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Edge is a core Reading/Language Arts Program designed for striving readers and
English language learners in Grades 9-12 reading below grade level. It prepares students
for success on exit exams and moves them to graduation and a promising future!

MOTIVATING AND RELEVANT

« Essential Questions and readable,
relevant literature engage students

« Unit Projects draw on out-of-school
literacies and connect to the real
world

- Difficulty level of text increases to
high school level as students build
reading, writing, and language power

- Online Coach adds choice and
control over learning, with immediate
feedback

- Self-assessments and progress reports
get students committed to their own
learning.

Reading at the Right Level

Grades 1-3

SYSTEMATIC AND FOCUSED

« Focus and repetition of one reading
strategy per unit

- “Show, Not Tell” lessons

« Explicit teaching and frequent
interactivity develop competence

- Systematic application across genres
promotes strategy transfer.

Grades 3-5 Grades 5-7

STANDARDS-BASED

« Teacher-friendly instructional design,
with built-in professional development

« Grades 9-10 English Language Arts
Standards taught and tested

- Immediate access to e-Assessment
reports and reteaching resources
through The Teaching Edge Plus

- Grades-at-a-Glance, with drill-down
capability to see student work and test
results.

Grades 7-9

Fundamentals

Level A Level B

Beginning

Language Development for English Learners

Level C

Intermediate Advanced




Research-Based, Authored hy Leading Educators
Who Know Adolescent Literacy

Dr. David W. Moore taught high school social studies and
reading in Arizona public schools before entering college
teaching. He currently teaches secondary school teacher
preparation courses in adolescent literacy. He co-chaired
the International Reading Association’s Commission on
Adolescent Literacy, and recent books include Teaching
Adolescents Who Struggle With Reading (2nd ed.) and
Principled Practices for Adolescent Literacy.

Dr. Deborah J. Short is a co-developer of the research-
validated SIOP Model for sheltered instruction. She has
directed studies on English language learners funded by

LEADS TO
ACADEMIC SUCCESS

the Carnegie Corporation, the Rockefeller Foundation,
« Students value the power of reading
and writing in their lives

and the U.S. Dept. of Education. She recently chaired an
expert panel on adolescent ELL literacy and prepared a
« They are motivated to read widely policy report: Double the Work: Challenges and Solutions to

- They experience what it means to be Acquiring Language and Academic Literacy for Adolescent

capable and confident English Language Learners.

« They achieve success on exit exams

« They focus on graduation and a
promising future.

Dr. Michael W. Smith has focused his research on how
experienced readers read and talk about texts, as well as
what motivates adolescents’ reading and writing both
in and out of school. He has written eight books and
monographs, including Reading Don't Fix No Chevys and
Literacy in the Lives of Young Men, for which he and his
co-author received the 2003 David H. Russell Award for
Distinguished Research in the Teaching of English.

Dr. Alfred W. Tatum began his career as an eighth-

grade teacher, later becoming a reading specialist and
discovering the power of texts to reshape the life outcomes
of struggling readers. His current research focuses on the
literacy development of African American adolescent males.
His recent publications include, Teaching Reading to Black

Adolescent Males: Closing the Achievement Gap and Building
the Textual Lineages of African American Male Adolescents.




MOTIVATING AND RELEVANT

Essential Questions Make Reading Matter

Give students insight into questions central to their lives
and make reading matter. Essential Questions (EQs) are
the engaging and enduring questions we all face. They
encourage active participation and promote wide reading,
adding up to motivation.

Highly Engaging
Essential Questions
Drive Each Unit

CHOICES

Y1) essenTiAL QuUESTION:
What Influences a
Person’s Choices?

L'JI-U]J‘? ,-_IJ g"m s'[um[s_ Magical duaviment. 20073, Peter Anton, Mued mecks soupure. e ooflecton.

Everything is determined, the beginning
as well as the end, by forces over which
we have no control.

—Albert Einstein

With every experience, you alone are
painting your own canvas, thought by
thought, choice by choice.

—Oprah Winfrey

4 Critical Viewing What does the artist suggest about choices in this sculpture?

Unit Launch 1

Quotations Provoke
Lively Discussion

Unit Launch: Level B, page 1



unit 1

m ESSENTIAL QUESTION:

What Influences a Person’s Choices?

Study the Facts

People make choices every day. What causes some people to make good
choices? What influences others to make poor choices or harmful choices?
Look &t these facts:

e e

High school students who participate in sports®*  32% 45%

High school students who sald they had carred a
weapon in the past 30 days** ™ m

High school students who said they had
registered and voted* A% s

High school students who said they had driven
after drinking alcohol in the past 30 days** ” 15%

High school students who said they had taken
part in a physical fight in the past 12 months** 5% %

High school seniors who participated each
manth in community affairs or volunteer work®** % %

CEMEE RG] BTSSR W St 28

Analyze and Debate

1. According to the data, young men and young women seem to be making different
choices. What general statements can you make about these differences? What
might influence a young man to behave differently from a young woman'?

L

Which is the greatest influence on a person's choices—family, friends, culture,
money, or wealth?

Talk with a group. Explain your opinions and support your ideas with evidence from your
owWn experience.

g

ESSENTIAL QUESTION

In this unit, you will explore the Essentlal Question in class through reading,
discussion, research, and writing. Keep thinking about the question outside of
school, too.

2 Unit 1 Choices

The Essential Question
I Plays a Pivotal Role
Throughout the Unit

Unit Launch: Level B, page 2

Edge was designed to help students see that English is about something important.

' That’s why we built our units around Essential Questions . . . Because EQs clearly
C I o n °® have no right answer, they provide a situation that requires students and teachers

to take on new roles. Students become active agents in their learning, and teachers

Essentia| become part of the inquiry, too.

Q“estions — Dr. Michael Smith, Program Author



MOTIVATING AND RELEVANT

Interactive Unit Projects

Unit Projects make learning come to life. They are designed to
prepare students for the types of team-building, project-based

tasks they will face in the real-world after high school.

- Ample opportunities for students
to engage in group activities

« Meaningful, relevant, hands-on
tasks that stimulate intellectual
curiosity.

Three Books at Three Different
Reading Levels for Each Edge Unit

Level C, Unit 1

v,

JACQUELINE
WOoO0DSON

The Trojan Horse Miracle’s Boys Breaking Through
by Justine and Ron Fontes by Jacqueline Woodson by Francisco Jiménez
Graphic Classic Novel Nonfiction

550L 660L 750L

research inI

Action.

Empower
Students

Links to The Learning Edge
student website provide additional
Collaborative resources and support
Unit Projects independent work.

‘) Plan a Project
TV Talk Show
In this unit, you'll be producing a TV talk show about
the Essential Question. Choose the kind of show, host,
guests, and set to produce. To get started, watch a few
different TV talk shows. Look for

« how the interviewer introduces each guest

+ whether the interviewer reads from notes, talks
from memory, or takes notes

« whether the guest and interviewer look directly
at each other

« how the parts of the show relate to the topic.

Study Skills Start planning your talk show. Use the
forms on hbadge.net to help plan your time and to
prepare the content,

Choose More to Read
These readings provide different answers to the Essential Question. Choose a book
and online selections to read during the unit.

By

by Francisco Jiménez

Francisco *Panchito” iménez and his
family worked day after day as migrant
farm workers, Panchito was a good
student and he wanted a better life, But
his father wanted him to stay and help the battie seems to have no end. But
hiis Family. How could Panchito please the Greek soldier Odysseus has a secret
his Father withaut ghing up his future? plan to defeat the Trajans, Will it work?
FHONFICTION »ERAPHIC CLASSIC

The Trejan Horse
by Justine and Fon Fontes

The beautiful Helen is maried to the
King of Sparta. When Helen runs away
with a Trojan prince, her husband
declares war on Troy After ten years,

Q www.hbedge.net

* Read blographies of celebrities and teens who have
made difficult cholces,

* Take & personality test to find out what traits and
talents might influence your cholces.

= Play a game to explore the consequences of
different choices.

Miracle's Boys

by Jacqueline Woodsan

Ty'ree, Charlie, and Latayette are
Miracle’s sans. When Miracle dies, the
boys have to keep their family togather.
Staying together isn't easy. Charlie goes
to jail, and Ty'ree has to work full-time to
suppart them. How can Miracle’s bays
sunive when 50 much is agalnst them?
¥ NOVEL

Unit Launch 3

Unit Launch: Level B, page 3

Motivation can be a key factor in helping adolescent struggling readers be more
successful in school. We have found that adolescents prefer to have opportunities to
exercise choice in their learning. One option is choice of text. Students should have
a wide range of diverse selections to choose from . . . Classroom libraries should
include different topics, genres, and reading levels, so all students find something of
interest suited to their ability.

— Dr. Deborah Short, Program Author




Choice in Extended Reading

Edge Leveled Libraries, Levels A-C

* Three collections, one for each level

* Each collection offers 21 books—three books per unit at three different reading
levels in a variety of genres and formats

* Built-in coaching features support independent reading
* Downloadable Teacher’s Guide and Student Journal for each book.

At the end of every book,
The Exchange promotes

Build Reading Power with the On-Page Coach thinking and conversaion

about the book.
Breaking Through 'I
Francisco Jiménez

Review the work you did in your Student Journal, Take
your book and your Journal with you to The Exchange
baook discussion.

EXCHANGE IDEAS

» Tell the group why you would recommend or not
recommend this book.

he saw me choke up, he added, “Time will go by fast, personal experience.
1o help his family survive, How did this influence
graduation?
* Panchito had to make difficult choices in order to

“MNot fast enough,” [ said. We unpacked our boxes and THE QUESTION
have the best results.

— . + Compare this book to something it reminded you
“Well, here we are, Panchito,” Roberto said sadly. When DLT“”S' a¢ another book, 3 mc':‘v?e. atv SMW?‘:JI' i
you'll see.” * Why do you think the author wrote this book?
went to bed. Neither one of us slept well that night.
s “ptwe g True or false? The most difficult choices
tabevp bigin 1o oty « Panchito struggled to do well in school as he worked
his decision about what to do with his life after

swcceed. What tough cholces have you made to get
something you wanted?
= Several people helped Panchito go to coflege and
i make his dream of a better ife come true. Wha has
~Iniroduction.. made a positive difference in your Hfe? How?
Each book begins with REFLECT
an Introduction— Summarize your Exchange. How did this book change the
. tudents fi ] It Breakingg Theeowph, Francisco Jiménez describes his way you see something? \':')hat questions do you stil have?
preparing students for childhood as a migrant worker during the 19505 and 1960 How will you answer them?
the text to come. He and his family left Mexico and came to the United
States when he was a small child. He grew up working
on farms with his family. While he worked, he struggled
to learn English and do well in school. These experiences
greatly affected the choices he made in life. They also had a -
big influence on his writing | BEFORE YOU MOVE ON...
Many i i like the Jimén move from 1. Summarize Resead pages 25-28. What dd
Mexico to the United States. They come in search of jobs ::1I:r""h TR 2K 0 v T e St
and an udm'.mm_l for their children, .ﬁ.1.lll_\' n.!'.llu-m find 3, Conchushoms. Reread pages 31-32. Why dd Before You Move On
jobs as migrant farm workers in California. This warm part Panchito cry when he saw the boy with his .
of the country has a long growing season, Growers need tathe? ) o provides frequent
laborers to work in their fields for much of the year. Hlegal T:?::G:“::I?c":f:::';:::;’:::’”‘;‘: |l checksto he|p you make
immigrants do not have many options. Because they are in o find cut
the LLS. illegally, they risk being deported. Many take W sure that StUdEI:]tS are
jobs as migrant farm workers. They can usually get these Comprehendlng.
jobs without supplying information that would show they |
are in the country illegally.
Look Ahead supports
active reading by helping
iy Soospts students anticipate plot
developments.
The On-Page Glossary See pages 38—40 for a complete list of
provides substitute words Edge Library titles, authors, genres and
or phrases to help students Lexile® Levels.

keep reading fluently.



MOTIVATING AND RELEVANT

Texts that Matter

A wide variety of classic and contemporary texts that
students can and want to read.

Variety of Topics
Contemporary issues and timeless
questions

Variety of Authors

Representing the diversity of the U.S.
and the world

Variety of Texts

Literary, informational, persuasive,
functional

is Times
| The Writef and His Tiw

\

(L]
on Hugh
pangsto

szt




On-Page Supports Build Gonfidence

Built-in supports shelter language and improve reading
comprehension.

Selections “Chunked”

into Manageable Parts Questions Prompt
Promote Success Strategy Application
| Level B: pages 46-47
Predict |

What life lessons do you think Mrs. Jones
will teach Roger?

""l.'l’l_' Fam trying to get home to cook me a bite to eal, and you snatch
my pocketbook! Maybe you ain't been to your supper either, late as
it be. Have you?"

“There's nobody home at my house.” said the boy.

“Then we'll eat,” said the woman. *1 believe you're hungry—or been
hungry—to try to snatch my pocketbook!”

“I want a pair of blue suede shoes,” said the boy.

“Well, vou didn’t have to snatch my pockethook to get some suede
shoes,” said Mrs. Luella Bates Washington Jones. “You could of asked
me.” @

“Mam?”

The water dripping from his face the boy looked at her. There

was a long pause. A very long pause. After he had dried his face and knaw af her 5o far,
not knowing what else to do, dried it again. the boy turned around, :’;‘L;;;.L:r
wondering what next. The door was open. He could make a dash for it
down the hall. He could run., run, run, run!
The woman was sitting on the daybed. After a while she said, *l were
young once and | wanted things | could not get.” I Critical Viewing: Characterization Study the boy's laok. What lines from
There was another long pause. The boy's mouth opened. Then he we s saam it
frowned, not knowing he frowned,
The woman said, “Um-hum! You thought | was going to say but, In another corner of the room behind a screen was a gas plate and
didn’t you? You thought | was going to say, but [ didn’t snatch people’s B Clarity ldeas an icebox. Bl Mrs. Jones got up and went behind the screen. The B Access Vocabulary
pocketbooks, Well, | wasn't going to say that,” Pause. Silence, “I have done ?:;S:';: 'L: woman did not watch the boy to see if he was going to run now, nor did DOLfT...'LZ::M
things, too, which | would not tell you, son—neither tell God, if He make serse 1o she watch her purse, which she left behind her on the daybed. But the "C;f: I‘.‘ur:-_r.'_:.?:; ":‘J_

you? Reread the
because an icobas,

boy took care to sit on the far side of the room, away from the pur.
or retrigoratar, is

didn't already know. Everybody’s got something in common. B penagraph o

S0 you set down while | fix us something to eat. You might run that n'ri:";o':'ea":r‘ where he thought she could easily see him out of the corner of her eye vehind It

comb through vour hair so vou will lnok presentable.” i common,
In Other Words Cultural Background In Other Words Confirm Prediction
make a dash for it try 1o run “Blise Suede Shoes™ wis 4 song ¢ was plate small stove Were you right about
Everybody's got something in comman. wrilen by Carl Perkins in 1955, an cebox a refrigesaior what Mrs. Jones

All poople are alike in some way, 1t wats one of the fir n s teaching Roger?
presentable chean and neat I Expiain.

k-
46 Unit1 Chokces Thank You, M'am 47
On-Page Glossary for Background Information Frequent
Idioms and Difficult Words Builds Context Questions Ensure
Improve Fluency Comprehension

instruction, to influence the literacy development and the lives of adolescents. Texts should be
C I O n °® selected with a clearer audit of the struggling adolescent reader, many of whom are suffering
from an underexposure to text that they find meaningful. These students need exposure to
Enah“ng Te)(ts enabling texts (Tatum, in press). An enabling text is one that moves beyond a sole cognitive
focus—such as skill and strategy development—to include an academic, cultural, emotional, and
social focus that moves students closer to examining issues they find relevant to their lives.

