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Introduction

Writing is a critical skill that all students need in
order to succeed in school and in society. It is an
essential life skill that allows for communication
with others, expression of thoughts, ideas and
opinions, and equips students with the skills
needed to advance forward in the workplace. But,
during this time of accountability, with reading
and math scores driving the focus of instruction

in our schools, writing instruction can easily be

overlooked, despite its link to literacy.

The most recent reports Writing Next: Effective
Strategies to Improve Writing of Adolescents in
Middle and High School, commissioned by the
Carnegie Corporation and released by the Alliance
for Excellent Education, and Writing and School
Reform from the National Commission on Writing,
have generated a commitment to address the
quality of writing instruction in middle and high
schools today. The National Commission on Writing
notes that few students are able to write “precise,
engaging, and coherent” prose. In fact, only 27% of
White students, 8% of African-American students
and 13% of Latino/a students scored at or above
proficient on the 2002 NAEP writing assessment.
Both reports state that something needs to change
to prepare adolescent students with the tools they

need to excel at writing and pass high-stakes writing
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tests; fortunately, there is consensus on the nature

of that change which is defined in both reports.

In order to achieve change, adolescent students
need research-based curriculum designed to
accelerate growth in writing. Also, teachers need
tools that will equip them for effective instruction
for these high standards and help close the

gaps in writing. The Good Writer’s Kit provides
students and teachers with the tools they need for

academic success in the area of writing.

National Geographic School Publishing /
Hampton-Brown used the most current
scientifically-based research in the development
of The Good Writer’s Kit designed for students

in grades 6-12 to excel at writing and pass high-
stakes writing tests. This document defines the
research base of The Good Writer’s Kit and the
alignment of the program to the eleven elements
of effective adolescent writing instruction defined
by Writing Next: Effective Strategies to Improve
Writing of Adolescents in Middle and High School.
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The Good Writer’s Kit and Writing Next

WRITING NEXT
RECOMMENDATIONS

THE GOOD WRITER'S KIT

Writing Strategies

Involves teaching students
strategies to plan, revise, and edit
their compositions

Instruction in The Good Writer’s Kit focuses on developing students’
ability to effectively implement various writing strategies across
multiple forms of writing. For example, Chapter 1 introduces students
to the writing process by providing explicit instruction for each step
following a Teach/Model, Guided Practice, and Practice/Apply lesson
path. This explicit instruction includes various writing strategies for
each step of the process. Examples of strategies covered throughout
the process include: generating ideas before writing, using graphic
organizers, improving word choice, using reference tools, and self-
assessment.

Chapter 3, is full of effective strategies for students who struggle with
their writing. Whether they can’t write enough or their writing is too
wordy, this chapter is sure to have a strategy to help get students on
the right track.

Summarization

Involves explicit and systematic
instruction to teach students how
to summarize texts

The Good Writer’s Kit provides explicit instruction, following a
Teach/Model, Guided Practice, and Practice/Apply lesson path to
summarize various text forms. Students use the Writer’s Workout
Practice Book for systematic practice and application for each new
concept.

Collaborative Writing

Uses instructional arrangements in
which adolescents work together
to plan, draft, revise, and edit their
compositions

During each chapter introduction, students participate in a
collaborative exercise that correlates to the focus of the chapter.

The Good Writer’s Kit also provides students with multiple partner

and group activities as well as peer-response activities. These are
broken down into short, concrete tasks so that students can build their
collaboration and response skills, work as they plan, draft, revise, and
edit their compositions.

In each chapter, as students work through the writing process, they use
checklists, peer conference guidelines, and rubrics that are specific to
each step of the process so they can monitor their progress to meet the
objectives. The objectives for each lesson are specific and reachable
with built-in suports for English learners.

The Good Writer’s Kit Research Base
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WRITING NEXT
RECOMMENDATIONS

THE GOOD WRITER'S KIT

Specific Product Goals

Assigns students specific reachable
goals for the writing they are to
complete

The design of The Good Writer’s Kit includes projects and writing pieces
that span several class periods so there is plenty of time for scrutiny

of models, dreaming up topics, working on focused craft ideas and
gathering thoughtful feedback from listeners.

