Chol
1k diging e get the
Madel Study b S m‘:ﬂ Do aliens exist only in books, movies, and on TV—or
nat  is there really life in outer space? People are especially
Information Report Jitaaia) -xibiers peally T Gukerapec? Pple are eepeciall
oty curious about life on Mars, one of Earth’s nearest The
What's the best way to become an expert on a topic? Do some ight Although scientists have not di 1 life introduction
research and use the ideas and facts you find to write an on the surface of Mars, it’s possible that life may have :I!s;‘m the
information report! You will discover many new things existed there inthe past and might presently exist
when you underground. Perhaps one day we will discover the loss.
# gather information about the topic from books, articles, __ Rnswer,
and other sources Scientists began to seriously consider the possibility Each
3 i 800, paragraph
# record the facts and details on note cards of life on Mars over 100 years 2go. FHEHIS * begins with
ﬂn:mnr some asl noticed complicated patterns of a main
* {urn the notes into an outline to plan your report pm;:; lines on the planet’s surface (Simon, 28), They believed l::‘.. -
* use the outline to write each part of the report: the L".f‘.’“"'.';.:”" the I!nc.s wee camals ”’.m! ‘m.nlgcm “""S,cr.m“m r.md r’; the
introduction, body, and conclusion. writer's built (Simon, 29). The idea gripped people’s imagination. mmuu.
research. In the mid-1960s, spacecraft began to explore Mars.

Analyze the student model on pages 181W-183W. Look for the

st, spacecrafl ¢ fly by lanet. Later,
features of an information report. Afirst spacecruft could only Gyt the plancr. Laey

they could orbit Mars (Jordan, 35). By the early 1970s, the
first spacecraft had landed on Mars 1o gather information

INFORMATION REPORT ; _ :
(Jordan, 50). But the spacecraft did not find any signs

A good information report of life, or canals, However, scientists have made more
| discoveries about Mars from later space missions.

M tells about a topic in an interesting way
(] has an i jon, body, and conclusi
m has a clear central idea

!21 uses facts and details to support the central idea.

Feature Checklist

180W Write as & Researcher

Level C Student Book: Writing

Feature Checklists Callouts connect
get at the heart of models back to the
the writing form text structure in the

genre study
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Writing Trait

Focus and Unity

Wiy Is this a good photograph? Is It
clear and sharp? What does it tell

you about the Moon? Like a good

photograph, your writing should be
cloar and focused, too. ANl you have
to do Is choose one main point and
stick to It.

Why Focus Your Writing?

When your writing is focused and unified, it helps vour readers
follow and understand your ideas.

his central idea. He
s work together to

This writer wants readers (o understs
makes sure all the paragraphs and d
support that central idea.

Astromasds Neil Arstrong, and Buazz Aldie ok a “gant
leap for mankind” when they became the first human bengs

The writer's main

to set foot on the Moon. At that time, the Arited States was paint, of central
involved in o “space race” vith Hhe Soviet Ubnion. Eachimaion b
snted to be the first o explore ouder space. Everything in

O Juby 16, 1969, the Agollo Il miggion was leunched. Tt ml:'[".l:”
ackieved a goal st by President Eennedy, who eight years teils about that
earlier planead to have 4 man on the Moon before 1970 i
(Easton, 16)

Study the rubric on page 185W. What is the difference between
a paper with a score of 2 and one with a score of 47

AB4W  Write a5 a Researcher

Focus and Unity
e et o i, o et " togatrerr

The writing expresses a clear central Everything in the writing goes together.

idea or opinion about the topic. » The main idea of each paragraph
£0es with the central idea of the
paper.

= The main klea and details within
#ach paragraph are related.
* The conclusion is about the central

idea.
The writing expresses a generally chear Mast parts of the writing go together,
central idea or opinion abaut the topic. * The main idea of most paragraphs Students use
goes with the central ides of the .
pager rubrics to
* In most paragraphs, the main ides L.
and detads ae related. score writing
= Most of the conclusion ks about
the central dea. samples and
Thie writing includes a tophe, but the | Soemie parts of the writing go together. improve their
central idea or opinion is nat chear. » The main idea of some paragraphs
Eoes with the central idea of the own wo rk
paper.

* In seeme paragraphs, the main idea
and datads are related.

» Some of the conclusion is about
the central idea.