-
researcCc h iNn I It is prudent to use a combination of powerful texts, in tandem with powerful reading

— Dr. Alfred Tatum, Program Author



SYSTEMATIC AND FOCUSED

Focus and Repetition

Focus and repetition of one reading strategy per unit ensure
student mastery. Systematic application across genres
promotes strategy transfer.

Literature Organized in 3

Clusters Around the EQ ~ |

Cluster 1

Cluster 2

Cluster3

—I)

r Plan and

CHOICES

ESSENTIAL QUESTION:
What Influences a Person’s Choices?

Unit Launch. . .

Pm]ect:‘rvralkshdn;...............................

How to Read Short Stories Piot, Characterization, Setting . . . . . . . . . . . . .

René Saldania, Jr.
Luis J. Rodriguez

Eric Feil

Langston Hughes

Janet Tobias and
Michael Martin

Preview, Predict, Set a Purpose

The Good Samaritan .

Don't Go Gentle Into That Good Expressway . . . . . .. .| .. . ..

The World Is in Their Hands nonfiction Text Features . . .

r Plan and Monitor: Clarify Ideas

Thank You, M'am . . .

Both Sides of the Bench

~ Plan and Monitor: Clarify Vocabulary

- Literary Analysis: Plet . . . . . ... .|

Literary Analysis: Characterization. . . . |

from . . i Text Features . . . . . . . .|

Genre Focus

Short Stories

Reading Strategy
Plan and Monitor

. SHORT STORY B

POEM 24

. . . NEWSPAPER ARTICLE 26

. SHORT STORY 38

INTERVIEWS 50

Guy de Maupassant | The Necklace . . Literary Analysis: Satting. . . . SHORT STORY 62
Farah Ahmedi | The Fashion Show. . . . Genre Study. . . . . ... ... ...k . MEMOIR 78
Vocabulary Study Grammar Writing About Literature

Key Vocabulary 8, 33, 38,57, Write in Response
62,85 Complete Sentences 34 | to Literature 33,57, 85
Prefixes 35 Make Subjects and Definition Paragraph 35
Greek Roots 59 | Verbs Agree 58 | comparison Essay 59
Suffixes 87  FixSentence Fragments 86  pooc ang Unity a7

Unit Table of Contents |
Vocabulary, Grammar,
and Writing in
Every Unit

Single Literary and
Reading Strategy Focus
in Each Unit

Literary and Reading
Strategy Focus Build
Throughout the Unit




...Scaffolded Instruction

Each literature cluster contains paired readings and focuses on one
specific literary element or text feature and one reading strategy.
Powerful, highly scaffolded instruction means that teachers show, not
tell students how to be successful with the text.

Focuson1
Literary Element and
1Reading Strategy

BEFORE READING Thank You, M'am Tuanx You, M

short story by Langston Hughes

Level B, Unit 1: Choices

I Characterization Cluster 2, Prepare to Read

When you read a good story, you feel as if you know the characters, That's because
authors use characterization to reveal, or show, what a character is like.

Look Into the Text

Hughes She was a large woman with a large purse that had everything in it

Segeribes but a hammer and nails. It had a long strap. and she carried it slung
the woman's
physical traits. across her shoulder. 1t was aboul eleven o'clock at night. dark, and she
was walking alone, when a boy ran up behind her and tried to snaich USeS the TeXt to
her purse. The strap broke with the sudden single tug the bay gave it Tea(h the Text
from behind. But the boy's weight and the weight of the purse combined
cause him o lo ila nstead of taking off full Blast as he 1
he boy fell on his back on the sidewalk, and his legs flew up. How dows
Hughes uses ge woman simply turned around and kicked him right square in | Hughes show
;:::‘:I his bluc-jeaned sitter. Then she reached down, picked the boy up by his :: I.':m:

s ke, shirt front, and shook him until his teeth rattled, the bay?
BEFORE READING Juvenile Justice
— Monitor Your Reading interviews by Janet Tobias and Michael Martin
When you monitor your reading, you check with yourself to see if you understand.
Look into the text above and find something that isn't clear to you, Then, as you Nonfiction Text Features

. . &1 n hain Abratactas Mer understand. or clarify ideas. ) )
fead the story, use these stralegies to better understand, or clarify ideas. You're about to read an excerpt from a TV show in which a number of people are

interviewed. In an interview, one person asks questions for another person to
answer. Interviews have specific kinds of features.

Reading Strategy
Plan and Monitor

HOW TO CLARIFY IDEAS

1. Reread If you are confused, go back to see if you missed something important. Look Into the Text
NOT CLEAR TO YOU: I'm not sure why other people didn't stop to help the woman, f

Judge LaDoris Cordell
A state court trial judge since 1982, until Background

i information often
recently she served on the Superior Court of | appears in italics

REREAD: It was about eleven o'clock at night. dark, and she was walking alone.

2. Read On Heep reading, The author may give more information later.
: at the beginning
YOU THINK: The boy must have gotten hurt when he fell on his back. Santa Clara County, where she heard both of an article or
juvenile and adult cases. interview.

READ ON: A few sentences later you'll come 1o this:

: Questions and Q. Do you think any kid ever belongs in adult court?
“If 1 turn you loose, will you run?” asked the woman, answers make up

A. Yes. ... I have come across some young people who are so Ellipses show
where the
speaker's words

“Yes'm,” said the boy. the interview. o ; . .
= sophisticated and who have committed such heinous crimes

YOU THINK: The boy must be OK if he can run away. that the adult system is the place for them to be. I haven't have been
eft out.

Brackets show that
aword has been -
changed or added. and it does [happen].

come across a lot, but there have been some. ... It can happen,

Thark Yhu, Mam 39

Monitor Your Reading
Prepal’e to Read: Level B, page 39 As you read, notice when you need to clarify ideas. One way to clarify is to

paraphrase the text, or restate what’s happening in your own words.

Reading Strate
9 9 HOW TO CLARIFY IDEAS

1. Read Judge Cordell's answer above. The Text:
2. |dentify the main points in the text. A. Yes.... I have come across some young
3. Paraphrase the text by putting those people who are so sophisticated and who
main points into your own words. have committed such heinous crimes that
4. Try it with a partner. Pick a new the adult system is the place for them to be.
paragraph and compare your
araphrases.
e My Words:

Judge Cordell says that some kids act like adults, so
they belong in adult court.

50 Unit1 Choices

Prepare to Read: Level B, page 50




SYSTEMATIC AND FOCUSED

Specialized Strategies for Striving Readers

Each unit begins by showing students the road to reading,
building background, and preparing students for success with
the reading selection.

Demonstration Texts
Give “Pure” Examples Personal Connections
of the Genre Build Competence

B Connect Reading to Your Life

‘What will Catherine do? First. think of all the possible choices she could make.

Reading Strategy
Plan and Monitor T think he's
o by fo gef

5 g
Shefone Fo g

YRR ] OHORT STORIES

One way 1o find out how stories work s 1o think about
how you make sense of a litthe story ke this one. Read

1 dow'F #ink 5o

“On the Bus.” bk
was walking past her church with a group
of friends and he shouted, - everybody, 1. Catherine could
look. 1t's little Miss Missionar: 2. 0or
didn’t mind people’s knowing that she was 3. or
he first week of school was always a tough really religious because church was the most
one for ninth-graders, at least for most important thing in her life. 1t was just the way
ninth-graders. Bul not, it seemed, for James, he had said it Now that you have thought about the alternatives, which one do you predict she
From the first day of school he waltzed right to One day that first week James was doing will do? Explain your answer. Also tell what you want to know about Catherine that

the back of the bus, a spot usually reserved for — more bragging would give you more confidence in your prediction.

han usual. He had just gotien

juniors and seniors. He talked with everyone the hottest new digital audio player. He came

and made fun of the other
ninth-graders who shot quick
looks to the back of the bus
and then sank quietly into their
up front.

erine had always

d James a little. §

e'd
always been so shy that anybody

on the bus doing exa,
dances and playing
songs he must have been hearing.
E
were impressed, or at least they

pretended to be. Stefone, a kid who

the seniors in the back

had a reputation as being a tough
guy, asked James il he could hear a

What Does It Mean to Plan and Monitor?

The kind of educated guesses you just made about Catherine and James are called
predictions. In your life, you make predictions all the time. You predict how your
teacher will react if you are late to class. You predict how a friend will like the gift
you gave, You do this by thinking about what people are |ike, what they have done
before, and what the current situation is like. Sometimes people surprise you, so
you need to revise, or change, your predictions.

Making predictions is a key part of monitoring—or checking—your understanding

who would draw atlention (o
¥ iention as you read,

himself or hersell wo
little of Catherine?

Earn 4

and looked hard at James. “This
thing is great. 'm glad 1 got one. Too
o lost yours. You understand
Too bad you lost yours.” James
through eighth grade. she felt especially afraid  slumped down in his seat.

dmiration.

—— B Your Job as a Reader
‘When you read, you first figure out what it is you are reading. You look at the title,
a litthe of the text, and maybe the illustrations to figure out that you're reading a
story. Then you pay attention to the characters, setting, and plot. For example, you
had to leamn as much as you could about Catherine In order to predict what she
winld do. If there were more to this little story, you would then read to find out
whether your predictions were accurate,

Because this was her fir

al public school afte
hurch school all the way

Bone to a s

1o speak oul. Catherine saw the whole thing and felt
Catherine didn't really like James, though queasy, or sick to her stomach, She looked

i then at Stefone, Siefone

rd at her and said in a

'l lived in the s

e neighborhood for

years, vet he hardly seemed to recognize her.
And when he did, it was for all the wrong

atening
voice, “The poor kid lost his new toy. Don't

reasons, Once in eighth grade he saw her worry about it little girl. You wouldn't wani to Academic Vocabulary
= predict v. 1o tell in advance; prediction v a statement of what
someone thinks will happen

o manitor v. 1o keep track of, 1o check

washing cars for a church fundraiser. He

lose anything of yours, would you?”

How to Read: Level B, pages 4-5
Clear Goals for Reading vespag

L]
researcCc h in There is striking agreement that low-achieving adolescent readers improve their
I comprehension performance when they learn to apply strategies. Edge presents seven
C I O n °® general strategies known to promote adolescents’ reading comprehension. The strategies
are ones that proficient readers use regularly and across a wide variety of texts:
Rohust Heading + Plan and Monitor + Make Connections
+ Determine Importance + Synthesize

Strate!IlES: The Blg 7 + Ask Questions « Visualize

+ Make Inferences
10 — Dr. David W. Moore, Program Author




...and English Language Learners

Abstract Concepts
Made Real

LDURURATVE SHORT STORIES, continued

B Unpack the Thinking Process

Characterization
Authors leave clues to let readers know what their characters are like. This is called
characterization . For example, an author may include:

« describing words to tell what a character looks like

« dialogue to show how characters express themselves

« actions to show just what a character does

« reactions of ather characters 1o show the impact of a character's actions.

Setting

Characters make choices because of who they are and the situations they are in,
That's why the setting—where and when a story takes place—is so important.
“On the Bus® is set during Catherine's firs! week at a public high school. You know
that she s likely to act differently during her first week than in her senior year, If you
notice the setting and use what you know, you can predict what she is likely to do.

Plot

The choices characters make determing the action in many stories. The way that
authors select and arrange the choices and action is called the plot. These choices
are affected by what the characters are like as well as when and where they live,

Plan and Monitor
Use the of short stories—character, setting, and plot—to plan and
manitor your reading of short stories. Here's a way to do that:

Prediction Chart

1 Notico 1 Know I Predict ]
The title *Cin Hhe Bug™ This sounds ke a 1 thisk there will be [ 1yes
The firsh sentence: “The  buck-fo-sehool sfory.  some problem related [ ] o
first week of sehoal.. = to starting school
Catharine 5 mew fo public | Pubbe bigh schesls Catharine will havea [ 1yes
schoel Shawsed togofo  are very different than  hard fint adjushing.  []ee

& sl chuarch gehesl sensl private seh

Elements of Literature
characterization n_ the techniques an author

As you read, keep track of your predictions, Good readers actively keep track of
thedr thinking while they read. Think about whether your predictions are confirmed,
or whether you need 1o revise them based on new information. If you find that
you're lost, take time to clarify, or get clear, so that you can keep reading. Here are
just a few ways that you can get back on track:
« reread (or keep reading—sometimes you just need to read a bit more to
know what's happeni
» slow down and read closely (or read faster—sometimes that helps)
. or say what's happ in your own words

M Try an Experiment

Pretend that the first part of the story is written like this:

Catherine had alw: dmired James.

People seemed 1o notice him. She wondered

il they noticed her. She hoped so. After all,

he first week of school was always a tough she had spent most of her savings to buy the
one for ninth-graders, al least for most trendiest new clothes she could

ninth-graders. But not, it seemed, for James, find. This was her first year at

From the first day of school he waltzed right 10 public school after having

the back of the bus, a spot usually reserved for gone to a small church

juniors and seniors. He talked with everyone school thro ecighth

and made fun of the other ninth-graders who grade, and she wanted

shot quick looks to the back of the bus and the new kids to think

then sank quietly into their seats up front. she was cool

Think, Pair, Share Answer these questions with & partner.

1. What details about Catherine have changed? What do those new details
tedl you about the kind of person she is? Explain your answer.

2. Look back at your list of possible choices Catherine could make, Which one do
you predict she will choose now? How do you expect the story to change if she
does that?

Academic Vocabulary racterization
What clues do
authors give 1o help
you understand
characters? How do
thesa halp you make
peedictions?