In each chapter, as students work through the writing process, they use
checklists, peer conference guidelines, and rubrics that are specific to
each step of the process so they can monitor their progress to meet the
objectives. The objectives for each lesson are specific and reachable
with built-in supports for English learners.

Word Processing

Uses computers and word
processors as instructional
supports for writing assignments

The Visual Writing Prompts CD contains a gallery of over 100 images to
engage students’ thinking and prompt their writing. Students can write,
revise, and edit their work on screen and then email it to classmates for
peer feedback or to their teacher for comments or grading.

Each chapter also includes opportunities for students to practice their
word processing skills. A few examples include writing e-mails, drafting
a resume, and creating a blog entry.

Sentence Combining
Involves teaching students
to construct more complex,
sophisticated sentences

Multiple interactive lessons are provided for students to improve their
writing with effective sentences. These lessons focus on the concepts
of joining equally important ideas as well as related ideas.

The Good Writer’s Kit also provides instruction on other strategies
for using effective sentences including varying sentences, combining
sentences, and avoiding repetition.

Prewriting

Engages students in activities
designed to help them generate
or organize ideas for their
composition

The Good Writer’s Kit offers students a multitude of strategies for use
in the prewriting stage. These include, but are certainly not limited to:
collecting ideas, brainstorming to generate ideas, choosing a point of
view, an audience or form, and organizing ideas.

Chapter 1 includes a Writer’s File which contains details on graphic
organizers for text structures. Students also have access to various
other printable, blank graphic organizers for planning their papers

through The Good Writer’s Kit website: hbgoodwriters.com.
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WRITING NEXT
RECOMMENDATIONS

THE GOOD WRITER'S KIT

Inquiry Activities

Engages students in analyzing
immediate, concrete data to help
them develop ideas and content
for a particular writing task

Chapter 5, in The Good Writer’s Kit, focuses on the process of
conducting research for writing purposes. Students discover how
to gather information, organize and digest information, and present
information in written form. The instructional supports in The Good
Writer’s Kit involve students as they sharpen their inquiry skills to
improve the quality of their writing.

Process Writing Approach
Interweaves a number of

writing instructional activities

in a workshop environment

that stresses extended writing
opportunities, writing for
authentic audiences, personalized
instruction, and cycles of writing

In The Good Writer’s Kit, students begin by learning the writing process.
Throughout the program, students move back and forth between life
experience and writing concepts, showing how the concepts are really
part of the complex but familiar spectrum of human communication.

The Good Writer’s Kit avoids assigning students closed-ended tasks,
favoring instead strategies that real writers use, such as, uncovering
their own topics, deciding on organizational patterns, and then trying
out writing on listeners. Recurring practices of student choice, freedom
to experiment, and evaluation of the results are all included in the
instruction in The Good Writer’s Kit.

Study of Models

Provides students with
opportunities to read, analyze, and
emulate models of good writing

The Good Writer’s Kit contains a multitude of models in various forms
of writing for students to read and analyze. In Chapter 4, students
have the opportunity to interact and study a variety of models such as
biographies, e-mails, letters, poetry, essays, and more.

The Good Writer’s Kit also provides students with models of student
writing. In Chapter 2, four student writing samples are provided for
each of the five traits presented. Each of the samples are written four
different ways to show students how it is possible to have the same
information in a written piece, but achieve a different score. Students
are asked to analyze these papers and determine why they each
received a different score.

Writing for Content Learning
Uses writing as a tool for learning
content material

The Good Writer’s Kit includes opportunities for students to study
and practice various forms of writing which can be found across the
curriculum. These forms include analysis of an issue, observation
reports, summaries, and procedures among many others.

The Good Writer’s Kit Research Base

HATIOMAL
5 GEQGRAPHIC B8 Hampton-Brown



Nine Key Principles of My Teaching by Gretchen Bernabei, program author of The Good Writer’s Kit

The lessons in The Good Writer’s Kit incorporate the
best of what | know about how students learn and

what educational approaches work.

| first became interested in what the research had to
say about teaching writing back in the early ‘80s. It
has been an enduring passion, and | have remained a
part of the ongoing professional discussion through
reading in the educational journals, through a series
of intensive and extensive seminars and workshops,
and through my own classroom experience and

creative cooperation with fellow teachers.