The writing includes many topics and The parts of the writing do not go
‘does not express one central idea or together.
opinion. * Few paragraphs have a main iea,
of the main idea does. not go with
the central idea of the paper.
* Few paragraphs contain a main idea
and related details
» None of the canclusion (s about the
central idea,

Writing Trait: Focus and Unty  185W

Level C Student Book: Writing

Writing Application

Write an Information Report  [-

WRITING PROMPT  Now you will write an information repon to inform
your classmates about your topic, Once you've gathered all your
notes and your outline, you're ready 1o get started|

Writing

e Prewrite
app | ications You've picked a cool topic, decided what questions you wanted to
cover ‘the find out about, and thought about your audience and purpose.
Then you found your sources, took careful notes, and turned
com plete your notes inte an outline. Now it's time to turn your outline
into a draft.

Writing Process:
Draft

Your plan is all set, so now you can turn your ideas into
sentences and paragraphs.

* Prewrite .1_
* Draft

*Revise Draft the intraduction. The e starts
H ® i Discovering Life on Mars S & ——

. Ed ita nd I you already thought of a great title for your outline, use ] - ) h ; ) o gt readers’

it here for your paper. Then, think about how to get the Do aliens exist only in movies and on TV—or is there attention,

Proofread reader’s attention right away. Here are a few tricks you can use: life in outer space? Some scientists believe that life could "'ﬂl'h'“ o

B . : : A exist on Mars. People have always wondered if scientists s

* Pu b | IS h Help [cadcu see how the topic connects to their own will ever discover life on another planet. Scientists are near tha
eI especially curious about Mars, the planet closest to Earth. MU"":";M'M
paragn

Discovering Life on Mars

Have you ever looked up at the stars wondering if
there's life out there in space? So have many scientists.

222W  Write a5 a Researcher

WRITING APPLICATION

* Ask the question you plan to answer in your paper.

Discovering Life on Mars

Could there be life on Mars, Earth’s nearest neighbor?
Many scientists believe it is possible.

* Start off with a surprising fact, an interesting quote, or a
brief story.

Discovering Life on Mars

Did you know that over 50% of Americans believe we
will one day discover life on other plancts? What's more,
scientists agree.

Once you've got your readers’ attention, let them know what your
paper will be about. Give some background about your topic,
and state your central idea.

A During the twentioth century,
schentists learned more about
auter space than ever before

‘Wiiting Application; Draft 213w

Level C Student Book: Writing

Clear examples and explanations support
students through the Writing Process
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ocuse an connecte IiInstruction

Complete Writing Coverage
and Support

A comprehensive scope and sequence of writing in every
book supports instruction from sentences and paragraphs
as the basic building blocks to the writing process and into
writing applications that connect directly to standards.

Level C Level D Level E
Chapter 1
THE
OF WRITING
Project 1 Paragraph Structure: Topic and Details . . . . . . 2w
Project 2 Paragraph Structure: Compare and Contrast . . 12w
Project 3 Paragraph Structure: Main Idea and Details . . 22w
Project 4 Paragraph Structure: Order of Events wezs SV

Level C Student Book: Writing
Every book begins with the building

blocks of writing to ensure that
students have a strong foundation
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Chapter 2
Every book
teaches
the Writin
THE g
Process
Project 5 Use the Writing Process
Stages of the Writing Process 8w
Prawrite . . aEw
Draft. 0w
Revise Taw
Editand Proofread . . . . . . ... .. ... ... TeW
Publish, Share, and Reflect L
Chapter 3
THE
YOU ARE
Project 6 WriteasaFriend. . . . . . . .. ... ... ... %W
Project 7 Write About Your Life Anaw
Project 8 Write as a Storyteller . . Cou. o 138W
Froject 8 Write as a Researcher. . 180w
Froject 10 Write to Summarize 24EW
Project 11 Write to Explain . . . . . . . . . .. ... .. . 256W
Froject 12 Write to Describe 282w
Project 13 WritetoPersuade . . . . .. ... ... ... .. 3008w
Project 14 Write Social Notes . . 32w
Project 15 Write About What You Read . . . . . . . . . . . 334w

Level C Student Book: Writing
Every book presents 15 to 16 projects
for a full writing curriculum that includes
Writing on Demand exercises and
coverage of tested writing forms



Place, Monitor Progress,
and Determine Exit

Frequent and varied assessments enable you to measure student
achievement and make informed decisions every step of the way.

g SSESSMENT DESIGN

4 ASSESS & PLACE )

Place into appropriate level of INSIDE based
on phonics and decoding ability and reading
level (Lexile®)

INSTRUCT

Lessons teach standards with specialized strategies

¢ 8 Units per Level
¢ 3 Selections per Unit plus Leveled Library titles

\ 4

[ ASSESS TO MONITOR PROGRESS

¢ Quick Checks and Selection Tests for timely information as you deliver
instruction
® Unit Tests to measure skills mastery and monitor progress