= clarify v.. io make clear and understandable, to get rid of confusion

How to Read: Level B, pages 67 “Show, Not Tell” Approach

to Instruction

Cooperative Learning
Fosters Engagement




SYSTEMATIC AND FOCUSED

Words that Matter—
Vocabulary Instruction at Its Best

Edge teaches the words that matter most. These are the
words students need to know to be successful in high

school and beyond. Key Vocabulary words are: Prepare to Read: Level B, page 38

Central to comprehension—
WIthOUt knOWing these WordS, PREPARE TO READ » Juvenile Justice from Both Sides of the Bench
the selection (its theme, main
idea, or plot) just won't make

» Thank You, M’am

What Influences a Person’s Choices?
Find out how circumstances affect choices.

sense
Personally valuable—students M .
ake a Connection ANTICIPATION GUIDE Agree or
h ds to discuss the Anticipation Guide Think about h Disagree
need t € wor _“ 'c'p&: i eh I da our (52 4. Criminals choose to break the law, so they
. . circumstances, such as education, deserve their punishment.
Essentlal QueStlon opportunltlesl, and events, can affect a 2. Itis OK for hungry people to steal what they need.
. ee . person’s choice to break the law. Then
ngh'utlllty academlc Words_ tell whether you agree or disagree with 3. Everyone deserves a second chance. -
. . these statements.
words students will encounter in
multiple subject areas and in life. Learn Key Vocabulary
Study the Words Pronounce each word and learn its meaning. You may also want
to look up the definitions in the Glossary.
© Academic Vocabulary
circumstances (sur-kum-stans-uz) | Circumstances describe the situation a person is in. There are many
noun » pages 52, 56 circumstances that cause people to make bad choices.
* commit (ku-mit) A person who commits a crime is the one who carries SC 4 .—.‘
verb » pages 42, 51 it out, or does it. She committed the crime of robbery. n
* consequence (kon-su-kwens) A consequence is something that happens as a result of
noun » pages 42, 49, 52 another action. If you lie to a friend, you may have to face =
a consequence, like losing your friendship.
contact (kon-takt) When you are in contact with people or things, you connect with them in some way.
noun » page 44 | am still in contact with my friends from first grade.
lerstand their problems,
Pronunciation d could feel his sadness
and Part of ———« circumstances (sur-kum-stans-uz) | Circumstances describe the situation a person is in. There are many f{;"h*ayn‘“‘”g
Speech noun » pages 52, 56 circumstances that cause people to make bad choices.
. . . . . . i have all the
e commit (ku-mit) A person who commits a crime is the one who carries g ons showed maturity
verb » pages 42, 51 it out, or does it. She committed the crime of robbery.  tion. | salvaged my
* consequence (kon-su-kwens) A consequence is something that happens as a result of
noun » pages 42, 49, 52 another action. If you lie to a friend, you may have to face
a consequence, like losing your friendship.
contact (kon-takt) When you are in contact with people or things, you connect with them in some way.
noun » page 44 | am still in contact with my friends from first grade.
empathy (em-pu-the) When you have empathy for people, you feel like you understand their problems,
noun » pages 49, 51, 57, 59 feelings, or behavior. | felt empathy for the lonely boy, and could feel his sadness.
juvenile (joo-vu-nl) A juvenile is a young person. [noun] Something juvenile is for young .
adjective; noun » pages 51, 56, 57 | people. [adjective] The juvenile court is for people younger than Strong Visual
eighteen. Support
maturity (mu-choor-u-t€) When people reach maturity, they are fully developed and have all the
noun » pages 52, 57 abilities of an adult. The girl's serious and responsible actions showed maturity.
salvage (sal-vuj) To salvage is to save someone or something from destruction. | salvaged my
verb » page 52 friendship by telling my friend | was sorry. ’;
Student Friendly
Examples
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Students Generate their
own Examples

Unit 1
Pages 3861

Prepare to Read

Thank You, M’am

Juevnile Justice from both Sides of the Bench

@ circumstances

Key Vocabulary

A. How well do you know these words? Circle a rating for each word.
Check your understanding of each word by circling yes or no. Then,
complete the sentences. If you are unsure of a word’s meaning, 2| 1am not sure of the word's
refer to the Vocabulary Glossary, page 852, in your student text.

Who your friends are and what you

wear are within

Rating Scale

1 | | have never seen this
word before.

meaning.

©

I know this word and can
teach the word's meaning
to someone else.

m Check Your Understanding Deepen Your Understanding

Some of the positive circumstances in my life are
Possible response: a loving family; supportive

your control.

teachers

yourself to a job you can't finish.

Many people commit acts of heroism, such as
Possible response: stopping to help someone who is

hurt

Some of the consequences of breaking rules at school
are _Possible response: privileges are taken away,
detention, suspension, losing the respect of parents

and teachers

mail is the fastest way to get in

noun
Rating: No
12 3
© commit Itis iresponsible to commit
(ku-mit)
verb
.
Rating:
12 3
(3} The of failing a
(kon-su-kwens-uz) | cjass are always positive.
noun
Yes
Rating:
12 3
O contact Sending a letter through the
(kon-takt)
noun contact with a person.
Rating: Yes
1.2 3

When | want to get in contact with my friends, lusea ___
Possible response: telephone or a computer

20 Unit 1: Choices

m Check Your Understanding Deepen Your Understanding

© empathy
(em-pu-thé)

noun

Rating:
12 3

@ juvenile
(joo-vu-nil)
adjective

Rating:
123

@ maturity
(mu-chur-u-&)

noun

Rating:
12 3

O salvage
(sal-vuj)
verb

Rating:
1 2 3

Understanding a person’s feelings
is an example of how a person

shows empathy.

CH

A friend of mine showed empathy by Possible

response: understanding what it is like to be sick and

offering to help me

Juvenile people are considered

mature and

Teenagers are juvenile when they Fossible response:
decide to go to a party when there is work to

be done

Expecting someone else to fix
your mistakes is an example of
maturity.

| showed maturity when | Possible response: offered

to clean my grandmother’s yard

Spreading rumors about a friend
is a good way to salvage a bad

friendship.

If I am doing poorly in class, | can salvage my grade by
Possible response: studying harder or asking for

a tutor

B. Write a sentence about yourself using one of the Key Vocabulary words.

Unit 1: Choices 21

Interactive Practice Book: Level B, pages 20-21

research inl

Action:

Direct Teaching of
Individual Words

Vocabulary Instruction is most effective when it is rich, deep, and extended and when it leads students
to actively process new word meanings in multiple contexts. In this new view of robust instruction,
vocabulary is introduced using a consistent, predictable routine (Beck et al., 2002):

1. Pronounce: Teachers guide students in correctly pronouncing the word

2. Explain: Students are given a clear, student-friendly explanation of the word’s meaning.

3. Study Examples: Students study examples of the word in a variety of contexts.

4. Encourage Elaboration: Students elaborate word meanings by generating their own examples

and through practice.

5. Assess: Teachers check student understanding through both informal, ongoing assessment, and

summative evaluations.

— Dr. David W. Moore, Program Author

13



SYSTEMATIC AND FOCUSED

Postreading Activities Deepen Understanding

Every cluster ends with Reflect and Assess, where
students compare across texts and relate them to the
Essential Question, review vocabulary, and develop

reading fluency with one of the selections.
Oral and Written

. . . Vocabulary Revi

Meaningful repetition Reflect and Assess: Level B, page 57 ocabulary Reviews

and multiple exposures to
vocabulary

» Thank You, M'am

—LEC'I. AND ASS ESS » Juvenile Justice from Both Sides of the Bench

+ Fluency building as a part of

each day’s lesson J77) What Influences a Person’s Choices?

- Clear directions and Critical Thinking _
K i Across Texts — Reading Vocabulary

explanations, with frequent Critical Thinking Key Vocabulary Review

use Of g raph iC Orga n izers I} 1. Analyze Complete the Anticipation Guide on Oral Review Work with a partner, Use these words
page 38 again as if you were a character or to complete the paragraph.

an d m Od e | S. person interviewed in the text. Defend your . " i ke i
answers using ideas and quotations from the S
selections. commit empathy  salvage

2. Compare Of all the people in the interview, who il juvenile

would be most likely to treat Roger as Mrs. Jones

did? Who wouldn't? What makes you say so? Some young people grow up in difficult (1)
3. Interpret Mrs. Jones tells Rogerr “I have done that influence the choices they make, Like Roger
things, too.” Describe what she might have done in “Thank You, M'am,” some teens break the law,
in the past that helped her have empathy with @ crimes, and come in 31 with the law.
Roger. They do not have the wisdom or {41 to make

different choices. Some do not understand the
151 that result from breaking the law. They
usually end up in the _{B!_ justice system for

4. Speculate Imagine that Roger goes home that
night and writes Mrs. Jones a letter. What does

he say? ;
- . ) young people, Many judges and lawyers, however,
I 5. Draw Conclusions What things influence people's have _(7)_for troutiled teens and understand
choices as Juveniles ? As adults? Give examples their problems. They believe that they can _(8)

from both texts. or save, teens. These adults trust that teens can

change their lives for the better.

Writing in Response |

to Literature = = Wiriting Application Recall a time when you or a
Write About Literature friend showed maturity in a difficult situation. Write
Opinion Statement Why should we treat a 14-year- a paragraph that uses at least four Key Vocabulary
old offender differently than a 24-year-old offender? words.
Write your opinion. Support it with examples from
both texts. Gather text evidence in a T-chart:
Thank You, M'am Juvenile Justice Read with Ease: Phrasing

Assess your reading fluency with the passage in

the Reading Handbook, p. 726. Then complete the

self-check below.

1. Iread a. great b. OK c. not very well

2. What | did best in my reading was ___.

Frequent Oral Reading 3. My partner paused appropriately for punctuation
FIuency Practice and phrases. a. yes b. not yet

Reflect and Assess 8T

Reading Flusncy

Practice Phrasing: “Thank You, M'am”

PInsg is ow Yiul USe your VOICe 10 RIDUD worss together. Use 1765 passage to praction
sending with proper phrasing. Print 8 copy of this passage from fbedge. et 1o help you
manitor your progress. To use a Phrasing Rubric, see page 722

Sweat popped out on the boy's face and be began o struggle.
Mrs. fones stopped, jerked him around in front of her, put a hall
nelson aboul his neck, and continued (o drag him up the street.
When she got to her door, she dragged the boy inside, down a hall, Fluency Models on (D
and into a large kitchenette-furnished room at the rear of the house.
She switched on the ght and left the door open. The boy could hear
other roomers linghing and talking in the large house, Some of their
doors were open, oo, so he knew he and the woman were not alone.
The woman still had him by the neck in the middle of her room,

She said, “What is your name?”

“Roger,” answered the boy.

“Then, Roger, you go to that sink and wash your face,” said the
waman, whereupon she turned him loose—at last, Roger looked at
the door—looked at the woman—looked al the door—and went to
the sirk.

Reading Fluency: Level B, page 726
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...and Extend Learning Across the Language Arts

Additional activities build skills needed to succeed in

school and in life.

Grammar in
Context

Language
Development

(Grammar |
Make Subjects and Verbs Agree

The verb you use depends on your subject.
These subjects and verbs go together. All the verbs

are forms of be .
| am We are
You are You are

He. she, orit Is They are

‘Action verbs have two forms in the present:
| 'work & lot.  Mrs. Jones works every day.

Add -8 to the action verb only when you talk about
ane other persan, place, or thing. Find the subject in
each semence. How does the verb end?

Roger pulls at the pocketbook.

The strap breaks. The pocketbook falls.

Mrs. Jones gets mad. She shakes Roger.

Oral Practice (1-5) Choose from each column to
make five sentences,
Example: Roger is hungry.

Roger work 81 home,
They is every day.
Mrs. Jones are hungry.
The neighbors  eats  young.

Written Practice (6-15) Write ten sentences to
tell what happens when Mrs, lones makes dinner
for Roger, Start with these sentences and choose
the comrect verb. Then tell what else happens,
Mrs. Jones (take/takes) Roger home. He
{is/are) scared and hungry. Mrs. Jones (decide/
decides) to make dinner for Roger. He ...

Express Ideas and Opinions

Group Talk What do you think happened to Roger
after he left Mrs, Jones's apartment? Tell your ideas.
Then tell what you think about Roger, Mrs. Jones, and
all that happened.

58 Unit 1 Choices

Literary
Analysis

Analyze Dialogue

An important part of characterization is how the

characters talk, or their dialogue. A writer shows

dialogue in several ways:

+ Quotation marks are set at the beginning and
end of the character's spoken words.

Every time a different character speaks, a new
paragraph starts.

Speaker words such as she sald, he asked,
of whisperad the baoy tell who said the words
and sometimes how the words were spoken,

Diabogue makes the characters seem real by
revealing their thoughts, responses, and feelings.
For example, in “Thank You, M'am,” Mrs. Jones
says, “You a liel” Hughes could have written: “Mrs.
Jones called the boy a liar.” Her spoken words show
mare about her character than a simple description.

With a partner, rewrite these sentences as dialogue.

Use quotation marks, and use speaker words that

tell how the words were spaken.

1. Roger said he wanted some blue suede shoes.

2. Mrs. Jones told Roger not to steal again.

3. Mrs. Jones told Roger to wash his face.

4. Roger explained that there was nobody home at
his house.

SYESSHE MUMBLEDT. SISHED?. )
MUTTEREDT... SHARLEDT..,
HISSED?..GRoWLEDD. .

O Rt i o Bk

Vocabulary
Strategies

Vocabalary Study

Greek Roots

The word empathy comes from the Greek word
pathos, which means “feeling.” The Greek root path
& in many English words. Find the root in these
words, guess what each word means, and confirm
the definitions in the dictionary.

L symgathy | |

2, apathy

| 3. pathetic |
_
4, telepathy |
|

| 5. pathology

Write a Short Comparison Essay

A test may ask you to write a response to literature.

The prompt often names the selection and asks you

fo think about some aspect of it.

€ Unpack the Prompt Read the prompt and
underline the key words.

Writing Prompt
In “Thank You, Mam,” Roger leamed an
impartant lesson. Think about & lesson you
have leamed. Write an essay 1o compare the
lessons. Use examples from the stary and your
life for suppart.

€ Plan Your Response Choose a life lesson to
write about. Then compare it to Roger's. Use a
Venn diagram 1o help you plan,

Venn Diagram
Botl Reger's

¢
Iife lessom e lesson

Listening, Speaking,
Research

Interview
History: Cholces Interview a teacher about 8
person in history who made an important choice,

€ Prepare for the Interview Think about what you
want to know. Then write a list of open-ended
questions you will agk, such as “Why do you
think the person made that choice?”

€ Conduct the Interview Ask your guestions and
listen respectfully to the answers. Ask clarifying
questions, if necessary.

€) Share What You Leamed Tell the class about
the highlights of your interview.

W Language and Leaming Handbook, page 676

© Draft Organize your essay like this.

Ess.!_v Organizer

In “Thank You, Mam,” Roger learned
[1el what b Lessm ] [0 o

lessons are alike because

ré S35 For example, in the

However, our life kessons are different
. (46 bow they dffir] (oo mm cxample from

e story] o,y Do an eummple from sy com e that

Sferert] 1 conclusion,

[summariae the comparsion]

© Check Your Work Reread your essay. Ask:
= Does my essay address the writing prompt?
= Did | give examples to support my ideas?
= Are all my sentences complete?

W Writing Handbook, page 758

Iregsate the Language Arts 69

Reflect and Assess: Level B, pages 58-59

Solid Writing Instruction
. Focus on a form
- Focus on a trait
- Write on-demand
for tests

15



SYSTEMATIC AND FOCUSED

Interactive Practice

With the Edge Interactive Practice Book, students interact
with the text—marking the text with their own questions and
comments and finding text evidence to support inferences and
conclusions.

Edge Interactive
Practice Book

Before Reading Thank You, M'am

LITERARY ELEMENT: Characterization

Authors use characterization to show what a character is like.