The following are 9 Key Principles borne out
repeatedly by research and practice. These principles
inform my teaching and are reflected in the lessons
and teaching approaches throughout The Good
Writer’s Kit. Relying on proven principles such as
these gives us, as teachers, a solid foundation and
sound framework within which we can exercise our

unique creativity and flexibility.

Key Principle #1
For a concept to truly “stick,” students must see a

connection to their everyday lives.

Lev Vygotsky, a very influential thinker whose
works have shaped a lot of my thinking, says that
life experiences (for example, writing directions to
your house) are difficult for students to analyze but

are, by definition, already part of their lives. Many

The Good Writer’s Kit Research Base

academic and scientific concepts, on the other hand,
are relatively easy for students to analyze, but are

very difficult for students to connect to their lives.

As teachers, perhaps our greatest and most crucial
challenge is to find and demonstrate the relevancy
of school lessons to our students’ lives. Judith
Langer’s Guidelines, the Writing Next report, and
many other sources articulate the critical need for

these connections.

Throughout The Good Writer’s Kit we make a
deliberate effort to move back and forth between life
experience and writing concepts, showing how the
concepts are really part of the complex but familiar
spectrum of human communication. In The Good
Writer’s Guide, each section opens with a “What'’s
it like?” feature that draws a parallel between
the academic concept in question and something

familiar in the student’s life.

Key Principle #2
Whatever students can do with a little help now,

they will be able to do independently soon.

If each student has some sets of skills that he or she
cannot even begin to do (“I can’t” stage); some that
he or she can do with help (“almost” stage); and

some that he or she can do well (“I got it” stage);
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then the teacher’s role may be seen as helping the

student move from one stage to the next.

According to Vygotsky, the most effective use of
instructional time occurs when teachers challenge
students to work just beyond their comfort levels—

Il

this is what Vygotsky calls the “zone of proximal

development” or ZPD.

The interactive lesson presentations in The Good
Writer’s Kit will allow the observant teacher to
gauge fairly precisely how far each student’s comfort
zone extends. That will help stretch students into
their ZPD. And this can happen for all students
both simultaneously and individually, allowing for
differentiation among students of varying abilities
and obstacles. There is also plenty of material to use
as guided and independent practice to help push

students to “l got it.”

Key Principle #3
Learning to ask questions can be more

important than learning to answer them.

The Judith Langer Guidelines mentioned earlier
emphasize the value of what she calls “generative
thinking”—the posing of questions or inquiries
without a preconceived answer—over the kind
of thinking that is most often tested in multiple-
choice methods: learning the answer to question.
Classrooms that foster generative thinking by
students are more effective than classrooms in

which teachers ask, students answer.

The Good Writer’s Kit Research Base

Whenever feasible, the teaching approach in The
Good Writer’s Kit is to foster student inquiry and
exploration of possibilities—not “This is how it is,”
but “What would happenif...?” and “How

about...?”

Key Principle #4
Students do their best work when they have

some freedom and choice.

| first came across the idea of self-selected topics
in Nancie Atwell’s workshop description in In the
Middle. | remember feeling awed by the stark
contrast between the traditional teacher-centered
classroom and Atwell’s student-centered one, where
students moved freely between tasks, empowered
and engaged. There’s a related, wonderful research-
based discussion of the need for students to explore

ideas and reflect, in Judith Langer’s Guidelines.

So how does a teacher incorporate this student-
centeredness into a classroom? It’s difficult, scary,
and unrealistic to change completely overnight.
It may be more manageable to look at ways to
incorporate freedom and choice within individual

writing assignments.

The Good Writer’s Kit avoids assigning students
closed-ended tasks, favoring instead strategies
more like the ones real writers use: uncovering their
own topics; deciding on organizational patterns; and
then trying out the writing on listeners. There are
recurring practices of student choice, freedom to

experiment, and evaluation of the results.
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Key Principle #5
Outer dialogues serve students as rehearsal for

inner speech.