Y

RETEACH

Reteaching for every
tested skills

\ 4

@ SHOW SUCCESS!

e Summative Assessments (Mid-Level and End-of-Level Tests)
¢ Reading Level Gains Test

¢ English Language Gains Test

¢ Reading Fluency Measures
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Placement

ASSESSMENT TOOLS

Placement Test
Places students into the appropriate level of the program based on
phonics and decoding ability and reading level (Lexile).®

Progress
Monitoring

Quick Checks at Levels A—B and Selection Tests at Levels C—E
provide immediate feedback as students learn, with links to
reteaching prescriptions.

Unit Tests
Measure mastery of skills taught in the unit to monitor progress and
provide reteaching.

Reteaching

Reteaching Prescriptions
Include suggestions for re-presenting the skill, guided practice, and
application.

Oral Reading
Fluency

Fluency Passages for Timed Readings

Passages at Levels A—E measure students’ progress toward
their words correct per minute goal (WCPM). At Levels C—E,
the Online Coach automatically records students’ reading and
reports WCPM.

NSNS IS (S

E =Dnline Coach

N

Language
Acquisition

Rubrics for Performance Assessments
Assess how well English learners demonstrate the functions of
English.

Achievement

Summative Assessment (Mid-Level Test)
Measures student performance in the targeted skills for
Units 1-4 at Levels C-E.

Summative Assessment (End-of-Level Test)
Measures student performance in the targeted skills for
all units in the level at Levels A-E.

Reading Level Gains Test
Three parallel forms measure reading level gains by Lexile.®

English Language Gains Test
Two parallel forms measure increase in English language proficiency
level from year to year.

N IS S

NN S

Affective &
Metacognitive
Measures

Surveys, Reflection Forms, Self- and Peer-Assessments
Help students make personal connections and get committed
to their own learning through reflection and metacognition.

PAGE 35



e-Assessment

The complete suite of assessment tools enables data-driven instruction. And Inside
e-Assessment provides immediate information to improve instruction. Online access

to reteaching is just a click away.

IMMEDIATE RESULTS

Level C, Unit 5, Selection 1: Return to Titanic
Test Date: 02/15/2009

Overall Performance

Student w Overall Test Score w

n Test Performance: Group Report & R

Teacher: Morales, Jenny

Level: Level C
Group: Period 1, Level C

School: Bay View Middie School
District: Vista School District, CA

Ta%

Group Avarage

TWO PATHS TO

Scan and Score

e eacs Eencacazaze (@IN

P
g. D - Selection and Unit Progress Test
-~ Answer Sheet

P e Lt g+
e ey bt i e+ _ -
—— =L =Lt

...... Seloction Test
e v : : Ut Progress Test: Rasding & Language
M. eyl
]
IR T, | U Progries Test: Wiking
Lovsl a
" it
| ]
Tuat Type

SCAN AND SCORE WITH ANSWER SHEETS FOR
ePlain paper scanners*

eOptical scanners
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ONLINE REPORTS

Online Testing

Sawcmy

Th Plkimeing ansvations ars st “Highing 5 M.~ M) the
P Y S v iy
o part o w53 v

Hitching a Ride
by Anbecca L Jehnson

o ret.

oy
i Th shark cama ciosar, #nd thasst

D[] (2] s wem (5]
4

TAKE TESTS ONLINE IN A SECURE TESTING ENVIRONMENT

ePlacement Test e Unit Tests

eSelection Tests ® Summative Assessments



Use Graphic Reports to Make

Data-Driven Decisions

Highly graphic reports show student, group, school, and district results at a glance.
Reteaching prescriptions—available with a click—allow teachers to easily group

students and provide intervention.

Group Report:
Unit Progress Test Performance

SEE GROUP PERFORMANCE AND

Unit Progress Test Performance:
Group Report & Reteaching

Reading and Language: Level C, Unit 5

Test Date: 02/15/2009

Overall Performance

Teacher: Morales Jenny
Level: Lavel C

Group: Percd 1, Level C
Schook: Bay View Micdie School
District: Vista School District. CA

Student Report:

RETEACHING OPTIONS

Unit Progress Test Performance

7%

72

o

o
s

7o —

70

7o
ey
o
ey

View Related
Studont v | Overall Test Score v \ Reports
Group Average .| = kgl

Unit Progress Test Performance:
| Student Report and Reteaching
| Reading and Language: Level C, Unit 5
| Test Date: 02/15/2008