A. Read the passage below. Find the character clues that tell you what
Mrs. Jones is like. Write the clues in the chart.

Look Into the Text

She was a large woman with a large purse that had everything

in it but a hammer and nails. It had a long strap, and she carried
it slung across her shoulder. It was about eleven o'clock at night, Prepare StUder_]ts for
dark, and she was walking alone, when a boy ran up behind her Success by PreVIeWIng
and tried to snatch her purse. The strap broke with the sudden a Passage That Will
single tug the boy gave it from behind. But the boy's weight and Appear inthe Reading
the weight of the purse combined caused him to lose his balance. Selection
Instead of taking off full blast as he had hoped, the boy fell on
his back on the sidewalk and his legs flew up. The large woman

simply turned around and kicked him right square in his blue-
jeaned sitter. Then she reached down, picked the boy up by his
shirt front, and shook him until his teeth rattled.

Type of Clue Mrs. Jones

physical traits large woman

words or thoughts was probably angry

actions kicked the boy and then picked him up and shook
him

reactions of others the boy was probably startled or frightened by her

B. Complete the sentence about Mrs. Jones’s character.

Mrs. Jones seems like a character who _is a strong woman. She is not afraid to stand up for herself

2.

N

Unit 1: Choices

Interactive Practice Book: Level B, page 22
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Connect Across Texts

teens who commit crimes.

court, As a result, more and
alongside adults in prison.

how old the person is.

In “Thank You, M'am,” Mrs. Jones shows empathy for Roger despite what he
does. In these interviews, read how real-life judges and attorneys deal with

Recent legislation in many U.S. states makes it easier to try, or
judge, juvenile offenders in adult criminal court and not in juvenile

periods of punishment. Many people believe such punish
better fit for more serious crimes. They see this as more important than

Public opinion has changed over the last |
the first juvenile court was set up in 11l

Interactive

Juvenile Justice

from Both Sides of the Bench

by Janet Tobias and Michae

—— Interact with the Text
1. Clarify ldeas/Paraphrase

Circle a sentence that
supports the idea that
juvenile offenders should
be tried in juvenile court.
Write the sentence in your
own words.

more teen offenders are doing time

Teens who are tried as adults can also receive longer sentences, or

ent is a

dred years. In 1899,

(believed juveniles were not as responsible for their actions as adults. P,

5

Illinois wanted to protect

Tod

better v

ach young person, even while it protected

make better choices about the future.

to stop teens from commitiing crimes in the future. To

the public from crime. The goal of juvenile court was to help offenders

2. Clarify

Underline a sentence that
supports the idea that
juvenile offenders should

Key Vocabulary
empathy n., the understanding of s
else’s problems, fecli

» commit v, 1o perform, do, or carry
out something, often a crime

juvenile adj., voung: n., voung person

explore this topic, the Public Broadcasting System’s Frontline TV
news team interviewed people from both sides of “the bench.”

w behavior

be tried in adult court.
Write the sentence in your
own words.,

In Other Words

Recent legislation New laws

daing time being punished

people from both sides of “the bench”
Judges, who sit on one side of the
bench, or desk. and lawyers, who the

the other side

Unit 1: Choices 25

-

Interactive Practice Book : Level B, page 25

Frequent Opportunities
to Interact with the Text
Promote Active Reading

Clear Student
Instructions Focus
Students’ Reading on
a Specific Purpose




SYSTEMATIC AND FOCUSED

A Daily Plan for Grammar

Built right into the Teacher’s Edition you will find a grammar skills
path showing how to model and guide students through each
grammar topic using the Grammar Transparencies.

- Grammar concepts developed in the context of each
week’s literature selection

- One for each day of the week.

Step-hy-Step Grammar Instruction

RAMMAR SUE.
AGREEMENT: FOI

GRAMMAR
PLURAL NOUNS

What'’s a Plural Noun? 6 How Do You Know

A Word That Names More Than One Thing What Verb to Use?
Match It to the Subject.

More Than One

A singular noun names | A plural noun names B
y N * Use I with am.
one thing. more than one thing. - Forms of Be
1 am surprised at Roger.
o 'am
Use these spelling rules for forming plural nouns. One | More Than One * Use he, she, or it wit (B S R
Roger grabs a woman's purse. Now it is. T
1. To make most nouns plural, just add -s. dollar | dollars on the ground. we, you, or they are
2. If the noun ends in s, z, sh, ch, or x, add -es. dish dishes Roger looks up. He is scared.
G R A M M A R S KI I- I- S P A'I' H 3. If the noun ends in y after the consonant, | baby | babies Mrs. Jones shakes him. She is angry.
change the y to fand add -es. lady | ladies « Use we, you, or they with are.
6 4. Some nouns have special plural forms. child | children U ar ) e i e
Plural Nouns Ave you?
man__ | men Mrs. Jones and Roger leave. They are on their way to her apartment.
. . m woman | women They are both very upset.
7 Subject-Verb Agreement:

A. Look back at “Thank You, M'am.” Find a noun. Is it singular or

Forms of Be plural? Put it in the correct column. Then add its other form. Try It

Possible answers:

A. Tell what happens at the start of the story. Use is or are.

. . 9 Singular Nouns (one) Plural Nouns (more than one)
8 Subject-Verb Agreement: Action o o Late at night, Mrs. Jones 15 on a dak steet.
Roger —_ 5 behind her, and he tries to steal her purse.
Verbs [ZX® Language & Grammar hammer hammers S5 angyanane 5 e Ty
tooth teeth are both very upset.
Lab, p. 21 door doors ; : .
B. Now let's write a reaction to the story. Use am, is, or are in these
shoe shoes sentences. Then add two more sentences. Sentences will vary.
9 Verbs with Compound Subjects towel towels Atfirst, | @™ surprised that Mrs. Jones didn't call
_ A
B. Now tell a partner something about “Thank You, M'am” using nouns the police. Instead, she helps Roger. She___=___ his friend.

I think they .2re more comfortable now. They are both curious

from the chart. Write your three best sentences with plural nouns.

10 Review: Subject-Verb Agreement Sentenceswil ey 2bout what wil happen next

‘GRAMMAR SUBJE
AGREEMENT: ACTION V

SRAMMAR REVIEW:  4()
SUBJECT-VERS AGREEMENT

How Do You Know What What's a e Make Subjects
Action Verb to Use? Compound Subject? and Verbs Agree

Match It to the Subject. It's a Subject with Two or More Nouns.

Remember: The verb you use depends on your subject.
These subjects and verbs go together:

* Action verbs tell when a subject does something, like call, When a subject has two or more nouns joined by and or 8,
hide, or get. If the sentence is about one other person, place, itis called a compound subject. Forms of Be Action Verbs
orithing.jaddts tojthe actionlvert: 1. Judges and lawyers make decisions in juvenile courts. /am here. | make cholces.
1. | see a bank robbery. 2. My friend Tom sees the robbery, too. 2. Ajuvenile and an adult are different. You are here. You make choices.
3. You call the police. 4. He calls 911. 3. A counselor [ a psychologist helps young people. ;e, she, or ith is neve.h :ve, she, or nh mlklgkjm:‘ices.
/e, you, or they are here. /e, you, or they make choices.
5. We hide behind a car. 6. Agirl is scared. She hides with us. & e "m"ts.. lhefsehoolineed=liole!p: My friends are here. TR DR
5. The school |8 the parents need to help. iy
7. The robbers get in a car. 8. It gets out of the parking lot fast! ) e endelend]farelheled 1 i End) ) D G,
How do you know what verb to use with a compound subject?
* If there is more than one action verb in a sentence, all verbs * If you see and, use a plural verb like make or are. Try It
must agree with the subject: « If you see B, look at the last noun in the subject.
The robber breaks into the bank, takes the money, Is it singular? Then use a singular verb. A. Say each sentence with the correct verb form.
and drives away in a car. Is it plural? Then use a plural verb.

1. | (make / makes) choices every day.

2. | (am / are) sure my choices affect my future.

TS T . My best find (i / are) an inuence on my chols.

A. What do the characters from “Thank You, M'am” do? Finish the A. Say the sentences with the correct form of the verb.

sentences. Use action verbs. Possible responses: 4. she (help / helps) me make responsible choices.

1. Ajuvenile offender (is / are) a young person who commits a crime. 5. | think a teenager (is / are) mature enough to make

1. Mrs. Jones heats beans and ham

2. Ajudge and lawyers (is / are) involved in these cases. many choices.
2. Roger Sits far away from the purse are)

3. Many judges and lawyers (belleve / believes) that these B. Edit the paragraph. Fix five mistakes. The first is done for you.
3. The two eat at the table young people deserve help.

is makes
4. The w?manbtalks to Roger cuts the cake 4. Counselors or the psychologist (help / helps) a young Maria awa teenager. She M’\ke’chmce’s\;u:” day. Her
ang gives him ten dollars | offender make better decisions. parents. help her. They Hhink a teenager ij,gwdmn_ Maria
make!
B. Write three sentences to tell more about what Mrs. Jones does in 5. The judge and the other professionals (want / wants) young and her {riend wakez some choices together. They think it’s

the story. Sentences will vary. offenders to get the help they need. N

important to have help. Either their parents or their friends
B. Now write two more sentences about judges and lawyers. he
Use a compound subject. Sentences will vary. “‘LPVA e

Language and Grammar Lab Transparencies: Level B
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Take Grammar Instruction Even Further—

Language & Grammar Lah

Meet the needs of your English Learners with the
specialized supports included in the Language &
Grammar Lab.

- In-depth grammar lessons extend instruction
to account for the needs of ELLs

- Instructional transparencies and lessons
focus on language function and language
transfer issues

- Language Models Audio CD provides real-
world models for each language function.

Specialized Grammar Instruction for ELLs

LANGUAGE FUNCTION TRANSPARENCY

Level C

LANGUAGE TRANSFER TRANSPARENCY

LANGUAGE FUNCTION
EXPRESS IDEAS AND OPINIONS

Express Ideas
and Opinions

© HamptonBrown

How to Express Ideas and Opinions

¢ Tell what you see.
Example: Someone is taking the purse.

¢ Tell what you believe or think.
Example: | believe that stealing is wrong.

* Give reasons for your opinion.
Example: In my opinion, stealing is unfair. People work hard for

their fhings, No one should Jjust take ﬂnings,

1. With a partner, talk about what you see in the photograph.
Give facts.

2. Then express an opinion. What do you think about the person
reaching into the car? About the person who left the purse on
the car seat? About the crime?

LANGUAGE TRANSFER
SUBJECT-VERB AGREEMENT: FORMS OF BE

Don’t Leave Out
the Verb

* The verbs am, is, and are are very
useful. They often appear in sentences
that give a description.

| am happy.
Tim s a great dancer.

* They also appear in sentences that tell
where someone or something is.

We are at the dance.
A band i on the stage.
* Sentences like these need the verbs to be complete.

© Hampton-Brown

Avoid these problems:
Problem

The music loud.
Decorations on the walls.  Decorations are on the walls.

Solution
The music s loud.

20

A. Use words from each column to make five sentences.

Subject Verb | Rest of Predicate

The dance fun.

Tim am at school.
My friends is thirsty.

The teachers | are at our table.
| awesome.

B. Now talk about the photo. Write three sentences to describe the
people and things. Write three more sentences to tell where they
are. Use am, is, and are.

Language and Grammar Lab Transparencies: Level B

19




SYSTEMATIC AND FOCUSED

Scaffolded Writing Instruction

Six Writing Projects in each level of Edge step
students through the writing process, focusing on a
specific writing mode and trait for each project.

Reflective Essay
Autobiography

Position Paper

Research Report
Literary Research Report
Persuasive Essay
Literary Analysis

Short Story

20

Focus and Unity
Voice and Style
Development of Ideas
Organization

Written Conventions

Writing Mode
Persuasive

Writing Portfolio

Persuasive messages are all around you. TV commercials
try to get you to buy certain products. Political candidates
try to convince you to vote for them. This project gives
you a chance to see how convincing you can be as you
write a persuasive essay.

Persuasive Essay 613

Writing Project: Level € Writing Trait Focus
Focus and Unity



Personal Connections
Build Competence

Study Persuasive Essays

Writers of persuasive essays try to convince their readers to agree with them
and to take a particular action. TV commercials, magazine ads, newspaper
editorials, and campaign speeches are all kinds of persuasive writing.

© Connect Writing to Your Life

You probably try to persuade other people often. You might persuade your
friends to spend a Saturday playing sports outside instead of computer games
inside. You might persuade family members to listen to your favorite music on
a car trip. This project will help you build your persuasive powers.

8 Understand the Form

The controlling idea of a persuasive essay is the argument. Usually, the
argument is either for or against some type of issue. The argument is stated
in the introduction and is supported by reasons and evidence. A strong
persuasive essay must contain the following parts:

1. Argument Introduce the issue by giving some
background information. Then, state
your opinion of the issue.

List several reasons to support your
argument. Why do you think your
opinion is correct?

Give facts, statistics, expert opinions,
and examples that llustrate each
reason. How do you prove that your
reasons are good ones?

Think of what people on the opposite
side of the issue might say. Why might
they think your argument is wrong or
your reasons insufficient?

2. Reasons

3. Evidence

4. Counter-arguments

5. Rebuttal Tell why the counter-arguments are
incorrect. What reasons can you give?
What evidence can you show?

Restate your argument. What do you
want your readers to do?

6. Call to Action

Now look at how these parts come together.
Read a persuasive essay by a professional writer.

614 Unit 6 Wiiting Project

8 Analyzea Model

As you read, look for the important parts of a persuasive essay.

Say “Yes” to Year-Round Schooling

by Dominique Washington

How would you like to improve your kids’ education, use school
buildings more efficiently, and save tax dollars? You can by supporting
the school board’s plan for year-round schools. The plan is simple.
Kids would still spend 180 days in school each year, but they would
attend school in nine-week segments. After nine weeks of school, they
would have three weeks off. This would be a big change, but year-round
schooling offers so many benefits.

One benefit of year-round schooling is that it will help lessen
overcrowding in our schools. With careful scheduling, a school built
for 1,000 students can accommodate 1,300. All our schools have to do
is stagger students schedules so that at any given time, one group of
students is on vacation.

This scheduling plan will also save us money. By making more
efficient use of the buildings we have, we won't have to pay to build
additions or new schools. Moreover, we won't be paying to maintain
a mostly empty building over the summer.

The biggest benefit, however, is that year-round schooling will
improve our kids'ability to learn. Students remember information
better when vacations are shorter. When students return to school,
they haven't forgotten what they learned. Students can also cover
more material because they don't spend as much time reviewing.

Now, I know that some of you have mixed feelings about year-
round schooling, You may think that your kids would hate it. But that
has not been the case at schools that have adopted this plan. Kids
say it's easier to work hard for nine weeks at a time rather than nine

straight months. And they say it is easier to keep in touch with friends

over shorter breaks.

When you look at all the advantages, I think you will agre. Year-
round schooling is right for our kids. Vote for year-round schooling
in the upcoming special election, and say *yes” to a better future for
our kids.

The writer gives background
information about the.

issue and clearly states

her argument.

The writer gives solid
reasons to support her
argument. Notice the use
of statistics and examples.
as evidence.

The writer states a
counter-argument and
gives a rebuttal.