Back to Vygotsky. This is one of the most useful
lessons | get from his work. Intuitive teachers know
that hearing something said out loud helps you
remember it. Vygotsky helps us understand how
this works. The upshot is that in order to foster
a new thought process, we can teach it first as a
two-voiced dialogue, a conversation between two
people. Once this is repeated enough for students to
internalize it, they begin “hearing it in their heads.”
Their imaginary voice will have been activated;

speech will have turned to thought.

This concept can be of great help in writing class. If
students are having difficulty writing more than a
sentence or two whenit’s time to write an extended
piece, it could be because they are seeing—or
hearing—writing as a monologue: one extended
and uninterrupted speech. In real life, conversations
are much more frequent than monologues. People
who write fluently often report carrying on a sort of
conversation as they write. How could that be, you
ask? They imagine someone asking a question and
someone else answering. (They do?) Yep. (You're

joking.) Seriously.

The Good Writer’s Guide promotes this inner
dialogue as often as possible. In Chapter 3, for
example, there’s a lesson for students who have
trouble writing enough. They are encouraged to

“have an argument” with an imaginary rival. If you

The Good Writer’s Kit Research Base

physically act this out with a student, the student
hears the dialogue. With repetition, this technique
gets internalized and becomes part of the student’s
thought process. Year after year, I've seen this
seemingly silly technique help students turn sketchy

writing into fully elaborated compositions.

Key Principle #6
In order for students’ writing to improve, students

must spend time writing.

This is one of the stated foundation beliefs of
most writing projects and programs. Yet research
is still showing that students are not spending
enough time engaged in writing activities. More
information is available on the National Writing
Project’s website and in the Writing Next report. |
had thought that, as a nation, we were improving in
this area—and maybe we are at least more aware
of the need for increased writing. But the research
compiled in Writing Next indicates otherwise.
Students need to be allowed time to write in class,
in addition to time for learning the craft of writing,
and for feedback or reflection about their writing.
Managing class time to get the writing in is a real
trick, though, and too often we hear ourselves say,
“I'm going to have to cut our writing time short
today . ...” With that in mind, it’s helpful to design
projects and writing pieces to span several class
periods, so that there is plenty of time for scrutiny
of models, for dreaming up topics, for working on
focused craft ideas, and for gathering thoughtful

feedback from listeners.
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Throughout The Good Writer’s Kit you will find
activities that allow teachers to engage students
every single day in some kind of writing. In each
chapter, professional writers talk about their own
writing processes, and each of these writers also

discusses the need for practice.

Key Principle #7
Students don’t learn grammar when it’s taught
in isolation. It’s more effective to teach grammar

within the context of writing.

| learned this at the first serious staff development
| ever attended, in the early ‘80s. | had always
secretly suspected that teaching traditional
grammar was more like teaching math than like
teaching writing, but getting familiar with the
research helped me understand why and what to

do about it.

The Writing Next report contains the research
findings, as does Constance Weaver’s book
Teaching Grammar in Context. \Weaver retraces the
entire grammar debate, incorporating the research
and bolstering teachers’ need for grammar
instruction somewhere. How do we weave
grammar instruction into writing instruction? Most
broadly, by treating it as one of the many aspects of

communication, which either serves or hinders it.

In The Good Writer’s Guide, grammar activities
typically center around manipulating grammatical
constructions and sentence parts for effect, both in

Chapter 2 within the traits of good writing and in

The Good Writer’s Kit Research Base

Chapter 3. A concise and down-to-earth handbook

of grammar and style is included as an appendix.

Key Principle #8
Student writing improves when students
receive explicit instruction, including strategies

for strengthening their weaknesses.

Not surprisingly, many studies document the fact
that students—especially struggling students—
improve when they receive explicit, targeted
instruction. The Writing Next report can point you

to specific studies and also to additional resources.

Chapter 3 of The Good Writer’s Guide is filled with
classroom-tested strategies for helping students
solve their writing woes. These are part of a
growing body of innovative strategies—mostly
invented and shared by classroom teachers—that
target a specific writing problem or deficiency.
I've seen these strategies, used in response to
students’ particular strengths and weaknesses,
absolutely change the performance—and
attitude—of struggling writers accustomed to

failure.

Key Principle #9
Student writing improves most when

students work collaboratively with others.