Student: Lamar Clayion

Level: Level C
Group: Percd 1. Lewi C
Teacher: Morales, Jewrry
Schook: Bay View Micdle School
District: Vista School District, CA

Overall Test Score

I_ms

l

0% 50%

Reteaching Options

W0o%

Il Performance Summary
Reparting Category Student |
| { Reparting Category | Results by ltom | Points | Mastery | Prescriptions
Vocabul g
cablar buta
Ky Vocabulary Koy Vecabulary ¢ r ;:Im 1|2 |e|als
Vocabulary 24 8 *
Aoadunig ey Academic Words F 87| N
204
x
Vacabulary =5
P X " Vocabiula
i Wiord Pars hemsame Vocobsiary 2 i B
a 24 4 +
Grammar & Sentence Structure ™
Past Tense: be and have Reading & Language PB Vocabudary 7 B R B
' 4 PP GES-GIDE Usa Weed Pas G %
. e x
Grammar & Sentence Structure P -
204
Past Tense: Irmeguiar Viorbs :;me"!:mIﬂﬂ:E::lm TERTEE BET
ense: Regulat Vet .
24 Wiiter's Workoul p. 132 ¥ 34 +
X w
s Grammar & Sentonce Structure 5 7T ;o
Reading Comprehension 0 Past Tensa: bo and have 3.. :
& Litarary Analysis i 0 X
Liteenry Annlysis v
Logical Order s
3 s Grammar & Sentonce Structure % 18 19
Reading Strategy Past Tense. raguiar Verts 4 —  Wriler's Workout p, 132
Ask Questions. . " x
| | dus Cumiinn ¥ Reading Comprehension 6| 54 | 38| 57 Ak
e & Literary Analysis s .
e Sequential Order X
Ruading Comprehension
NoOTES & Litarary Analysis i il K ol
ik — Loy Anatysis f
+ Scoes in rod may indicate need for reteaching Logica : =y
1
Reparting Category Rubrric Points. Prescriptions |
Reading Strategy £
Ask Qusstions &8 Ask uigtions POF
L3
}

Click a name and
go to the Student
Report

4

Click to download reteaching
lesson



InsideNG.com

0 InsideNG.com—with a single sign-on—is your destination for all
teacher resources and eTools (Inside Teaching) and all student resources

and eTools (Inside Learning).

]
[

» 9 9 A =W

K D STOP  REFRESH  HOME  FAVORITES

£

httpy/fwww.InsideNG.com

Online Resources for Educators

LANGUAGE, LITERACY, ANP CONTENT

INSIDE TEACHING

©NGSP & HE | Terms of Use & Privacy Policy

Online Resources for Students

INSIDE LEARNING

4

InsideNG.com Launch Page

For Teachers: INSIDE TEACHING For Students: INSIDE LEARNING

Access Resources

e [nteractive Teacher’s Edition
¢ All teaching resources

Plan Lessons

e Easy to use and personalized planning tools tie
instruction to the amount of time you have

View Student Performance Plus
¢ Results at-a-glance for class, school, and district
Manage Groups & Tests Plus

e Easy set-up and administration of scan-and-score
testing or online testing

® Graphic, easy-to-use reports to monitor student
progress and inform instruction

Professional Development

¢ Video, professional development articles, and
extensive coaching resources
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Access Resources

e Directory of unit- and selection-specific links
e Reference Tools

e Selection summaries in eight languages
Take a Test & View Results Plus

¢ Online testing

e Monitor own progress

Student Book eEdition Plus

e Interactive Student Book

¢ Audio for all selections

e Full-text search, glossary, and highlighting

Plus Available with subscription to Inside
e-Assessment and/or the Inside Online Coach®



Inside Learning

From Inside Learning students can access a
variety of resources to support and extend the
instruction in the Student Book.

Neb Link: | ’
&1 Unit Lawrszh

+ Expiore places of drscovery.

o optiny PO

et the wens
* View maps of Gscovery and exploration

Coemect Across the Curnculum
i« Find ool whal fn happened with TEani: recenty
297« Take & virnumt four of Tanic
14+ Find oot how eafy humans develaped oo

S | B T Online Testing
g it eirphisbonld hioi § =
B R, i i i— Students can
T see all their test
— — assignments
St and due dates at
— a glance—and
. - take tests
online.
Selection Summaries in Linme = =
eight languages, Web
links, and writing support
at the Inside Learning
Resources Web site e i i

Inside Teaching

Every teaching tool is at your fingertips. Inside Teaching saves
prep time, allows real-time access to student results, and provides
professional development, with the click of a mouse.