Whatis the witer's
call to action?
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Graphic Organizers
Scaffold Instruction

(lear Goals and
Expectations

Step-by-Step
Instruction

Prompt Write a persuasive essay on an issue about which you
have strong feelings. Be sure to;

« tell what the issue is and give your argument

« give reasons and support them with evidence

« answer at least one opposing argument

« tell readers what action to take

@ Prewrite

Now that you know the basics of a persuasive essay, you are ready to plan
one of your own. A good Writing Plan will help you as you draft your essay.

@ Choose Your Topic
Try these activities to help find and choose a topic:
* Complete this sentence five different ways: “The world (or our school
or community) would be a better place if .
* Ask friends and family these questions: What is an important issue
you care about? What change could you or | make to improve the world?
What issues have you heard me talk about lately?

8 Clarify the Audience, Controlling Idea, and Purpose

Who are your readers? What background do they need to understand your
topic? What opinions do they already have? List some ideas.

Then, write your argument, or controlling idea. Fit it into one of these sentences:
“We should do X" or “We should not do Z."

Finally, think about your purpose. What do you want your audience to believe?
What do you want to persuade your audience to do? Write down your ideas.

B Develop Reasons and Gather Evidence
Your next step is to think of reasons and gather evidence to support and develop
your argument. Here are some helpful suggestions:
* Brainstorm a list of reasons you think your argument is right.
* Interview other students to explore commonly held beliefs. When students
disagree, make careful note of their counter-arguments and reasons.
* Research the topic. Note anything that can be used as evidence.

616 Unit 6 Writing Project

Technology Tip |42

Check out the key news
stories on the Web.

sites of well-known

news organizations or
newspapers. This will give
you a good idea of issues
that are currently on the
mind of the pubiic.

Prewriting Tip

Think about th following

questions as you research

evidence:

+Who wrote tis evidence?
What was his or her
motivation?

Wil my audience think
my sources are reliable?
s this nformation fact or

opinion?

@ Organize Your Reasons

Structure your reasons in a sustained and logical fashion to support your
argument. For instance, you might build up to a strong finish by putting
reasons in order of importance. Start with a good reason; then move to a
better one. End with your best reason.

B8 Finish Your Writing Plan
Use your prewriting ideas to make a Writing Plan like the one below.
Remember to organize your reasons and evidence in a logical fashion.

Prewriting Tip

Another good way to
organize your reasons is
the *sandwich method.”
Put your weakest reason
second, and sandwich it
between stronger reasons.
That way, you begin and
end on strong notes.

teen curfew

Audience other students and people of
voting age

Argument A teen curfew is unfair and
wnjust:

Purpose fo persuade voters fo vofe
against the teen curfew
proposal

Time Frame

one weck from foday

Reason 1 Evidence
Teens have necessary | Teens work, volunteer, and
ressons fo bt oot afler study late at wight.

curfew.

Reason 2 Evidence
A curfew is a form of | Pecple would never consider
age discrimination. | giing a curfew fo adults.

Counter-argument A curfew will lower the crime
rate
Rebuttal No studies have proven this,

and city statistics show that
feens don't commit much

crime to begin with

Call to Action Vote against the council’s

curfeu proposal

Reflect on
Your Writing Plan
Wil your reasons be
persuasive to your
audience? Talk it over
vith a partner.

Persuasive Essay 617

Professional and
Student Models

Preparing a
Writing Plan
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SYSTEMATIC AND FOCUSED

“Show, Not Tell”
Instructions in
the Writer's Craft

Focuson One Writing |

Trait per Project

Step-hy-Step Writing Support

@ Write a Draft

Now you are ready to write. Use your Writing Plan as a guide while you write your
persuasive essay. You will have chances to improve your draft. Just keep writing!

@ Use Persuasive Techniques
In a persuasive essay, you want to get your audience on your side, working
toward your goal. There are three main techniques you can use to form a
convincing argument:
* Logical Appeal This technique involves the use of evidence such as
facts, statistics, and examples to support your argument.
According to the Mesa Grande Police Department, only 3 percent of
crimes committed by teens last year took place after 10 p.m.
« Emotional Appeal This technique involves the use of strong words that
appeal to the audience’s needs, values, and attitudes.
“No taxation without representation!” Isn't that one of the main
reasons for the Revolutionary War? Well, now the Mesa Grande City
Council s acting just like the British!
« Ethical Appeal This technique involves convincing the audience that you
are fair, honest, and well-informed about the issue.
I know that council members believe a curfew will help keep teens out
of trouble. They want to protect the youth in the community, and that is
a good goal. But based on the evidence, a curfew is not a good idea.

Wrap Up Loose Ends
Most writers begin a persuasive essay with an anecdote or quotation to grab the
audience's attention. A good writer will tie this opening idea to the conclusion,
too. This helps give the essay a sense of completeness.

Opening Idea

“No taxation without representation!” Isn't that ome of the
main reasons for the Revolutionary War?

Concluding Idea
So please. on election day, T beg everyone of vofing age fo

vote against the council’s proposal. Don't let feens become vietims
of a law that they aren't even allowed fo voe on

618 Unit 6 Wiiting Project

Technology Tip

Save your first draft under
afile name that shows
thatit is a draft. You might
use "persuasive01” to
show that it s just the first
version of the essay.

When you begin to revise,
save the new version as
“persuasive02.” That
way, as you revise, if you
want to return to the draft
version of the essay, it's
easy to retrieve it

In addition to these

techniques, you can use

Varlous types of evidence

to support your position.

* personal anecdote
or experience

* case study—an analysis
of the issue

* analogy—a comparison
to something more.
understandable

8 Student Model

Read this draft to see how the student used the Writing Plan to get ideas down
on paper. The student will fix any mistakes later.

Reflect on
Your Draft

Think about the process.
that you used to write
your draft. What went
smoothly? What went
less smoothly? What
have you learned that will
make the process easier
the next time you write?

Teen Curfew Law Is Unfair

“No taxation without representation!” Isn't that one of the main
reasons for the Revolutionary War? Well, now the Mesa Grande City
Council is acting just like the British and imposing a law on a group who
has no say in the matter. The council hopes to have its way in this Fall’s
election. This means any citizen under the age of 18 will not be allowed
to be out after 10 p.m. on weeknights and 11 p.m. on weekends. As &
teenager in the community I am against this proposed curfew. I think
that teen driving restrictions would make more sense.

Many teens have good reasons for being out after 10 or 11 p.m.
Some work night jobs, such as babysitting. I hope to eventually get a
nighttime job at the local pizza place. Others volunteer at places where
they are needed at night, such as Mesa Grande Hospital. Many teens visit
friends to study together. A curfew would prohibit teens from doing what
they need to do to earn money, reach out to others, or get g0od grades,

Worse yet, a curfew is a form of age discrimination. It is unfair
to punish all teens just because a small minority might be committing
crimes late at night. How would most adults feel if they could be stopped
and searched by a police officer just for being on the street? It makes
teens feel like they are second-class citizens.

Many members of the community who support the curfew say it
will lower the teen crime rate. However, most studies on curfews fail to
show this. According to the Mesa Grande Police Department, only a small
number of crimes committed by teens last year took place after 10 p.m.,
and the total number of teen crimes wasn't even a large amount of the
total number of crimes. That means adults committed most of the crimes.

Since the curfew would not apply to adults it wouldn’t reduce crime very
‘much, would 1t?

T know that council members believe a curfew will help keep teens
out of trouble. They want to protect the youth in the community, and
that is a good goal. But based on the evidence, it is not a good idea. Tt
would keep teens from worthwhile nighttime activities, punish good kids
unfairly, and not reduce crime. So please, on election day, I beg everyone
of voting age to vote against the council's proposal. Don't let teens
become victims of a law that they aren't even allowed to vote on.

@ Revise Your Draft

Your first draft is done. Now, you need to polish it. Improve the focus and unity.
Turn a good draft into a great essay.

—— @ Revise for Focus and Unity

Good writing has a focus—it has a central, controlling idea. In a persuasive
essay, the focus is the writer's argument.

Good writing also has unity—that means that all of the parts support the
controlling idea. In a persuasive essay, that means that the reasons, evidence,
counter-argument, and rebuttal all relate to the writer's argument, and the
argument is structured in a logical way.

Don't expect to have perfect focus and unity in your first draft. Every writer
expects and needs to rewrite. Time spent revising helps you sharpen your
focus. Cut out any word, sentence, or even paragraph that doesn't relate to
your controlling idea.

TRY IT» With a partner, discuss which parts of the draft below do not
strongly support or relate to the writer's argument.
Student Draft

Many teens have good reasons for being out after
10 or 11 p.m. Some work night jobs, such as babysitting.
1 hope to eventually get a nighttime job at the local pizza
place. Others volunteer at places where they are needed
at night, such as Mesa Grande Hospital. Many teens visit
friends to study together. A curfew would prohibit teens
from doing what they need to do to earn money, reach
out to others, or get good grades.
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Witing Plan

Now use the rubric to evaluate the focus and unity of your own draft. What score
do you give your draft and why?

Focus and Unity

How clearly does the writing present a
central idea, opinion, o thesis?

How well does everything go together?

g
Focus and Unity
Eval d practice

scoring other student

4 The wiiting presents a clear central idea Everything in the writing goes together.
Wow!  °F OPinion about the topic. « The main idea of each paragraph and
the conclusion are about the central
idea of the paper.
« In each paragraph, the main idea and
details are related.
* The argument is structured in a logical
order.

The writing presents a generally clear  Most parts of the writing go together.
central idea or opinion about the topic. . The main idea of most paragraphs and

most of the conclusion are about the

3 central idea of the paper.
Ahh. « In most paragraphs, the main idea and
details are related.
* Most of the argument is structured in a
.

logical order
The writing presents one topic, but the  Some parts of the writing go together.
central idea or opinion is not clear. - The main idea of some paragraphs

and some of the conclusion are about
the central idea of the paper.
* In some paragraphs, the main idea
and details are relate
« Some of the argument is structured in
alogical order.
The writing includes many topics The parts of the writing do not go
and does not present one central together.
idea or opinion. « Most paragraphs, including the
conclusion, lack a main idea, or the
main idea is not about the central idea
of the paper.
« Most paragraphs do ot contain a
main idea and related details.

« The argument is not structured in a
logical order.

Persuasive Essay 621

Use the Rubric to
Evaluate the Trait



Checklist Helps Students
Improve Their Drafts

@Revise Your Draft, continued

8 Revise Your Draft

You have now evaluated the focus and unity of your own draft. If you scored a
3 or lower, how can you improve your work? Use the checklist below to revise
your draft,

Revision Checklist

Ask Yourself How to Make It Better
Is my essay focused? Underine your argument, or | 1 Add a controlling idea ifyou don't
controlling idea. Check that have one.

it states your position on the B -
issue. 1 Rewite your controlling idea f it

is not clear o if it covers more
than one idea.

Is my essay unified? Check every paragraph to be ] Cut or rewrite sections that do
sure you stay on topic. not support the argument.
Check the structure ofyour | [ Reorganize your argument to
argument to see i it logical. make the structure more logical.

Does my essay have an
introduction, a body, and a
conclusion?

Draw a box around each part. | 1 Add any part that is missing.

Do state my argument Read your essay to someone | [ Research more background
clearl, along with background | else. See ifyou provide information and rewrte your
information o the issue? enough information for your argument statement.
classmate to understand the
issue and your argument.

Do support my argument Do you provide atleastone | [ Research the issue to find more
with thetorical devices and | type of evidence for each evidence for your reasons.
evidence? reason? Do you use at least

one thetorical device? ] Add an appeal to ogic, emotions,
orethics.

Do linclude at least one Underline parts where you 1 Add the missing parts.
counter-argument and a gave the opinion of people
rebuttal? who disagree with you. Also

underine your response.

Did | include a call to action? | Read your conclusion. 1 Add a sentence that tels readers
Does it tell the reader to do what action to take.
something?

W Writing Handhook, p. 808
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8 Conduct a Peer Conference
It is useful to get a second opinion when you are revising your draft. Ask a
partner to read your draft and look for the following:

« any part of the draft that is confusing

* any ideas that need more support

* any information that seems off the topic

* any reasons that will not appeal to the audience
Then talk with your partner about the draft. Discuss the items in the Revision
Checklist. Revise your essay based on your partner's comments.

O Make Revisions

Look at the revisions below and the peer-reviewer conversation on the right.
Notice how the peer reviewer commented and asked questions. Notice how
the writer used the comments and questions to revise.

Revised for Focus

Reviewer's Comment: The
last sentence is a whole
new controlling idea that
You don't even mention in
out after 10 p.m. on weeknights and 11 p.m. on weekends. AS a e o eee)

The council hopes to have its way in this Fall's election. This

means any citizen under the age of 18 will not be allowed to be

Wiiter's Answer: [
replace that sentence with
one that relates to the

21 believe controlling idea.

teenager in the community I am against this proposed curfew. &

it is unfair and unjust

Revised for Unity

Reviewer's Comment:
You went off track here.
Where you want to get a
job doesn'trelate to your

Many teens have good reasons for being out after 10 or 11

p.m. Some work night jobs, such as babysitting. F-hepe-te-oventuaiiy argument,
Writer's Answer: You're.
B85t e20thers volunteer at right. Il delete that
sentence.

places where they are needed at night, such as Mesa Grande

Hospital. Many teens visit friends to study together. A curfew would Reflect on
Your Rer

ons
prohibit teens from doing what they need to do to earn money,

Think about the results
of your peer conference.
reach out to others, or get good grades. What did your partner
like and dislike about
your essay?
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Evaluation

| and Practice

@ Edit and Proofread Your Draft

Your revision should now be complete. Read it over one more time
to fix any mistakes you might have missed.

0 Capitalize the Names of Days, Months, and Holidays

The names of days, months, and holidays are capitalized because they are
proper nouns. They name specific things. The seasons of the year are not
capitalized. They are common nouns.

Do Not Capitalize
Monday | summer

| November | winter |
| Independence Day | autumn |

TRY IT» Copy the sentences. Fix the capitalization errors. Use (Proofreader’s Marks’

proofreader's marks. Use proofreader’s
marks to correct erors.

Capitalize:
We went to a concert on

1. A teen curfew law is on the ballot in this Fall’s election.

2. 0n election day, I beg everyone to vote against the council’'s tuesday.
proposal. Do not capitalize:
The Bummer solstice is.
in June.

B Use Commas with Introductory Phrases and Clauses
An introductory clause is a dependent clause that provides background
information for the main part of the sentence. The comma goes at the end of
the introductory clause.

If you don't leave now, you won't get home before curfew.
An introductory phrase also provides background information for the main part
of the sentence, but it doesn't have both a subject and a verb. The comma goes
at the end of the introductory phrase.

After the election, a new curfew was established for teens.

To avoid being out after curfew, we can't work later than 9 p.m.

TRY IT) Copy the sentences. Add commas after introductory clauses Add commas:
Teda volunteer tutor
or phrases. helss his students at
night.

1. As a teenager in the community I am against this proposed
curfew.

2. Since the curfew would not apply to adults it wouldn’t reduce
crime very much, would it?

@ Publish and Present

Print out your essay or write a clean copy by hand. Share your persuasive essay
with others. You have something to say. You may also want to present your work
in a different way.