Real talk is to someone else. Writing is the same
way. Writers need readers, or why bother? In
the traditional classroom, the only reader is the

teacher. Things work much better and much more
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naturally when the teacher’s role is more like that
of an agent, helping to put writers in touch with
their readers, putting life into the experience of

talking on paper for others.

Every writer has experienced this “life,” and

its benefits are reflected in the research. Both
Judith Langer’s Guidelines and the Writing Next
report document rigorous studies showing the
effectiveness of collaboration. In his Book of
Learning and Forgetting, Frank Smith details why
students learn so much faster from other students

than from teachers.

But there’s a craft to weaving in this collaboration
during the writing process. The importance of
explicit instruction mentioned above extends

to all of the steps of the process. Students must

be explicitly taught how to give feedback, and
Chapter 1 of The Good Writer’s Guide presents the
foundation principles and practices of this essential

part of the writing process.

There are also many partner and group writing
activities, as well as peer-response activities,
throughout The Good Writer’s Kit. These are
typically broken down into short, concrete tasks
so that students can build their collaboration and

response skills.

The Good Writer’s Kit Research Base 10

ATIOMAL
GEQCRAPHIC

258 Hampton-Brown



References

Atwell, N. (1998). In the Middle: New Understanding About Writing, Reading, and Learning.
Portsmouth, NH: Heinemann.

Buckner, A. (2005). Notebook Know-How: Strategies for the Writer’s Notebook. Portland:
Stenhouse.

Carroll, J. A. (2002). Dr. JAC’s Guide to Writing with Depth. Spring: Absey.

Daniels, H. (1994). Literature Circles: Voice and Choice in the Student-Centered Classroom. York, MA:
Stenhouse.

Eggers, D. (Ed.). (2002). The Best American Non-Required Reading 2002. New York: Houghton Mifflin.

Gallagher, K. (2003). Reading Reasons: Motivational Mini-Lessons for Middle and High School.
Portland: Stenhouse.

Glasser, W. (1990). The Quality School. New York: Harper & Row.

Graham, S., & Perin, D. (2007). Writing next: Effective strategies to improve writing of adolescents

in middle and high schools — A report to Carnegie Corporation of New York. Washington, DC: Alliance
for Excellent Education.

Graves, D. (1991). Build a Literate Classroom. Portsmouth: Heinemann.

Harvey, S. (2000). Strategies That Work: Teaching Comprehension to Enhance Understanding.
Portland: Stenhouse.

Killgallon, D. (1987). Sentence Composing: The Complete Course. Upper Montclair: Boynton / Cook.
Lane, B. (1992). After the End: Teaching and Learning Creative Revision. Portsmouth: Heinemann.
Langer, J. (2007). Guidelines for teaching middle and high school students to read and write well: six
features of effective education. Washington, D.C.: National Research Center on English Learning &
Achievement.

Moffett, J. (1968). Teaching the Universe of Discourse. Boston: Houghton Mifflin.

National Commission on Writing for America’s Families, Schools and Colleges. (2006). The neglected
‘R’: The need for a writing revolution. New York: College Board.

Newkirk, T. (2005). The School Essay Manifesto: Reclaiming the Essay for Students and Teachers.

Shoreham: Discover Writing.

The Good Writer’s Kit Research Base 11 raLlCly e EEB Hampton-Brown



Noden, H. (1999). Image Grammar: Using Grammatical Structures to Teach Writing. Portsmouth:
Heinemann.

Ray, KW. (2002). What You Know by Heart. Portsmouth: Heinemann.

Romano, T. (1987). Clearing the Way: Working with Teenage Writers. Portsmouth: Heinemann.
Romano, T. (2004). Crafting Authentic Voice. Portsmouth: Heinemann.

Smith, F. (2998). Book of Learning and Forgetting. New York: Teachers College Press.

Spandel, V. (2001). Creating Writers. New York: Addison-Wesley.

Tovani, C. (200). | Read It, But | Don’t Get It. Portland: Stenhouse.

Vygotsky, L. (1978). Mind in Society. Cambridge: Harvard.

Vygotsky, Lev. (1986). Thought and Language. Cambridge: MIT.

Weaver, C. (1996). Teaching Grammar in Context. Portsmouth: Boynton/Cook.

The Good Writer’s Kit Research Base 12 T T —




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