PLAN LESSONS ONLINE INTERACTIVE TEACHERS EDITION

=0% Eo

4 » D 9 A W A R

x pommA)  GMOF  WEMSH hous  bavoeis

| Adaross EPREmTIETTRI | search N | |

(Homa My Piana | ..o | NewPian || CAStandards
(- Week of 0072710 ~ 3 B o 1 - ’ -

s Lowel € Uit 1
Gk day 1o wdd activitien.
Clck an ativity 10 see detads.

H [ Tuesda, = — — ] F =
frit i m’ - bl _— wm |._m = -.-

68 || Yocabulary e Curicubom -
Comment: Guickwrite  TE8 | | Loam Moy Vocsbulary T2 Angyre Elemants Crasts Word ikl Rackgoand
Canegiras

Access lesson
resources with
a click
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Program Components

LEVEL A LEVEL B LEVEL C LEVEL D LEVEL E

STUDENT MATERIALS
Student Worktext Builds survival vocabulary, language, and basic
N building blocks of literacy
Student Book and Motivating content at an appropriate reading level

with Theme Books to build vocabulary, English
structures, and basic comprehension skills

Theme Books

Student Book: Motivating content at an appropriate reading level
Reading and INSID 4NSii11E and valuable supports for accessing texts
Language

Extensive practice in support of the reading and
language instruction

Practice Book

Student Book: In-depth instruction in writing to address the
Writing writing standards for grades 3—6
Wiriter’s Workout ST e == ' Ample practice and application for the writing
INSIDE| | | NSIDE| | | ieipe| | instruction
Eg;,,,,-,,e Coach [ Software that allows students to read literature
- ‘E silently, listen to a fluent reading, and practice oral

reading fluency

TEACHING TOOLS AND AUDIO LESSONS

Teacher’s Edition Complete resource for planning and instruction with
with Language and CDs containing songs, chants, and other recordings

Fluency CDs for language development as well as reading fluency
models

Practice Book TAE Annotated Teacher's Edition with answers

Wiriter's Workout Annotated Teacher’s Edition with answers

TAE

Grammar & Grammar instruction, language transfer, and

Language Academic Language Frames

Transparencies

Writing
Transparencies

Writing supports and Academic Language Frames

Inside Phonics Provides materials for phonemic awareness,

| | phonics, decoding, spelling, and word recognition
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LEVELA | LEVELB | LEVELC LEVEL D LEVEL E

VIDEO, AUDIO, AND LIBRARIES
Digital Library

; : 4 : Videos and visuals to launch reading selections,
a jii". build background, anticipation, and interest.
o 18 Available online and on DVD
+ e

e ] B T

Leveled Library Three books per unit at different reading levels for

extended reading

Content Library Extend reading for each unitinto the content areas

Folk Tales
Collection and CDs

A collection of 16 multicultural tales for independent
reading

Selection
Readings CDs

. Professional audio recordings of the reading
~ | selections

Theme Books CDs Professional audio recordings of the Theme Books

ASSESSMENT

Placement Test Determines the proper entry pointinto the program

Assessment Complete array of assessment tools for monitoring
Handbook student performance

Unit Tests Individual test booklets and teacher’s manual for
for Progress administering the unit tests

Monitoring

Summative Individual test booklets and teacher’s manual for
Assessments administering the summative assessments

Reading Level Individual test booklets and teacher’s manuals for

Gains Test and administering the Gains Tests
English Language
Gains Test

graphic displays of student performance and
mastery as well as links to reteaching prescriptions

ONLINE RESOURCES AND PROFESSIONAL DEVELOPMENT

Student Website Numerous resources to support and extend the
instruction including links to related web sites and
selection summaries in 8 languages

e-Assessment | | | Scan and score or online test taking with immediate

Teacher Website A complete suite of tools and resources, including
lesson planner, interactive TE with professional
development videos, and extensive training and
coaching resources to model the research-based

strategies

Teacher Website
Plus

Includes easy-to-use graphic reports from
e-Assessment. Available with subscription to the
Online Coach and/or e-Assessment
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v Complete Standards Coverage
to Promote Achievement

v Compelling Content
to Inspire and Motivate

v Specialized Strategies
for Language Development

v Focused and Connected Instruction

to Accelerate Growth

v Explicit Teaching

with Built-In Assessment to
Ensure Success

Level A Level B Level C Level D

[] NATIONAL GEOGRAPHIC Hampton-Brown

INSIDE

Level E

SEB21-0400A

NGSP.com
888-915-3276
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