Alternative Presentations

Publish in a Newspaper Submit your essay to a newspaper. Many papers Publishing Tip
publish short essays from readers. Your local paper or school paper might e ——
accept yours. when you submit your
. . essay. Begin it with
6 Find a Publication Look for papers in your school or community whose a highiight from the

essay that will grab the
publisher's attention. You
want to stand out from
any other submissions.

audience would be interested in your topic.

Check the Guidelines Many publications have guidelines for writers.
Ask for them if you can't find any.

Send Your Work Mail or e-mail your work. Include a way for the publisher
to contact you. Ask for feedback on your work.

Put on a Debate Debate the subject of your essay in front of an audience.

You will need to cover both sides of the issue.

D Adapt Your Essay Rewrite it so that two people can argue the points you've
covered. Further develop the objections people might make to your argument.
You will probably need to do additional research.

Choose Debaters Present your opinions yourself. Ask a classmate to present
the opinions of people who disagree with you. You will each need to prepare
an opening statement to present your argument. You will also have to
prepare a rebuttal to the opposing argument.

B) Present the Debate Practice debating your topic with the classmate you've
; p Ask for and use feedback
chosen. Then debate your topic for your class. e

evaluate your strengths.

* Take notes whie the opposing side s talking so you can address what has o
been said in your response. * Did your audience come
. N away with a clearer
Speak clearly so the audience and your opponent can understand you. understanding of your
Refer to the Listening and Speaking Workshop on page 584 and to the argument?

* Did you get feedback
from anywhere else that
made you reconsider
your argument?

« What did you learn that
You can apply to other
witing you do? Seta
g8l or two for yourself.

[ save a copy of

your work in your

Language and Learning Handbook on page 726 for more information
about debates.

Reflect on Your Work

oo
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STANDARDS-BASED

Technology Supports Vocahulary,
Fluency and Comprehension

The Online Coach is interactive software designed for striving readers
and English language learners to build their reading power. Students
develop reading skills, practice pronunciation and fluency, and acquire
academic vocabulary, using the software’s structured supports.

3 Ways to Read Edge Selections
2. Listen

- Professional models of fluent reading

Ea)nline Coach

7. Read Silently

+ A glossary is available with a click

« Highlighting helps students follow along as they
listen

- Students hear the word pronounced, its part of
speech, and definition

« Comprehension questions in multiple-choice
format

« Definitions substitute into the text precisely to
keep students reading fluently

- Some questions prompt students to go back into
the reading to find text evidence to support their
answers

- Students can also click on idioms and pronouns to
get their meanings—particularly helpful to ELLs.

- Immediate, corrective feedback for comprehension
questions allows students to falter and recover
quickly and privately.

Thank YYou, ham Part 2

slung ——

Silently

EYe

Listen

Record

ac30ss her shoulder. [t was shout

eleven o'clock ot 'dark, and she was wallang alone,
trhes 8 by 7am mp bebind et and tried fo gzatch ber
s, The strap broke with the swiden single tug the boy
fve it from bebined Bt the boy's weaght and the weight
of the pase combined caused him 1o lose his balance.
Irestend of taking ofF foll blsat as be had bopsd, the boy fell
on his back on the sidewalk, snd his Jegs flew up. The lge
wnmen samply tursed around and kicked him pgh equas
i b T oapec] mittey. Theem abs swached down, picked
the bay up by his shirt frost, ssed shoak him untdl s teeth
rabtled

Afber that, the woman swd, “Pick p my pockatbook,
oy, and give it bere

She still hakd bimn tightly. But she bexit down szough
bo persedt him b0 gt and pack up ber pusse. Then she
wnid, “How ain’t you sshumed of yourseli™

Firmly gripped by his shant frunt, the boy s,
Yo"

The veoman suid, “What did you want to do 1t foe™

The boy saxd, 7 didn”t gim 10.™

SLUNG (adverb)
“‘-—) hanging

“Slung” is the past tense of the verb “sling.”

Record

§ \ Table of

| Contents

“Here [ am trying to get home to cook me a bite o eat,
and you snatch my pocketbook! Maybe you ain’t been to
your supper either, late as it be. Have you?

“There’s nobody home at oy house,” said the boy

“Then we'll eat,” said the worsan. “I believe you'te
hmgry—or been hungry—to try to sratch my
porketbook!”

“I want a pair of blue susde shaes,” said the boy.

“Well, you didn’t have to snatch my pocketbook to
gt somue sueds shoes,” said Mrs. Luella Bates Washington
Toves. “You could of asked me

D"

The water dripping from bis face, the boy looked at
her. There wes a long pause. & very long pavse. After ke
he dried his fie, and ot knowing what else to do, dried
it agaiz, the boy tumed aromd, wondering what next. The
door was open. He conld mak a dash for it down the hall
H could rum, un, run, rum!

The worman veas sitting on the daybed. &fera while
she said, “I were young once and I wanted things T could
not get

There was another Jong peuse. The boy’s taowth
opetied. Then ke fiowmed, not keowing be frowmed

Mis. Jones wants to help the boy get what he
wants. Click the text that shows this.

“You could of asked me.”

X v

| Yes! This shows that Mrs. Jones wants to help
the boy get the shoes he wants.

o«

’l( Back to Start

=T L
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3. Record

« Research has shown the connection between oral
reading fluency and comprehension

« Students’ voices are recorded during oral fluency
practice as they develop accuracy, rate, and
prosody

« Words are pronounced if the interactive software
detects that a student is encountering difficulty
reading orally

« A visual record of oral reading performance is
immediately available to student and teacher.

e u buily L sl
’ e

[ Review the words
that need
further practice.

0 g4y but, dadw't you? You th
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going to 2y that " Panse, Slence T have doae things, toe,
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't alseady now, Everybody's got something i

| common. 5o you sét dom wihile 1 fix e something to set.

| o might res that comb thacegh yous hair g0 g wil
Yook presentle” (]

dnorwns open He conld make o dash for it dowm the ball
He e ram, mun, rim, run

The wnmen wia sittingan the daybied. After o whik
she 3eid, T weae ymiing osoe and [ wmnted things | enld
ot e

These waa anather kg, panse. The bay’a manth
openedd Then be fhomed, nat knowing he frommed
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Fluency Goal,
‘\_ % & rar Worde G 0

Keeps Students Motivated

« Students are able to monitor their own progress
and track improvement in their reading
comprehension and fluency rate

+ A Reading Power certificate awards points for
comprehension questions and reports the student’s
Fluency Goal and WCPM (words correct per minute)

« Powerful reporting tools are available on The
Teaching Edge Web site to track comprehension,
fluency rate, and time on task through the
school year.

AVARAARARRAAY



STANDARDS-BASED

hhedge.net Resources with a Click!

Online Resources for Students

The Learning Edge for Students -’

« Learning resources: glossaries, selection summaries,
rubrics, project planning tools, and more

- Students’ portal for e-Assessment (separate purchase),
where students can take tests online and see test results
to monitor their own progress

« Links to real-world Web sites with motivating activities |
related to reading selections

« Access to Student Book e-Edition, Online.

Interactive Student Book

« Highlighting, notetaking, and search tools

+ Dynamic links to relevant content on the Web
« Glossaries and selection summaries in eight languages

« Professionally recorded audio, synchronized to text.




Online Resources for Teachers

The Teaching Edge for Teachers

- Save prep time with online lesson plans

- Immediate access to student test results with
Grades-at-a-Glance

- Access to Teacher's e-Edition.

[ ——-]

The Teaching Edge Homepage

in Action

PROFESSIONAL DEVELOPMENT

« Watch program authors and classroom teachers deliver
Edge lessons and discuss best practices.

dose window

Lesson 1: How to Read

View the Edge in Action madel
lessons. Each lesson is divided
into small chapters designed
for easy navigation and
opportunities to pause, reflect,
and unpack the lesson.

How to Read: Genre Focus "

= H‘ —
"4 .
Edge D Michael W. Smith

Connect Reading to Your Life
Unpack the Thinking Process
Plan & Monitor

Try an Experiment Edge Author

Author Monograph | Viewing Guide | Refection & Observation Tools

Online Lesson Planner

- Tie instruction to the amount of time you
have each day

« Plan group and independent work

- Print Plans at-a-Glance or in detail.

Graupt Paried 1, Lovel B
Pian; Reading Interventsn

Tewted SKA ey Voestutary (Choste Toal.
Ut Flacing and Liecary Arcaysis Tes)

[
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STANDARDS-BASED

Teacher’s Edition

Meet the needs of your diverse classroom and accommodate
a variety of learners and learning styles. This complete resource
provides everything you need for planning and instruction.

Lesson 11

PREPARE TO READ

Clear Objectives ——— omcrves
Vocabul

lary
» Key Veesbulary @

» Straegy: Use Cognates: Relie Words
Reading Strategy

+ Aetivate Prioe Knowledge

Languags & Grammar Lab

Language Function Transparency B
* Express Meas and Opinions O

ENGAGE & CONNECT

© I7) Essential Question
Focus on Circumstances Ask: Why
might a person commit a crime!
Possible responses:
= wants or neads something
* doesn't understand the consequences

O Make a Connection
Have students complete the Antici-
pation Guide and then share answers
with a partner to compare their
artitudes about crimae.

Step-by-Step
Lessons Provide —— (@ Learn Key Vocabulary

1 ici b ds R the foul
Systematic, !Expllcn sl b
Instruction

routine (see the Vocabulary tab):

1.Pronounce Say a word and have
students repeat it Write the
waord in syllables and pronounce
it one syllable at a time: mo-f-ri-
1y. Ask what looks familiar in the
word, and point out other forms
of the word, such as mature.

Specialized Strategies
for English
Language Learners

—r—— | E Use cognates to help
Spanish speakers with the
wards (see the Vocabulory tob).
2.5tudy Examples Read the
example in the chare Provide more.
examples: Do you show maturity
when you take care of a younger
sibling, or when you forget to
raturn library books!

ONGOING ASSESSMENT

Havn students complete an oral

sentence for each word For example:

When e coll peur pereres, you get i
with themn.

T38 Unit1 Choces

Ongoing Assessment

28

* Thask You, M'am

= Jarvenile Justive from Both Sides of the Bench

@ What Influences a Person's Choices?
Find out how Circumatances affect chosces.
Make a C e Agre s
Arcbuin 8 ik 001t 1. o cens o e e,y s

opportunities, and events, can affocta
Derso's chotce to bresk the L. Then
A whether you gD of SSIRIDE with
hese sasements.

[ Learn Key Vocabulary

10 fook Up the defintions in the Glossary

2. 41 0K for gy oo 1 sl Ly seec

3. Feerpons Gesarn 4 scind chance

Practice the Words Work with & partrer 10 w)
of the Wy Vocabulary woeds in #3Ch Semiencl

Examgte; Do gow feel emputing for 1 per

38 a1 Creees

3.Encourage Elaboration Provide
students with a sentence frame
to complete: [ showed maturity
when | .

4.Practice the Words Have stu-
dants write sentences using two
Key Words in each.

= Edge Interactive
Q Practice Baok, pp. 20~21

‘Stady the Weeds Pronounce sach word Brd el &5 mednsng. You may aiso want

OBIECTIVES

Vocabulary

* Key Vocabuliry O

Reading Fluency

* Phrasing

Reading Strategies

= Pian and Monitor: Set 3 Purpose:
Clarify ldess O

Literary Analysis

« Analyze Charscterization @

» Analyze Strle: Author's Langusge and
‘Woard Cheace

Viewing
* Respond to and knterpree Vissals

TEACH & PRACTICE

© Chunking the Text

Set a Purpose Remind students of
their respanses in the Anticipation
Guide. Ask: What might you hope
o gain from reading a story about a
young person who commits a crime!
Possible responses:
* You might get to learn about the
consequences of cheosing crime.
« The story might hove suspense.
Read Have students read pp. 42-45.
Support and monitor their compre-
hension using the reading support
provided. Use the Differentiated
Instruction below to meet swdents’
individual needs.

© Reading Support

BN characterization Ask: What do
the physical traits, actions, words, and
reactions of others tell about the
two characters!

Possible responses:

= The woman is strong ond farcefl

* The bay might be small and afroid.

@ Reading Support

El Clarify Ideas Ask students
whether they were surprised by the
boy's answer and why, Have students
read a few more lines and then restate|
the boy’s answer,

T42 Unn 1 Choices:

= DIFFERENTIATED INSTRUC N

St s Parpren
Find out the consequences for 8 young person
wha makes the cholce to commit a erimea.

argee purse thal had meryil 1
a nalls, i had a long strap. and she carried it
s her shoulder. It was about eleven aiclock at night, dark,
ard she was walking abane, when a bay ran up behind her and tried 10
sateh her puurse, The strap broke with the sdden snghe fug the bay
fave It From behind, But the bay's weight and the weight of the purse

combined caused him to bose his bakance, Instead of taking off full
blast as he had hoped, the by fell on his back on the sidewalk and his
s Mew up. The lange woman simply tirned around and kicked him
right sequare i his blie-jeancd sitter. Then she resched down, picked
his teeth rattled, B

the by g by Inis shvied e d shook im wn

Af
it he

v thal. the woman sakd, "Pick up my pocketbosk. boy, and give

She still held him tightly, But she bent down enough 1o permil him
to stoap and pick tip her iirse, Then she said, “Now ai't you ashamed
of yoursell?*

ped by ks shirt front, the boy said, “Yevm.
The woman said, “What did you want 1o do i foe?

{ The boy said. *1 didn't aim 10" B

e said, “You a lie!”

time two or three people passed, stopped. tursed 1o look, and

will you pun?” asked the wo

“Vevm.” sald e bay.

“Then | won't turm you loose,” sald the woman, She did not release him
“Lady, Vim sorry.” whispered the by,

Rey Wocabulary O Wi

okl ol il bt g ey
er
R T re———
 mineepd gy b
plimsdorapoebunqruy AR IOAES

42 L2 Coces

Interactive Reading As you conduct the Interactive reading session with students. adjust
your teaching strategées 1o thedr noeds.

Struggling Readers For example:
You a ! (You are o har}
Picture the Text Show visually how key Yes'm (Yes, Madam)

Meas in the story relate. For example. pause | Digeyss addiional examples from the stary
arer each major choice that Roger makes and provide restatements.
1d complete a cheice-and-consequence

Challenge

diagram. For example:

Lead the Discussion Have students lead the
discussion durirg reading, posing addicional
questions for the group. Help leaders model
potitive discussion techniques, such as
encouraging each membor’s participation.

English Language Learners [11H
Rephrase Dialect Dalect is a version
of a language with some differences in
vocabulary, grammas and pronunciation

VIV VTV

Differentiated
Instruction



Yo
“No'm,” said (he boy.

in tennis shoes and blue jeans.

you bungry?”

ITY Cotenl Viewing: EIToct Hese s b i a1t pistimpsd &
o feaieng. foes the wrval erestet

4 et i b
Bl b w lhrm-m k1

oy avrms aesd

said the being-dragged by, B 1 just wani you o turn ¢

Level B: Teacher’s Edition, page T43

huarme! Youir Gace is disty. | got & grest mind (o wash wour Goe for
'ty et nobsody hosme (o tell you o wash your |

“Ihien It will et wanhod this cvening” sald (he Lirge woman, starting
3 boy behi her,
i fificen, frail and willow-wild,

The woman said. “You aught 1o be my sen, | would teach you
right from wrong, Least | can do right now is to wash your face. Are

il @ rrsmg £ sieling bt a1ieng

Toark You M 43

See the Vocabulary and Fluency Roatines tb
for more information.

‘Word Wall Display the words to provide

2 visual scaffold. Choose a Word Wl
practice activiry from p. 51 in the Daily
Routines tab. For example: KWL

Respond to Questions Compase yeang
questions using the words. For example:
Do areumstances affect a person’s meturiy!
Word Sorts Flace words into categories.
For xample:

« Parts of speech

 Related meanings

ARSI =
Vocabulary

Fluency: Phrasing

This chuster’s fluency practice uses
a passage from “Thank You, Mam” uo

heldp students practice appropriate phrasing,
Use Reading Handboolk T723 and the
Fluency Model CD 1o teach or review
the elemenss of fluent phrasing, and then
use the daily fluency practice activites o
develop students’ oral reading proficiency.

>
on

1179719199799991919191111111141

Teacher Friendly
Instructional Routines

TEACH & PRACTICE

© Reading Support

Language Exphain that the
phrase is a creative way of saying “the
boy whao was being dragged.” Have
students analyze the author’s use of
descriptive language and explain how
it impacts meaning. Ask: How does
tha descriptive language help you
understand what is happening?
Possible response;
= The languoge describes the woman's

action toward the boy, and shows she
i in charge.

O Analyze Visuals

About the Art John Sloan was 3
painter who used realism to depict
poor urban neighborhoods.
Interpret and Respond Ask: What
about this painting looks “realistic”
o you!

O Critical Viewing: Effect

Analyze Setting Ask students

o soudy the places shown in the
painting.
[T Build Some

Scaffolding

students may be unfamiliar with
characteristics of an urban sesting.
Explain:
* the elevated train
= the water tower
« the density and height of the
buildings
= the skyline in the background
Ask: What is the seeting of the
painting like?
Possible response:
= Same ploces are dark, in shadows,
while others in the background are
in bright fghts.
Ask: What mood or feeling does the
artist create!

BuiltIn

Kiirt Kumli
The supervising depaty district
uttormey for the Juvenile Division of
the Santa Chare Coumty District
Mtamey s O)ffice, he has practiced
exchusively fn juenile count

Areat a M-year-old affender differently

old offender?

wery kid and surmound the kid with full-time staffs
nd drug and alcohal counselors, then perhaps no
st court. But act is, there are only a limited
s in the juvenile justice .. You have 1o
WL, sometimes, as (o whether or not the high-end

te the just recipients of the [limited] resources that
i system has available 1o . @

stem.

ke 1o pehabsilitate young offenders?

ane rule that | think

alternatives. with opporin
by cares], 1§ we took half of the

Tromt-end

end on incarcersl on and pul

these kids aliernatives, then we woubde't have as

dds {hat we needed (o incarcerate, And | (hink that
amsner,
Thank You, Mam T4
I Dthas Werts
rramrers sl pevple and v Aot ered prosgrame i 1t lelp
ke buard el s difluh dresien R by gt et e
ks ek

Ry ap e——
alermatives sahercSars
Incarversiion berping peopk bn e

cnmamitind cries

Enlain
et wh Wt B
| i v,

TEACH & PRACTICE

@ Reading Support
KR Clarity ideas Review the para-
graph to get its meaning wall in mind.
ETH Substitution Have students
read the paragraph aloud, substitut-
ing the glossary explanations for
bold terms.

Have students paraphrase what
Mr. Kumli means,

Possible response:

* The system doesn’t have enough
resources to help every juvenile of-
fender, so choices have to be made
abeut who deserves them,

& Monitor Comprehension
Explain Point out the paralel word
structure in the phrase “the sconer,
the better” Have students explain
the meaning using different words.
Possible response:

* Kurt Kumli is saying that if young
people get help early in ke, they
have a greater chance of teing
suooessful

Asurdie Jowice 88

19119

Content Area
Connections

CONTENT AREA CONNECTIONS

.
Research luvenile Justice Systems
Conduct Research Have students research juvenile
justice in othes countries and use the information 1o
answer the follywing questions:

» Is juvenile crime 3 big problem?
* What rudes are there for young peogle or “minors™!
= At what age tan a young person be tried a5 an adult!

* How are the sentences or punishments different for children
and adules!

* What programs or resources are ailable to help or

Explore the Brain

Share Facts Tell students the following:

* The frontal lobe of the brain, which handles all goal-
directed or voluntary behrvior, develops throughout

wdolescence, up to age 20.
* A male’s level of testosterone, a hormone associated with
iggression, is ten times higher in adolescence than in childhoad,
Discuss How does bislogy influence a young person’s chosou?
IHive students sebect what they think is the correct angwer:

young offenders!
Share and Compare Students can share their findings with the
class 1o compare juvenile justice across countries.

LA s rypically the health, period in a
person’s life span,

1. Death rates increase/decrease dramatically from childhood o
adolescence.

Research and Confirm Then have students canduct research on

adalescence to discaver whether they were right.

mmmmmmmmmﬁ

Teacher’s Edition: Level B

Juvonito Justice TS5
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STANDARDS-BASED

Assessment Informs Instruction

Edge has been designed so that frequent, varied assessment
informs instruction at every step of the way.

ASSESS & PLACE

on reading level (Lexile®)

Place into appropriate level of Edge based

Fundamentals Level A Level B
Reading Level: Grades 1-3 Reading Level: Grades 3-5

INSTRUCT

- 7 Units per Level
« 3 (lusters per Unit

Reading Level: Grades 5-7
Lexile® BR-700 Lexile® 500-950 Lexile® 750-1075

Lessons teach Grades 9-10 standards with specialized strategies

Unit Tests
- Reading and Literacy Analysis
- Grammar and Writing

Reading Level: Grades 7-9
Lexile® 950-1150

PROGRESS MONITORING

« Cluster Tests
- Reteach

30

RETEACH & RETEST

- Reteaching prescriptions
for tested skills




Assessments Handbooks

- Complete tools for monitoring student achievement
« Weekly Cluster Tests for frequent progress monitoring
« Unit Tests to measure mastery of key skills

« Rubrics plus affective and metacognitive measures for
student self-assessment.

Fundamentals Level A

Level B

FORMAT

Level C

“‘EE&?B"&"‘ TEST TYPE PRINT E-ASSESSMENT
Placement Test
Placement Places students into the appropriate level of the program by reading level (Lexile®). V V
Cluster Tests
These weekly tests allow you to provide immediate feedback and reteaching of the week’s V V
Progress instruction in reading strategies, literary analysis, vocabulary, and comprehension. Each test
Monitoring includes a Reader Reflection form that engages students in their own reading and learning.
Oral Reading Fluency | Dnline Coach
Measures students’ progress toward their Words Correct Per Minute goal (WCPM). -
Language Acquisition Rubrics V
Performance Assess how well English learners demonstrate the functions of English.
Assessment Unit Project Rubrics
Holistic assessment of students’ performance on the unit project,
including key unit skills.
Unit Tests: Unit Tests:
Reading and Literary Analysis Grammar and Writing
Measure students’ performance in Measure students’ performance in the targeted
the targeted unit skills: vocabulary unit skills: grammar, traits of good writing, revis-
strategies, key vocabulary, reading ing and editing for written conventions,
strategies, literary analysis, and and written composition
comprehension & critical thinking
Summative v v
Assessments Studn Bookit Studen Booket Studen Booklet
Fundamentals Level A Level B Level C
. Reteaching Prescriptions include suggestions for re-presenting the skill
Reteaching (from Cluster and Unit Tests), guided practice, and application. V
Retesting Retesting Bank provides a new set of items for each skill tested on a Unit Test. For use V
after reteaching.
Affective & Surveys, Reflection Forms, Self- and Peer-Assessments
Metacognitive | Help students make personal connections and get committed to their own V
Measures learning through reflection and metacognition.
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Edge e-Assessment

Edge e-Assessment provides immediate information to
improve instruction. Online access to reteaching and
targeted retesting is just a click away.

Immediate Results

Teachar:Mary Anderson
Cluster Test Performance: Group Report & Reteaching ek Lo
Level B, Unit 1, Cluster 2: Thank You Mam; Juvenile Justice :; ;:‘f" .

; Vi High Schoct
Test Date: H252007 | it e ot Ot .

Scan and Score OR

Online Testing

et i Vi iy ook o SerelB the
P s e 1 s @ Ive anormal lfe.
® meet new friends.
© appear in the news.
L [
e © team o ke ot
e ‘Who We
: Really Are
STUDENT cLass Ll
IDERTIFNCATION MUMBER ¥
e <
_y ne VB 1
EAFAR e £ L
RN RN R R R RN NN RN RN RN RN T

- Optical (OMR) Answer Sheet (shown)

« Cluster Tests (shown)

- Plain Paper Answer Sheet (option) « Unit Tests
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Graphic Reports Support Decision-Making

« Highly graphic reports display tests results at a glance

- Reteaching prescriptions—available with a click—
allow teachers to easily group students and reteach.

Group Report: Cluster Test Performance

(E) hbedge. net

Close | Print

| Teacher:Mary Anderson

Cluster Test Performance: Group Report & Reteaching Lo (m
Level B, Unit 1, Cluster 2: Thank You Mam; Juvenile Justice Seosp: S 1
School: Bay View High School

I
Test Date: 8/25/2007 | Dimsrict: Vista School District, FL |

)
| shudent» | overan Tost scare
Group Average T
Cumvas. Solodad T
Kombas, Marcy 5%
Mulenah, Sia L
Ochoa, Dalka 5%

Ortega, Madal 5%

Schuman, Greg %

 Reteaching Options
Reporting Categary Student Performance Prescriptions
Key Vocabulary (3 pores sect) Oviega, Madal 1824
LAST0as
Tabor, Alna 1524 Wy Vecabulary POF
2uo, dadin 12024
Lisornry Analysis (4 pors sach) Tabor, Al w16
Charactesization Lovel B: Literary Anatysis POF
LABIDNS Zuo, Jiain wis
Litarary Analysis (4 ponts sach Fomba, Mercy W16
Teat Features
LASI0E , Madal

g -
Level B: Literary Anatysis POF

Immediate access to
prescriptions for
reteaching and hot links
to reteaching lessons

Individual student

Its with a click
Student Report: Cluster Test Performance results witha cic

a © Hecsenmt [

Civse ! Print

Student: James Washington )

Level e

Cluster Test Performance: Student Report & Reteaching
Level B, Unit 1, Cluster 2: Thank You M'am; Juvenile Justice
Test Date: 9/25/2007

Group: Group 1

Teacher: Mary Anderson
School: Bay View High School
District: Vista School District, FL

Overall Test Score

‘ e 75%

0% 50% 100%

Summary

Reporting Category Results by Item ‘ Points ‘ Prescriptions

Key Vocabulary (3 points each) 1l2]ala

LA910.x.x

v v v Vv

21/24

5 6 7 8

X v v v
Literary Analysis (4 points each) 9 10 1 12
Characterization 1216
LA910.x.x

v v v X
Literary Analysis (4 points each) 18 19 20 21
Text Features 12/16
LA910xx

v v v X
Reading Strategy
Plan and Monitor: Clarify Ideas il Ml 12120 Plan and Monitor PDF
LA9I0xx al6 204 416 214
Comprehension (4 poins each) 13 14 15 2

v v v Vv

16/24
23 24
X X
NOTES

+ Overall test scores require rubric scores; question mark indicates missing score
«+ Click Add Scores in the main menu to input rubric scores

« Scores in red may indicate need for reteaching

+ PB = Practice Book
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Edge e-Assessment

Multiple Views of Student Performance

« Pinpoint areas of strength or instructional needs in a class or group
- See the big picture with School View or District View

Unit Test Performance: Grammar and Writing Reports

(5 nbedge ret

Lava: Lvel 81

Group: Growp 1

Scihool: Bay View Hgh School
| District: Vista Sehessl Disirict, FL

Unit Test Performance: Group Report & Reteaching
Grammar and Writing: Level B, Unit 1
Test Date: 9252007

Overall Parformanc
Student v
Group Average o I
Avarez, Estovan e I
=
Reteachin
Close | Print
i it Level: Level B
Grammar Zuo, Saln 24 .
Sentences tmsond  Unit Test Performance: School Report CRIEEEDL
LA#S Ed90 S0 Grammar and Writing: Level B, Unit 1 scmm\ ?yv:»;m‘ggs;m;
it Vista istict,
e = Test Date: 10/12/2007 petrict: Vista Schocl Dt
m Lessons
Subjoct-Varb Agreamant Edge & —
AT = H [
Suricky ard Eiicg Abvarez, Estovan 24 Overall Performance [ 4 B
rait: Foous Baci.
P Lawsaony
LA Crioga, Madal 2 &
OecW | Teacherv Students | Average Test Score v
Zue, Jabn Em
Group Average 404 o7 I
Revialeg and Editing Schuman, Oreg T sy
' Machanics and Usage And M 120 eo% I
. Goodw | Anderson Mary
LASN Oriega, Madsl 24
Close | Print
Casteneda, Patricia s cov N
Level: Level B
Hedges, Dan w o EEE— it Test Performance: District Report Distict Vista Schoo Distic, FL
ng Options: Written Composition .
Voras, Jonny 00 cov NENME—  CT2TTar and Writing: Level B, Unit 1
Trait Test Date: 10/12/2007
p—— s vadez,Jon 0 osv I
LAMOa
et i Overall Performa
e School No. of | a Test S
tery and Rubric Scores EhoohY Students | AVerage Test Score ¥
Tran, Doan [
Grammar Reading & 1| | Group Average 187 o7
Zuo, Sakn 14
Trait
Comlde | Subjectverd | Lo, Bay View ]
Mods, Oringa Sentences  Agreement oS
LARSE and Unit
Schuman, Greg Central 361 65 [
% Students Showing Mastery 80% 75% 63%
Tabor, Alna
Good W 9% Students Scoring 6 or Higher Edgewood 42 con N
' Average.
encher e o.or [z et oskrils w0 e
Zuo, Ja-bn " eacher [students| 0" astery
of deas Madsi, Criaga 24 ‘Anderson, Mary. 120 | 6o% a0% 759 0% Washington 502 e7o N =
LASx
Sehuman, Greg 24 Casteneda, Patricia 80 | 69% 80% 75% 60%
Tatror, A Hedges, Dan 9 | 7% 85% 80% 75%
R I | vorses. Jeny 100 | 696 80% o 0% pisticOastonencIRubriciSeores
Valdez, Jon 60 | es% 75% 0% 60% r— reading B Ediing Wiitten Composition
Group View
Complete  Subject-verb us Development  Voice witten
oup Notes Semences | Aoteement | Foois | Mechanics, | UL | omanzsion | SRR | Bl | conventons
andUniy  and Usage
+ Overall est scores require rubric scores; question mark indicates missing score
9% Students Showing Mastery 90% 80% 70% 70%
| — — % Students >3 on Writing Tralt o 0% 0% o 0%
oo |
school View School v o of | score Mastery Rubric Scores (&t Scae)
Bay View aon | eo% | 0% 75% 63% 65% 3 3 3 3 2
Central 361 65% 75% 75% 63% 65% 3 3 3 2 2
Edgewood 412 69% 80% 75% 63% 65% 3 3 3 3 2
Oak Hills 10 65% 75% 75% 63% 65% 3 3 3 2 2
Washington s02 | 7% | sow 75% 63% 65% 4 4 4 2 2
NOTES
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Online Testing Option

« Eliminate the need for scanners, Answer Sheets and Header
Sheets with online test administration

« Student-friendly test format presents one question at a time.

& (E) hbedge net

2 e X088

Stop  Refresh  Home

(E) Pttp it Bbedige. et

plon-Brown Welcome: James Washington Level C « Unit 1 « Cluster 1 Test
d e" Date: 09/22/07 Time Spent: 7:06
¢ g Time: 12:31 PM Questions Answered: 1 of 24
The following questions are about "Who We Really Are." Read the questions and choose the 23. Tamisha thinks that foster care has given her an opportunity to
best answer. You may look at the selection to help you answer the questions. Scroll to the
part you want to see. @ live a normal life.
vos

meet new friends.

© appear in the news.

JOSHUNDA
SANDERS ®© learn to take photos.

Who We
Really Are

Tarmusha started her bfe with huge obstacles to overcome. She was exposed to drugs m utero and so sick that
doctors didn’t expect her to live. But when she was 4 days old, she went straight into foster care, where her foster
mother mursed her back to health. Most people have heard stories about foster youth who are placed m one home
after another, but Tamisha stayed in the same home her whole life. When she was 4 years old, her foster mother
adopted her

Today, she is a giddy 17-year-old with perfectly manicured nails. She loves to tel the story of how people used to
call her the "miracle baby.” But her expression tums more serious when she talks about people’s perceptions of her.
People always have questions, she says "Don’t you miss your family? Why not a black home? Why is your family
white?"

Natonally, there are half a million youths m foster care, Many of them are stigmatzed as hardened troublemakeers.
That attitude may keep seme adults from adopting youths frem foster care, and some foster youths see adoption as an
undesirable option But being adopted was "the best thing that could ever happen to me," Tarusha wrote n a 2004
exhibition at the Zeum children’s museum (The last names of the artists featured in the show were withheld at ther
request.)

That's what she tells prospective adoptive parents at semmnars m San Mateo, Calforma where she now lves. By
sharing her perspective on what it's like to be a former foster child through a videotape she made with Fostering

(@) Fiag auestion or review (<) question

Visit NGSP.com/etools
for an online demo of

Edge e-Assessment




Edge Components

STUDENT COMPONEN
Edge

Student |
Edition

Fundamentals Level A Level B

Level C

Student e-Editions

Relevant, motivating literature at an appropriate
reading level, explicit instruction, and useful
handbooks in hardcover, CD-ROM and online
versions. Seven units, each organized around an
Essential Question, per book.

Edge
Interactive
Practice
Book & TAE

Full-color companion to the Student Edition

with interactive selections and ample practice
with vocabulary, reading, and literary analysis
skills and strategies. Accompanying Annotated
Teacher’s Edition provides answers and models of
student responses.

Grammar and
Writing Practice
Book & TAE

Ample practice for the extensive and systematic
grammar instruction. At the Fundamentals level,
this practice is built into the main practice book.

Edge
Online
Coach

Software that allows students to read literature
silently, listen to fluent reading, and practice oral
reading fluency—all with built-in comprehension,
vocabulary, and fluency supports.

Edge
Library
Collections A-C

Three books per unit—at three different reading
levels—provide student choice and exploration
of the Essential Question. A downloadable
Teacher’s Guide and Student Journal
accompanies each title.

Selection
Readings
& Fluency

Fundamentals Level A

Level B

Level C

Professional audio recordings of the Student
Edition selections for listening comprehension,
as well as fluency models to develop students’
prosody, pronunciation, accuracy, and rate.

TEACHING TOOLS

Fundamentals

Level B

Teacher’s Complete resource for planning instruction and
Editions assessment.

Fundamentals Level A Level B Level C
Reading Instructional transparencies to develop strategic
& Writing reading and writing.
Transparencies
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LANGUAGE AND GRAMMAR LAB

Language For Levels A-C, instructional transparencies teach grammar
& Grammar (including a bank of transfer lessons targeted specially
Lah for English language learners). Additional transparencies
and a language CD teach and model the functions of
language. Complete Teacher’s Guide and a Grammar and
Teacher's  Audio(D  Grammar Language  Practice Book | \yyitin g practice Book Teacher’s Annotated Edition. At the
Edition Transparencies Function TAE . o o .
Transparencies Fundamentals level, this instruction is built into the main TE.
Placement Test Placement Test determines entry point into the program and

& Reading Level Gains Tests

the Reading Level Gains Test measures increases in reading
level as students progress through the program.

Assessments
Handhbook

Fundementals

Level A

Level B Level C

Complete array of tools for monitoring student progress

and achievement in reading, writing, and language: Cluster
Tests, Unit Tests, rubrics (for assessing language acquisition,
writing, and Unit Projects) as well as a variety of affective and
metacognitive measures inform instruction.

Unit Tests & Teacher’s Guides

Fundamentals

Level A Level B

Test booklets and Teacher’s Guides for the Reading and
Literary Analysis Unit Tests and the Grammar and Writing
Unit Tests. When used with separate answer sheets, tests can
be scanned and scored and results displayed immediately in
graphic reports on The Teaching Edge Plus.

Edge
e-Assessment

ONLINE RESOURCES
The Learning Edge

Scan and Score or Online Test administration, with immediate
graphic displays of student performance and mastery.
Includes links to reteaching prescriptions and retesting items
for Unit Tests.

Resources to support and extend the instruction in the
Student Edition: selection summaries and glossaries in eight
languages, rubrics and planning tools for projects, reference
tools, and a directory of unit and selection-specific links to
motivate additional learning.

The Teaching Edge

The Teaching Edge Plus

PROFESSIONAL DEVELOPMENT

The Teaching Edge

Lesson planner, Teacher’s e-Editions with professional
development videos, and all instructional overheads,
reproducibles, and tools available for viewing, downloading,
and printing.

e in Action

PROF

DEVELOPMENT

Graphic, easy-to-use reports to monitor student progress
available with subscription to Edge Online Coach and/or
Edge e-Assessment.

Video, professional development articles, and extensive
coaching resources to model the research-based strategies
in Edge. Modules delivered live (in person or online via Web
Ex™) or on-demand from www.hbedge.net to teachers,
coaches, and administrators.
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Edge Library coiiection n

3rd-5th Grade Reading Levels (Lexile® Levels noted.)

Three books per unit (21 titles) at three different reading levels connect to
unit themes and skills. Motivating content, presented in a variety of formats
and genres, and in-book supports promote independent reading.

Correlated to Edge Level A
Themes and Skills

[ o0 000
Easiest to read » Most challenging
Unit 1: MYSTERIES 01 Mysteries of Facing the Lion Bronx Masquerade
Think Again BRI KR HE Sherlock Holmes Joseph Lemasolai Lekuton Nikki Grimes
o o Sir Arthur Conan Doyle Autobiography Contemporary Fiction
Adapted by Judith 720L 670L
Conaway
Short Stories
370L
Unit 2: SR Jane Eyre Finding Miracles Walking Stars
Fami|y G f'}'{m' Charlotte Bronté Julia Alvarez Victor Villasefior
Matters Classic Fiction Contemporary Fiction Short Stories
540L 770L 980L
Unit 3: Dr. Jekyll and Mr. Hyde Stargirl Out of War
True Self Robert Louis Stevenson Jerry Spinelli Sara Cameron
Adapted by Kate McMullan Contemporary Fiction Biography
Adapted Classic 590L 910L
280L
Unit 4: Of Sound Mind The Ch'i-lin Purse The Forbidden
Give & Take Jean Ferris Linda Fang School House
Contemporary Fiction Folk Tales Suzanne Jurmain
730L 790L Biography
920L
Unit 5: Dracula Emako Blue Cesar Chavez
Fair P|ay Bram Stoker Brenda Woods Eric Braun
Classic Fiction Contemporary Fiction Graphic Novel
290L 600L 590L
Unit 6: Crazy Loco Thura’s Diary: My Life in Ties that Bind,
Coming of David Rice Wartime Iraq Ties that Break
Age Short Stories Thura Al-Windawi Lensey Namioka
830L Autobiography Historical Fiction
990L 830L
Unit 7: The Code Novio Boy The Friends
Making Mawi Asgedom Gary Soto Rosa Guy
Impressions Expository Nonfiction Drama Classic Fiction
850L NP 730L
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Edge Library coliection 8

5th-7th Grade Reading Levels (Lexile® Levels noted.)

Three books per unit (21 titles) at three different reading levels connect to
unit themes and skills. Motivating content, presented in a variety of formats

Correlated to Edge Level B

and genres, and in-book supports promote independent reading.

Themes and Skills

o o0 00
Easiest to read » Most challenging
Unit 1: The Trojan Horse Miracle’s Boys Breaking Through
Choices Justine and Ron Fontes Jacqueline Woodson Francisco Jiménez
Graphic Novel Contemporary Fiction Autobiography
550L 660L 750L
Unit 2: Hole in My Life The Stone Goddess AYN RAND Anthem
The Art of Jack Gantos Minfong Ho ANITLITM Ayn Rand
Expression Autobiography Contemporary Fiction . : Classic Fiction
1020L s .
840L rr;ﬁ) 880L
Unit 3: Hercules September 11, 2001: — Left Behind
The Hero Paul Storrie p— Attack on New York City 5 Lef[ Velma Wallis
Within Graphic Novel * Wilborn Hampton B(ﬂ'lil‘l(l Legend
540L == Journalistic P 1030L
b 1060L
Velms Wallis
Unit 4: The Outsiders Parrot in the Oven: Narrative of the Life
Opening S.E. Hinton Mi Vida of Freder_ick Douglass:
Doors Classic Fiction Victor Martinez An American Slave
750L Contemporary Fiction Frederick Douglass
M aursioens 1000L Autobiography
1030L
Unit 5: The Afterlife Dr. Jenner and the Dance Hall of the Dead
Fear This! garry 2olo Gary Soto Speckled Monster Tony Hillerman
e Contemporary Fiction Albert Marrin Classic Fiction
» 801L Expository Nonfiction 870L
"4 990L
e afrertit®
(IS
Unit 6: Keeper Picture Bride Warriors Don’t Cry
Are You Mal Peet Yoshiko Uchida Melba Patillo Beals
Buying It? Contemporary Fiction Historical Fiction Autobiography
780L 970L 1000L
Unit 7: Romiette and Julio The Other Side of A Raisin in the Sun
Where We Sharon M. Draper the Sky RA I’tﬁl N Lorraine Hansberry
Belong Contemporary Fiction Farah Ahmedi with IN THE. Drama
670L Tamin Ansary SUN NP
Contemporary Fiction
610L e
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Edge Library

7th-9th Grade Reading Levels (Lexile® Levels noted.)

Three books per unit (21 titles) at three different reading levels connect
to unit themes and skills. Motivating content, presented in a variety of
formats and genres, and in-book supports promote independent reading.

Correlated to Edge Level C
Themes and Skills

o ( X ) 000
Easiest to read » Most challenging
Unit 1: Stuck in Neutral The Metamorphosis Farewell to Manzanar
Double Take Terry Treuman Franz Kafka Jeanne Wakatsuki Houston
Graphic Classic adapted by Peter Kuper and
820L Graphic Novel James D. Houston
770L Autobiography
980L
Unit 2: Necessary Roughness ...And the Earth Spike Lee: By Any
Against Marie G. Lee Did Not Devour Him Means Necessary
the Odds Contemporary Fiction Tomés Rivera Jim Haskins
750L Classic Fiction Biography
690L 1170L
Unit 3: The Wave Two Badges AL Badges Things Fall Apart
The Ties Todd Strasser S Mona Ruiz with Chinua Achebe
That Bind Contemporary Fiction Geoff Boucher Classic Fiction
770L Autobiography 890
940L
Unit 4: Code Talker We Shall Overcome Animal Farm
Express Joseph Bruchac Reggie Finlayson George Orwell
Yourself Historical Fiction Expository Nonfiction Classic Fiction
910L 980L 1170L
Unit 5: TR The House of Dies Drear Speak Dying to Cross
Moment ::rﬂ:f; Virginia Hamilton Laurie Halse Anderson Jorge Ramos
of Truth R Classic Fiction Contemporary Fiction Journalistic Nonfiction
670L 680L 1050L
Unit 6: 1 Will Plant You a Monster The Autobiography of
Rights and Lilac Tree Walter Dean Myers Miss Jane Pittman
Responsibil- Laura Hillman Contemporary Fiction Ernest J. Gaines
ities Autobiography 680L Classic Fiction
730L 710L
Unit 7: Hoop Dreams Down Garrapata Road Othello
For What Ben Joravsky Anne Estevis Julius Lester
It’s Worth Biography Short Stories Classic Fiction
800L 810L 770L
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Professional Development

Improves Student Achievement!

National Geographic/Hampton-Brown leads the
way with cost-effective professional development
to support educators who teach adolescent
striving readers and English language learners.

Professional Development Gourses:

» Develop highly-qualified literacy coaches P R 0 F E SSl N A I_
and teachers DEVELOPMENT

» Deliver research-based instructional strategies

» Tailor sessions to meet individual district or Courses
school needs
1 The Foundations of Adolescent Literacy

Presents teachers, literacy coaches, and administrators
with the foundational knowledge related to
research-based adolescent literacy instruction.

» Include FREE instructional materials.

- View a sample lesson from the Edge in Action! . L. .

Professional Development Website at NGSP.com/pd 2 nlfferentlatlﬂy Instruction

- Provides teachers and literacy coaches with a solid
understanding of the research that defines the needs

Edge in Actian of adolescent striving readers and English language
. . learners and the specialized strategies needed to
Professional Development Website achieve academic SUCCEss.
Welcometo Eclge in Action, the interactive web site that provides ongoing profisisionsl ! . .
o 3 Data-Driven Instruction

I Supports teachers, literacy coaches, and administrators
to analyze and use Edge e-Assessment data to inform
instruction and improve student achievement.

| R
| [ERin gction, ' .
N

Development Webhsite

Equips literacy coaches and administrators to build
teachers’ instructional skills with the Edge materials.
This course includes hands-on experience with
The Edge in Action website takes professional development to a new the Edge in Action Professional Development

Ieyel. Teachers, c9aches, and Prmapals have access t.o Edge vu:.ieo website, including video clips and coaching tools.
clips, research articles, reflection tools, and observation checklists

to implement Edge with fidelity.

For more information on courses and pricing, please email ProfessionalDevelopment@NGSP.com or call 1-800-816-9544
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MOTIVATING AND RELEVANT

SYSTEMATIC AND FOCUSED

STANDARDS-BASED

LEADS TO ACADEMIC SUCCESS
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